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ABSTRACT 

 This study explored the relationship between school heads’ leadership styles and 

teacher morale among public secondary school teachers in Santa Cruz, Marinduque. Using a 

quantitative descriptive–correlational design, data were gathered from 98 licensed teachers 

across seven public secondary schools through a structured survey assessing perceived 

leadership styles and teacher morale. 

 Findings revealed that transformational leadership was the most commonly perceived 

leadership style, followed by transactional and laissez-faire approaches. Overall, teacher 

morale was found to be high, with motivation rated very high, while job satisfaction and 

workplace well-being were both at high levels. Significant differences in selected dimensions 

of teacher morale were noted when respondents were grouped according to age, sex, and 

teaching position. 

 Further analysis showed that leadership styles were significantly related to motivation, 

job satisfaction, and overall teacher morale, although no significant relationship was found 

with workplace well-being when analyzed categorically. Correlational results indicated that 

leadership had the strongest association with job satisfaction, followed by workplace well-

being and motivation. Among the leadership styles, transformational leadership emerged as 

the most strongly associated with higher levels of teacher morale. 
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 Based on these findings, the study proposes strategies aligned with the Philippine 

Professional Standards for School Heads (PPSSH), focusing on strengthening participative 

leadership practices, maintaining a balance between accountability and recognition, 

minimizing laissez-faire tendencies, and promoting teacher well-being. 

Keywords: leadership styles; transformational leadership; teacher morale; job satisfaction; 

workplace well-being 

 

INTRODUCTION 

Effective school leadership has consistently been recognized as a major condition for 

sustaining teachers’ professional commitment and strengthening the organizational climate in 

which teaching and learning take place. In secondary schools, teachers work within 

demanding instructional contexts shaped by complex curricula, large and diverse classes, 

accountability expectations, and extensive administrative requirements. These conditions 

make leadership practices highly consequential: when school heads provide clear direction, 

fair support systems, and meaningful opportunities for teacher participation, teachers are 

more likely to experience stronger motivation, more positive professional attitudes, and 

greater capacity to remain engaged in their work (Leithwood et al., 2020; OECD, 2020). 

Conversely, persistent work strain and low levels of perceived organizational support are 

associated with poorer staff well-being and increased intentions to leave, underscoring the 

importance of leadership that actively protects teachers’ psychological resources (Education 

Support, 2021; Dreer, 2023).  

In this study, teacher morale refers to several factors, including teachers’ enthusiasm 

for their work, their sense of fulfillment and satisfaction in the profession, and their ability to 

stay engaged even when work is challenging. Recent research shows that morale is closely 

tied to teachers’ mental health and to how they view their work environment, especially 

whether it helps them meet both professional and personal needs (Pressley et al., 2023). 
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Teacher well-being is also closely related to morale and is now seen as essential for keeping 

teachers in the profession, building strong teacher–student relationships, and supporting 

effective teaching (Dreer, 2023). Professional development is another key part of teacher 

growth and school improvement, especially when schools encourage a culture of learning and 

provide teachers with feedback., collaboration opportunities, and leadership support for 

professional learning (OECD, 2020).  

Leadership influences these outcomes through distinct patterns of practice commonly 

described as leadership “styles.” Transformational leadership emphasizes vision, professional 

modeling, and individualized consideration; participatory or democratic leadership emphasizes 

teacher voice, shared decision-making, and collegial trust; transactional leadership 

emphasizes performance monitoring and contingent rewards; and laissez-faire leadership 

reflects minimal guidance and delayed or absent support. Recent evidence indicates that 

transformational and participatory leadership approaches are generally associated with 

stronger staff motivation and more positive school culture, whereas disengaged or hands-off 

leadership patterns are linked to a weaker professional climate and poorer staff outcomes 

(Wilson Heenan et al., 2023). The Job Demands–Resources (JD–R) theory provided a useful 

lens for interpreting these relationships. JD–R theory explains how demanding work conditions 

(e.g., workload, time pressure, emotional demands) can lead to strain when resources are 

inadequate, while supportive resources (e.g., autonomy, recognition, feedback, and 

supportive supervision) can buffer demands and strengthen motivation and engagement 

(Bakker et al., 2023). Meta-analytic evidence also supports the central role of resources in 

strengthening engagement and positive work outcomes, highlighting how organizational 

supports are closely tied to satisfaction and commitment (Mazzetti et al., 2023). Applied to 

schools, this framework suggests that leadership matters not only because it sets direction, 

but because it shapes the everyday resources teachers experience—resources that can protect 

well-being and sustain morale.  
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Within the Philippine education system, leadership expectations for school heads are 

guided by the Philippine Professional Standards for School Heads (PPSSH), which emphasize 

instructional leadership, learning environment management, human resource development, 

and community linkages—domains directly connected to teacher support and professional 

growth (Department of Education, 2020). Complementary initiatives that strengthen school 

governance and stakeholder participation remain central to practice, including DepEd’s revised 

School-Based Management (SBM) Guidelines and partnership programs such as Brigada 

Eskwela, which institutionalize community involvement and collaborative support for schools 

(Department of Education, 2024; Department of Education, 2022). While these frameworks 

provide national direction, the ways leadership is experienced by teachers can vary 

substantially by context, particularly in rural divisions where resource variability and local 

constraints shape daily school operations. In Santa Cruz, Marinduque, a rural setting 

characterized by differing school capacities and community conditions, understanding how 

leadership styles relate to teacher morale, well-being, and professional development was 

particularly important. 

In addition, recent syntheses in the teacher well-being literature indicate that the 

evidence is not evenly spread across regions, with fewer studies coming from many parts of 

Asia and other underrepresented contexts. This highlights the importance of research localized 

to actual school realities (Dreer, 2023). This study was conducted to determine the secondary 

teachers’ perception in Santa Cruz, Marinduque on the leadership styles of school heads and 

to determine the relationship between the perception of teachers on the leadership styles of 

school heads and teacher’s morale, teacher’s wellbeing and teacher’s professional 

development. The results were designed to produce standards-aligned, context-responsive 

insights that can strengthen teacher support networks and leadership practices. 
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Objectives of the Study 

The study sought to find out the relationship of the teachers’ perception on leadership styles 

of school heads and teachers’ level of morale among public secondary school teachers in Santa 

Cruz, Marinduque. The independent variable was the perceived leadership style of school 

heads operationalized in three dimensions, namely; transformational, transactional and 

laissez-faire leadership. The dependent variable was teacher morale, which was defined as a 

multidimensional construct that includes motivation, job satisfaction and well-being in the 

workplace. The variables were measured using survey instruments that yielded quantitative 

data for descriptive and inferential analyses.  

Statement of the Problem 

This study aims to examine the relationship between school heads’ leadership styles 

and teacher morale among secondary school teachers in Santa Cruz, Marinduque.  

Specifically, the study will seek to answer the following questions: 

1. What is the profile of the teacher-respondents in terms of: 

1.1. Age; 

1.2. Sex; 

1.3. Years of teaching experience; 

1.4. Highest educational attainment; and 

1.5. Teaching position? 

2. What is the perceived leadership style of school heads as evaluated by teachers in terms of: 

2.1. Transformational leadership; 

2.2. Transactional leadership; and 

2.3. Laissez-faire leadership? 
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3. What is the level of teacher morale in terms of: 

3.1. Motivation; 

3.2. Job satisfaction; and 

3.3. Workplace well-being? 

4. Is there a significant difference in the level of teacher morale when grouped according to their 

profile variables? 

5. Is there a significant relationship between teachers’ perceptions of leadership style and their 

level of morale? 

6. Which leadership style, as perceived by teachers, is most strongly associated with high teacher 

morale? 

7. Based on the findings, what strategies can be proposed to enhance teacher morale aligned 

with the identified leadership styles? 

 

METHODOLOGY 

This chapter presents the methods of research used in this study. The following 

sections discuss the procedures: Research Design, Research Instrument, Population and 

Sampling, Respondents of the Study, Data Collection Procedure, Data Statistical Treatment 

and Analysis.  

Research Design  

This study utilized a quantitative, descriptive – correlational research design to 

determine the relationship of school heads’ leadership styles and teacher morale among 

secondary school teachers in Santa Cruz, Marinduque. This design was appropriate as it 

enabled the systematic description of the respondents’ demographic profiles, the 

measurement of teachers’ perceptions of leadership styles, the assessment of teacher morale, 
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and the statistical examination of differences and relationships between variables without 

manipulating any conditions.  

The study’s independent variable was the teachers’ perceptions of the school heads’ leadership 

styles. It was operationalized in terms of transformational, transactional and laissez-faire 

leadership. The dependent variable was teacher morale. Teacher morale was conceptualized 

as a multidimensional construct that included motivation, job satisfaction, and workplace well-

being. Both variables were measured using validated perception-based survey instruments 

adapted from related studies and subjected to reliability testing before full administration to 

ensure their suitability for the Philippine educational context. 

Quantitative Descriptive–Correlational Design 

Quantitative Data Collection 

 Respondent Profile Survey (age, sex, years of teaching experience, 

educational attainment, teaching position) 

 Leadership Style Survey (transformational, transactional, laissez-

faire) 

 Teacher Morale Scale (motivation, job satisfaction, workplace well-

being) 

 

Quantitative Analysis 

 Descriptive Statistics (frequency, percentage, mean, SD) – for 

respondent profile, leadership styles, and teacher morale 

 t-test – to determine differences in teacher morale by sex 

 One-way ANOVA – to determine differences in teacher morale by 

age, years of teaching experience, educational attainment, and 

teaching position 
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Figure 2. Research Design Diagram 

The descriptive component of the research design established the profile of the 

respondents in terms of age, sex, years of teaching experience, highest educational 

attainment, and teaching position. It also described the perceived leadership styles of school 

heads and the levels of teacher morale across its three dimensions, namely motivation, job 

satisfaction, and workplace well-being. These descriptions were generated using frequency, 

percentage, mean, and standard deviation. 

The inferential and correlational components of the design examined differences, 

relationships, and associations among the study variables. Independent samples t-tests and 

one-way analysis of variance (ANOVA) were used to determine significant differences in 

teacher morale when respondents were grouped based on profile variables. Spearman rank-

order correlation (ρ) was used to determine the strength and direction of the relationship 

 Chi-square Test – to examine associations between categorized 

leadership styles and teacher morale 

 Spearman Rank-Order Correlation (ρ) – to determine the strength 

of relationships between leadership styles and teacher morale and 

identify the leadership style most strongly associated with teacher 

morale 

Outputs and Products 

 Evidence-based understanding of the relationship between 

leadership styles and teacher morale 

 Identification of the strongest leadership predictors of teacher 

motivation, job satisfaction, and workplace well-being 

 PPSSH-aligned strategies and recommendations to enhance 

teacher morale 
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between leadership-style scores and teacher morale scores. The leadership style most closely 

related to high teacher morale was identified by comparing the magnitude of the correlation 

coefficients across dimensions of leadership style. A chi-square test of association was also 

conducted to assess whether there was a significant association between categorized 

perceptions of leadership styles and categorized levels of teacher morale. 

The quantitative design was employed in collecting numerical data from a 

representative sample of teachers and analyzing the data using well-known statistical 

techniques. This resulted in objectivity and generalizability. The findings empirically 

demonstrated the degree to which different leadership styles were associated with teacher 

morale, thereby fulfilling the study objectives and offering empirical direction for policy and 

practice consistent with the Philippine Professional Standards for School Heads (PPSSH). 

Finally, the design culminated in producing outputs that directly addressed the 

Statement of the Problem. The study pinpointed the leadership styles most strongly linked to 

teacher motivation, job satisfaction, and workplace well-being, offering evidence-based 

insights to guide school leadership practices and morale-enhancement strategies in line with 

the PPSSH. Through this, the research design guaranteed that the findings were not only 

academically rigorous but also practically useful for improving leadership effectiveness and 

teacher well-being in the local secondary school context. 

Population and Sampling 

The study's target population is all licensed public secondary school teachers who are 

currently assigned to the public high schools in the municipality of Santa Cruz, Marinduque. 

The unit of analysis is the teacher, as it is the teacher who directly experiences the leadership 

practices of school heads in their daily professional work and is therefore in the best position 

to provide valid perceptions of leadership styles and their own level of morale. The sampling 

frame will be based on the official teacher deployment list of the Schools Division Office (SDO) 

of Marinduque and the most recent faculty rosters submitted by the school heads. Non-
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teaching personnel and teachers on extended leave during the data collection period were 

excluded on the data collected to ensure comparability of the experiences. 

The size of the local secondary school system is manageable and the objective of 

developing a dependable division-level baseline will allow the study to employ total 

enumeration wherever possible. All eligible teachers in the sampling frame will be invited to 

participate in the survey on leadership styles and teacher morale. If full participation is not 

possible due to schedule conflicts or other operational constraints, the study will employ a 

proportionate stratified random sampling design, with each public secondary school in Santa 

Cruz as a stratum. In this set up, each school will be given a sample quota based on the 

population of teachers and participants will be selected randomly from the updated list of 

teachers. 

Adequacy of the sample size will be determined using Cochran’s formula with finite 

population correction at 95% confidence level and 5% margin of error. To maintain the 

statistical power we will take the higher of the calculated minimum sample size and 

proportional quota. A target response rate of at least 80% will be attained and nonresponse 

will be handled using reminders, extended collection windows and random replacement from 

pre-identified reserve lists within the same school stratum, if needed. Participation will remain 

voluntary, and informed consent will be secured from all respondents prior to data collection.  

Respondents of the Study  

The respondents of this study were licensed public secondary school teachers assigned 

to both junior high school and senior high school levels within the municipality of Santa Cruz, 

Marinduque during School Year 2025–2026.  Teachers served as respondents because they 

directly experienced the leadership practices of their school heads in daily school operations 

and were therefore in the best position to provide valid perceptions of such practices, as well 

as reliable self-assessments of their own morale in terms of motivation, job satisfaction, and 

workplace well-being.  
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The inclusion criteria covered classroom teachers—whether permanent, provisional, or 

contract of service—who: (a) handled at least one class during the period of data collection; 

(b) had been assigned to their current school for at least one grading period to ensure 

adequate exposure to their school head’s leadership style; and (c) provided informed consent 

to participate.  The exclusion criteria included non-teaching personnel, school heads and 

assistant principals, teachers on extended leave during the data-gathering period, and staff 

whose functions were solely administrative.  

A total of 127 eligible secondary school teachers across seven public secondary schools 

comprised the sampling frame.  The distribution of teachers by school was as follows: Dolores 

National High School (15 teachers), Landy National High School (52 teachers), Ipil National 

High School (15 teachers), Hupi National High School (17 teachers), Kasily National High 

School (7 teachers), Punong National High School (11 teachers), and Botilao National High 

School (10 teachers).  Non-teaching personnel and teachers who were on extended leave 

during the data collection period were excluded from the study to ensure comparability of 

professional experiences.  

The study employed an attempted total enumeration, wherein all eligible teachers 

were invited to answer the research instruments.  Of the total, 98 teachers completed and 

returned the questionnaires, yielding a response rate of approximately 77%.  These 98 

retrieved questionnaires constituted the final set of respondents included in the statistical 

analyses.  The respondent profile variables considered for disaggregation included age, sex, 

years of teaching experience, highest educational attainment, and teaching position.  

Participation remained strictly voluntary.  Each teacher-respondent was provided with 

an information sheet and informed consent form, and respondents were allowed to decline or 

withdraw at any stage without consequence.  No personally identifying information was 

collected and anonymity was assured in data processing and reporting. The estimated time to 

complete the instrument package was approximately 15–20 min. 
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Research Instrument  

The study utilized a researcher-made questionnaire package that was carefully aligned 

with the Statement of the Problem and anchored on the study’s theoretical foundations, 

including Transformational Leadership Theory, the Job Demands–Resources (JD-R) model, 

and the Philippine Professional Standards for School Heads (PPSSH).  The instrument was 

designed to capture three essential aspects of the research: the profile of the teacher-

respondents, their perceptions of their school heads’ leadership styles, and their level of 

morale in terms of motivation, job satisfaction, and workplace well-being.  All items employed 

fixed-alternative responses on a four-point Likert scale to ensure reliability in scoring, ease of 

administration, and clarity in interpretation.  The questionnaire was estimated to take 15–20 

minutes to complete. 

The first part of the questionnaire was a Teacher Profile Sheet, which gathered non-

identifying demographic data such as age, sex, years of teaching experience, highest 

educational achievement, and teaching position. These profile variables were used to describe 

the respondents and to perform inferential tests for differences in morale levels between 

groups of teachers. 

The second part was the Perceived Leadership Style Scale. This scale measured 

teachers’ experience of their school heads’ practices across three leadership styles, 

transformational, transactional and laissez-faire . The scale was based on validated leadership 

inventories and aligned to the PPSSH domains, with 10 items per subscale rated on a scale of 

1 (Strongly Disagree) to 4 (Strongly Agree). Sample items included “Our school head 

articulates a compelling vision that guides our work” for transformational, “Expectations and 

compliance checks are communicated clearly and monitored” for transactional and “Decisions 

are often delayed until issues escalate” for laissez-faire. Subscale means were computed, with 

higher scores reflecting greater perception of that particular style. The continuous scores were 

used as predictor variables in the correlation and regression analysis. 
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The third part was the Teacher Morale Scale. The scale operationalized morale as a 

multidimensional construct of motivation, job satisfaction and workplace well-being. Each 

dimension was measured with 10 items, again on a 1–4 scale. Motivation items targeted 

teachers’ energy and professional purpose (e.g., “I feel energized to improve my teaching 

practices”); job satisfaction items tapped recognition, workload fairness, resources and growth 

opportunities (e.g., “My efforts are acknowledged in meaningful ways”); and workplace well-

being items covered stress management, collegial support and balance (e.g., “I can manage 

work-related stress with the support available to me”). Scores were interpreted separately for 

each parameter and averaged for a general index of morale.  

For reporting clarity, the following scale interpretations were applied:  

Scale Mean Ranges Verbal Interpretation 

4 3.50 – 4.00 Strongly Agree / Highly Perceived / Very High 

3 2.50 – 3.49 Agree / Moderately Perceived / High 

2 1.50 – 2.49 Disagree / Slightly Perceived / Low 

1 1.00 – 1.49 Strongly Disagree / Least Perceived / Very Low 

The instrument’s validity and reliability were established through a series of steps. 

Specialists in educational leadership, measurement, and PPSSH reviewed the instruments to 

determine content validity based on the degree of clarity, relevance, and fit to the constructs. 

The questionnaire was pilot tested with a group of secondary teachers outside the study locale 

to refine item wording and check the flow of administration. Reliability was assessed through 

Cronbach’s alpha and McDonald’s omega, with a target coefficient of 0.70 for each subscale. 

Internal consistency was also confirmed by examining item-total correlations and exploratory 

factor checks were considered to confirm the intended structure of both the leadership and 

morale subscales. 
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Standardized procedures were used for scoring and data handling. Reverse-keyed 

items were recoded before analysis and mean scores for each subscale were calculated for 

each respondent. Missing responses were handled conservatively, allowing for item-mean 

substitution for up to two missing items per subscale. Respondents with more than 20% 

missing items on any subscale were excluded from analyses involving that subscale. The final 

subscale means for leadership styles and morale were used as input variables in the 

descriptive statistics, group comparisons, correlations, and regression analyses. 

The study found this set of instruments to be a reliable, valid and interpretable package 

for measuring leadership style and teacher morale. The tools were highly correlated with the 

Statement of the Problem and the PPSSH to ensure that the data generated would directly 

answer the objectives of the study as well as provide actionable recommendations to 

strengthen teacher motivation, job satisfaction, and workplace well-being in the context of 

public secondary schools in Santa Cruz, Marinduque. 

Data Gathering Procedure 

Data gathering for this study was done following the Department of Education’s 

Research Management Guidelines and the ethics observed by the Schools Division Office of 

Marinduque. Before data collection, the researcher obtained written authority from the Schools 

Division Superintendent and the principals of the participating public secondary schools in 

Santa Cruz, Marinduque. The request package included study objectives, research 

instruments, informed consent forms, estimated time requirements, and confidentiality 

safeguards. Once approved the researcher coordinated with the designated research 

coordinator or department chair at each school to schedule the administration of the survey 

to minimize disruption to classes. 

Before the main administration, the instruments were pilot tested with a small group 

of secondary teachers from a neighboring municipality outside the locale of the study. The 

pilot test was conducted to check the wording, format, time requirement and internal 
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consistency of the subscales. Minor revisions were made based on pilot participants’ feedback 

before final administration. Research assistants were trained in standardized procedures for 

survey administration, neutrality in handling responses, and strict adherence to confidentiality 

protocols where applicable. 

 In the actual administration of the survey, all eligible teacher-respondents were 

provided with an Information Sheet and Informed Consent Form that described the purpose 

of the study as well as the voluntary nature of participation, confidentiality of responses, and 

the approximate time for completion of the survey (about 15–20 minutes). Those teachers 

who agreed to participate finished the research tools, the Perceived Leadership Style Scale 

and the Teacher Morale Scale. The instruments were administered in one session either by 

paper-based questionnaires or through a secure online platform (e.g., Google Forms) 

depending on the school’s available resources and internet connectivity. Standardized 

instructions were provided and a researcher (or designate) was available to answer procedural 

questions without influence on responses. Completed paper questionnaires were sealed in 

envelopes and collected by the researcher. Online responses were stored in a password-

protected account only accessible to the research team. 

After retrieval the researcher checked the questionnaires for completeness and 

legibility and assigned anonymized identification codes. Responses were scored in a secure 

file for analysis and reverse-coded items were recoded prior to calculating subscale scores. 

We documented the data cleaning steps to ensure transparency and accuracy. Missing 

responses were addressed by using appropriate data-screening procedures for cases with 

minimal missing data within a scale, and questionnaires with substantial missing responses 

were excluded from analyses requiring those measures. 

Data gathering included coordination with school heads, distribution and collection of 

consent forms, administration of instruments and retrieval of responses. Follow-up reminders 

were used to increase the response rate. At the end of the data collection, the researcher 
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thanked the participating schools and issued them a summary of the findings and 

recommendations based on the Philippine Professional Standards for School Heads (PPSSH). 

Statistical Treatment of Data 

To answer the study’s research questions clearly and systematically, the following 

statistical tools were used: 

Frequency and Percentage. These were used to describe the profile of respondents 

in terms of age, sex, years of teaching experience, highest educational attainment, and 

teaching position. These measures were also applied to summarize categorized responses 

where applicable. 

Mean and Standard Deviation. These were used to obtain the average scores and 

variability of teachers’ perceptions of leadership styles (transformational, transactional, and 

laissez-faire), as well as teacher morale in terms of motivation, job satisfaction, and workplace 

well-being. 

t-test and One-way ANOVA. An independent samples t-test was used to determine 

differences in the level of teacher morale when respondents were grouped according to sex, 

while one-way analysis of variance (ANOVA) was used to test differences in teacher morale 

when grouped according to age, years of teaching experience, highest educational attainment, 

and teaching position. 

Spearman Rank-Order Correlation (ρ). This was used to examine the strength 

and direction of the relationship between each leadership style (transformational, 

transactional, and laissez-faire) and teacher morale. Spearman correlation was employed as 

the data were treated as ordinal and to assess the monotonic relationship between variables. 

The leadership style most strongly associated with teacher morale was identified by comparing 

the correlation coefficients across leadership-style dimensions. 
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Chi-square Test of Association. This was used to determine whether a significant 

association existed between categorized teachers’ perceptions of leadership styles and 

categorized levels of teacher morale. 

All statistical tests were two-tailed and performed at the 0.05 level of significance. The 

reliability of the research instruments was tested by Cronbach’s alpha before data analysis. 

Statistical analysis was done using SPSS/JASP and data tabulation was done by Microsoft 

Excel. Results were presented with brief interpretations, according to predetermined 

descriptive equivalents. 

Ethical Considerations 

This study was conducted in accordance with strict ethical standards to protect the 

rights, dignity and welfare of all participants. Prior to the conduct of the study, the researcher 

obtained the necessary approvals from the appropriate institutional authorities such as the 

written permission from the Schools Division Office of Marinduque and the school heads of 

the participating public secondary schools in Santa Cruz. The survey was conducted in 

coordination with the school heads to ensure that it did not disrupt the normal class schedules 

and the school operations. 

Each prospective participant received an information sheet outlining the nature of the 

study, its aims and scope, procedures, anticipated time commitment (approximately 15-20 

minutes), potential benefits and minimal risks. All participation was voluntary. Teachers were 

informed that they could refuse to participate, answer only those questions they felt 

comfortable answering, or leave the study at any time without penalty. Informed consent was 

obtained from all participants prior to the survey. 

To protect confidentiality and anonymity, no personally identifying information was 

collected. Respondents were assigned alphanumeric codes (T01, T02, etc.) and all responses 

were treated with strict confidentiality. Individual responses were not available to school heads 
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or other administrators and all findings were reported in aggregate only. This rendered it 

impossible to assess individual responses or to make administrative decisions. 

All data collected in this study were handled following the Data Privacy Act of 2012 

(Republic Act No. 10173). Data was collected, processed and stored in accordance with the 

principles of transparency, legitimate purpose and proportionality. Data were collected and 

used only for research purposes and only data necessary for the aims of the study were 

gathered. The participants were informed of their rights as data subjects, including the right 

to access, correct and withdraw their data subject to reasonable limitations. 

Appropriate safeguards were implemented to protect all research data. Completed 

paper questionnaires were stored in sealed envelopes and kept in secured containers, while 

electronic data files were maintained in password-protected folders with restricted access, 

available only to the researcher. De-identified datasets were used for analysis. All raw data 

were retained for a limited period after the completion of the study and were scheduled for 

proper disposal through secure deletion of electronic files and shredding of physical 

documents in accordance with data retention and disposal guidelines. 

The researcher did not exercise any evaluative or supervisory authority over the 

participants and ensured that data collection was conducted in a manner that avoided any 

conflict of interest. The survey was not administered during periods of performance appraisal 

or evaluation to prevent undue pressure or bias. In cases where potential affiliation with 

participating schools existed, appropriate measures were taken to maintain neutrality and 

objectivity. 
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Summary of Findings 

This chapter present the review of summary of its findings and conclusions in relation to the 

questions posted in the study including recommendations based on the conclusions framed.  

1. Profile of the Teacher-Respondents 

The respondent group was largely composed of teachers in their early to mid-career stage, 

with most aged 30–39 years and having 1–10 years of teaching experience. The teaching 

force was predominantly female, and the majority had pursued graduate-level education, 

particularly master’s units. In terms of rank, most respondents occupied Teacher I to Teacher 

III positions, indicating that perceptions of leadership and morale were drawn mainly from 

classroom teachers directly dependent on school heads for instructional guidance, support, 

and organizational direction. 

2. Perceived Leadership Styles of School Heads 

Among the three leadership styles examined, transformational leadership emerged as the 

most dominant and highest perceived leadership style, followed by transactional leadership, 

while laissez-faire leadership was perceived to a lesser extent but remained present. 

2.1 Transformational Leadership 

Transformational leadership emerged as the most dominant and highest perceived leadership 

style among school heads.Teachers strongly endorsed leadership behaviors related to 

encouraging innovation ethical and professional modeling, data-informed decision-making 

,and clear vision-setting. However, comparatively lower ratings were noted for teacher voice 

in decision-making, expressed trust and encouragement, and individualized support and 

coaching, indicating that participative and empowerment-oriented practices were less 

consistently experienced. 
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2.2 Transactional Leadership 

Transactional leadership ranked second, with a composite mean of, also interpreted as 

moderately perceived. This leadership style was most evident through monitoring attendance 

and reports ,clear performance standards and deadlines, and policy compliance and 

documentation through memos. In contrast, incentive-based rewards ,linking outputs to 

rewards, and corrective sanctions received lower ratings, suggesting that transactional 

practices were more compliance-oriented than motivational or developmental. 

2.3 Laissez-faire Leadership 

Laissez-faire leadership was perceived to the least extent, yet still falling within the moderately 

perceived range. Teachers reported experiences of avoidance of confronting poor 

performance deferring decisions on school-wide matters ,and delegation without sufficient 

follow-through .Although extreme leadership absence was less prominent, the presence of 

delayed decision-making, limited feedback, and inconsistent policy implementation reflects 

lingering leadership gaps that may contribute to ambiguity and reduced organizational clarity. 

3. Level of Teacher Morale 

Overall, teacher morale was high among the respondents, indicating generally positive 

professional functioning and psychosocial conditions in the school environment. However, 

variations were observed across the three morale dimensions, highlighting both strengths and 

areas for improvement. 

3.1 Motivation 

Motivation registered the highest level among the morale dimensions,. Teachers reported 

strong professional purpose, willingness to try new instructional approaches, and commitment 

to improving teaching practice, with the highest-rated items including willingness to innovate 

and a strong sense of purpose .Slightly lower ratings were observed for sustaining motivation 
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throughout the school week and confidence in tackling instructional challenges ,suggesting 

minor pressures related to endurance under sustained demands. 

3.2 Job Satisfaction 

Job satisfaction was rated high, with a composite mean of. Teachers expressed strong overall 

satisfaction with their work and reported feeling valued and recognized for their contributions 

.However, comparatively lower ratings were noted for workload fairness and openness of 

leadership–teacher communication, indicating organizational aspects that may affect 

satisfaction if left unaddressed. 

3.3 Workplace Well-being 

Workplace well-being also registered a high level.Teachers reported feeling safe and respected 

at work and having access to collegial support. Nonetheless, lower ratings were observed for 

adequate time to prepare and reflect on teaching, suggesting that time pressures and role 

clarity remain areas of vulnerability. 

4. Differences in Teacher Morale When Grouped by Profile Variables 

Inferential analysis revealed that selected profile variables significantly differentiated specific 

dimensions of teacher morale, while others showed no meaningful variation across groups. 

Age significantly differentiated motivation ,indicating variation in motivational functioning and 

composite morale across age groups. However, job satisfaction did not significantly differ by 

age. 

Sex significantly differentiated job satisfaction, suggesting differing evaluations of work 

experience across groups. In contrast, motivation showed no significant differences. 

Years of teaching experience did not significantly differentiate motivation, workplace well-

being, or overall morale indicating broadly similar morale outcomes across tenure groups. 
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Highest educational attainment likewise showed no significant differences across all morale 

dimensions—motivation, job satisfaction ,workplace well-being  and overall morale. 

5. Relationship Between Leadership Styles and Teacher Morale 

Inferential analysis revealed statistically significant relationships between perceived leadership 

styles and key dimensions of teacher morale. Leadership style was significantly associated 

with motivation job satisfaction ,and overall teacher morale indicating that how school heads 

lead is meaningfully related to teachers’ professional drive, satisfaction with work conditions, 

and overall morale. 

In contrast, no significant relationship was found between leadership styles and workplace 

well-being when leadership was examined categorically. This suggests that workplace well-

being may be influenced by wider demand–resource contexts, including workload intensity, 

time pressure and systemic supports that are present alongside, but not completely captured 

by, leadership style categorization alone. 

6. Leadership Style Most Strongly Associated With High Teacher Morale 

The transformational leadership has the strongest positive relation with teacher morale 

followed by moderate positive relation with transactional leadership. Laissez-faire leadership 

had a very low negative correlation. This means that it has no significant impact in practice. 

While transformational leadership is the leadership style most closely associated with high 

teacher morale, transactional leadership is next, and laissez-faire leadership is hardly 

associated at all.  

7. Proposed Strategies to Enhance Teacher Morale 

Based on the results, the study proposed strategies consistent with the PPSSH that support 

transformational leadership behaviors, reset transactional systems, and cut back on laissez-

faire behaviors. The strategies are designed to improve the dimensions of workplace well-

being and job satisfaction most susceptible to leadership influence, including teacher voice, 
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recognition, role clarity, workload fairness, differentiated professional support, and well-being 

infrastructure. 

 

Conclusions 

Based on the analysis and interpretation of data, the following conclusions were drawn from 

the study: 

1. The respondents were predominantly early- to mid-career female classroom teachers (Teacher 

I–III) with 1–10 years of experience and mostly with MA/MS units, reflecting a workforce 

actively engaged in professional upgrading. 

2. School heads were generally perceived to practice leadership in the following order: 

transformational as most dominant, followed by transactional, with laissez-faire least 

perceived but still present. 

3. Teacher morale was generally high, with very high motivation and high levels of job 

satisfaction and workplace well-being among the respondents. 

4. Teacher morale significantly differed only in selected cases: motivation and overall morale by 

age, job satisfaction and overall morale by sex, and motivation by teaching position, while 

years of experience and educational attainment showed no significant differences. 

5. Teachers’ perceived leadership styles were significantly associated with motivation, job 

satisfaction, and overall morale, but not with workplace well-being when leadership styles 

were examined categorically. 

6. Transformational leadership was identified as the leadership style most strongly associated 

with high teacher morale, followed by transactional leadership, while laissez-faire leadership 

showed negligible and negative association. 
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7. Findings support PPSSH-aligned strategies that strengthen participative transformational 

practices, balance transactional accountability with recognition and feedback, and reduce 

laissez-faire tendencies through improved role clarity, workload management, differentiated 

support, and well-being systems. 

 

Recommendations 

In light of the findings and conclusions of this study, the following recommendations 

are proposed to enhance teacher morale through leadership practices aligned with the 

Philippine Professional Standards for School Heads (PPSSH). The following recommendations 

are suggested to heads of schools, educational leaders, policymakers, and future researchers 

to ensure that interventions are targeted, actionable, and sustainable:  

 1. School heads should institutionalize teacher voice through consultative meetings, 

shared decision making structures and regular feedback mechanisms to promote participative 

and empowering leadership practices in line with transformational leadership. This is 

particularly important in addressing the weaker indicators such as those related to trust, 

encouragement and teacher involvement in decision making. 

2. Educational leaders should recalibrate transactional leadership mechanisms by 

balancing monitoring and compliance systems with consistent recognition, constructive 

feedback and developmental support. This ensures that accountability mechanisms are not 

harmful to teacher morale and are in line with transformational leadership styles.  

3. School administrators should take proactive measures to reduce laissez-faire 

leadership by improving leadership responsiveness, timely decision-making, defining role 

expectations and consistent enforcement of policies. This clears ambiguity and contributes to 

the protection of teachers’ workplace well-being.  
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4. Schools should have workload management and time protection policies that include 

transparent workload mapping, equitable distribution of tasks and protected time for lesson 

preparation and reflection. These measures are aimed at identified vulnerabilities in job 

satisfaction and workplace well-being.  

5. Mentoring, coaching and professional development programmes tailored to the 

teacher’s age, career stage and teaching position should be used to develop differentiated 

professional support systems. This is particularly important for maintaining motivation among 

early-career and rank-differentiated teachers.  

6. School systems should institutionalize teacher well-being infrastructures, including 

peer support mechanisms, access to psychosocial support services, stress management 

initiatives and routine climate building activities. This acknowledges that well-being at work is 

shaped by broader demand–resource conditions beyond leadership style.  

7. Future researchers are encouraged to extend this study by utilizing longitudinal or 

mixed-method research designs to examine the effects of changes in leadership practices over 

time on teacher morale, well-being, and retention. Further research could also examine 

contextual factors such as workload policies, school size, and community support that may 

interact with leadership styles. 
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