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EDU 630 - Who Are Your Students?
Course Description

This hybrid course will provide graduate students with a strong 

understanding of the current characteristics of the undergraduate 

college student population and evaluate how those characteristics 

impact student learning and performance.



EDU 630 - Syllabus

● The syllabus for EDU 630 has been developed on the Northern Arizona University approved 

template

● The syllabus for EDU 630 is a comprehensive document, providing detailed information on 

policies and procedures, assignments and due dates, readings, a course schedule, 

communications etiquette, available resources for students, university policies, and more 

(Faculty Focus, n.d.)

● To see the full syllabus, please click here. 

https://docs.google.com/document/d/1lCv3VobmLVmBRVs49F7QJ3hme6sNvwde/edit


EDU 630 - Who Takes This Course? 

● EDU 630 is a graduate class offered through the Department of Educational Leadership, 

College of Education, at Northern Arizona University 

● EDU 630 is an elective course of the Master’s in Educational Leadership in Higher Education 

and Community College and the Master’s in Psychological Sciences 

● EDU 630 can be taken by graduate students (master’s and doctoral), and it is cross listed in the 

Department of Psychological Sciences



EDU 630 - Resources 
● Peer reviewed articles - PDFs are available for students on BBL

● Articles published in field-relevant popular websites (i.e., The Chronicle of Higher Education, 

Inside HigherEd)

● Web-based resources (i.e., Twitter, National Center for Education Statistics, Association of 

American Colleges & Universities, Center for First-Generation Student Success)

● Documentaries relevant for higher education - optional

● This seminar will heavily rely on elaborative learning through guided student-generated 

questioning and discussions (King, 1992) based on engaging in-class and online activities 



EDU 630 - Learning Outcome (LO)
LO #1: Identify the characteristics of contemporary college students in the USA

LO #2: Critically evaluate how these characteristics impact students’ learning and college experiences

LO #3: Further develop communication and empathy skills through the online and in-person discussions

LO #4: Develop skills to conduct an interview and synthesize the obtained information in a scientific short paper

LO#5: Develop writing and science communications skills through the writing of an article

LO #6: Develop tools to effectively teach college students in the 21st century



EDU 630 - Student Engagement 
In Class Seminar: 

* encourage open conversations and group sharing, through setting a safe and welcoming environment, 

arranging for a round sitting, and encourage active listening (The Teaching Center, n.d.)

* perspective-taking and empathy (i.e., walk in the other person’s shoes) - students will be presented with 

case studies and asked to discuss them (Schwartz, 2015; Oswald, 1996; Dey, Ott, Antonaros, Barnhardt, & 

Holsapple, 2010)

* improvisation used as a small group collaborative learning exercise (Berk & Trieber, 2009)

* class activities such as post-it games (see lesson sample for more details)

Online:

* Blackboard Learn discussions (initial post plus respond to at least two peers)

* Twitter - students will post at least twice per week using the hashtag for this course, #EDU630, 

#undergraduatestudents (Bart, 2011; Clarke & Nelson, 2012)



EDU 630 - Learning Assessment 
● Learning assessments - short surveys will be administered at the end of each in-person class, four 

times during the class (a sample is provided in Appendix A). These will be designed to capture: 

1) students’ academic skills and intellectual development

2) students’ assessments of their own learning skills

3) students' reactions to various teaching methods, materials, and assignments (Stanford Teaching 

Commons, n.d., Andrade & Valtcheva, 2009)

● Conventional assessments (i.e., discussions posts, interview and article papers)

● Research indicates that blending conventional assessments with self-assessment is a more accurate 

learning assessment strategy (Brown, Bull & Pendlebury, 2013)

● Course evaluations, as required by the department/university 



Lesson sample (a breakdown of how time is used in class)

In Class Meeting: two hours (Thursdays, 5:30 - 7:30 pm)

● 25 minutes - everyone grabs a bunch of post it notes and writes down three things that were 

surprising to them in this week’s readings. We stick the post-its on the board. Now everyone grabs 

three notes written by someone else, pretends it’s theirs, and presents them to the class as if it 

were their thoughts/ideas

● 25 minutes of class - everyone grabs a bunch of post it notes and writes down something that can 

be done (use action verbs!) to improve the issue(s) we learn about through this week’s readings. 

Next, proceed as above (i.e., stick them to the board, grab three that’s not yours)

● 10 minute break 

● 60 minutes - split the class in groups of 2-4, depending on how many students are in the class. Since 

this is a seminar, probably they’re ~ 15 students total. Distribute four unique case studies to the 

groups. Each group reads out loud their case study to the class and reacts to the unique 

characteristics of the situation presented. 
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Appendix A - Learning Assessment 
Self-assessment survey - example questions for the following areas: 

1) students’ academic skills and intellectual development

2) students’ assessments of their own learning skills

3) students' reactions to various teaching methods, materials, and assignments (Stanford Teaching Commons, n.d.)

Category Unsatisfactory Bare minimum Satisfactory effort &
performance

Above & Beyond

Observations & idea 
development

I make no observations or 
completely irrelevant
observations

I  barely made any contributes I am constantly contributing with 
good observations and ideas

I often do more than what it 
is expected of me for this 
class

Critical thinking skills I don’t put any effort into 
understanding the material 
and challenging existing 
assumptions

I barely put any effort into 
understanding the material 
and challenging existing 
assumptions

I am constantly seeking to 
understand the material and to 
challenge my existing 
assumptions

I’m always engaging with my 
peers and instructor, asking 
questions and challenging 
existing assumptions

Perspective taking I am not interested in 
understanding others’ 
point of view

I barely put any effort into 
understanding others’ 
perspectives

I am constantly seeking to 
understand others’ point of view 
by engaging in conversations 
even when I don’t agree with 
others

I put myself into others’ 
shoes a lot, even when I don’t 
agree with their points of 
view 



Appendix A - Learning Assessment
Open ended questions: 

1. What are three main takeaways from this week’s readings? 

2. I used to think that __________________ was _________________, but now I have a better 

understanding that it is really:

3. My summary of the important content in today’s lesson in 20 words or less is:

4. A topic/concept that is still unclear to me is:

5. Because of my effort, I am better at this skill than when I started. I think the three most important 

things to keep in mind while doing ______ is/are:

6. My effort in completing this discussion post/interview/paper was best spent when I:

Adapted from Frontier, n.d.; Andrade & Valtcheva, 2009; Marzano, Pickering & Pollock, 2001. 


