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PRE-TIER PROCEDURE

Document Identification

Title: Draft Health and Physical Education Year 9

Source / publisher: New Zealand Ministry of Education / Te Poutaha Curriculum
Centre

Date: October 2025
Status: Draft — open for public consultation

Target audience: Teachers delivering to Year 9 children (approximately thirteen to
fourteen years old)

Scope: Health Education and Physical Education, Year 9 teaching sequence

Structure: Purpose Statement (p.3); Learning Area Structure (p.4); Introduction (p.5);
Year 9 Teaching Sequence — Health Education (pp.7-8); Sex Education (p.9); Physical
Education (pp.9-11)

Page count: 11 pages

Consultation deadline: 24 April 2026

Domain Identification

s

Primary domain claimed: Health and Physical Education

Primary domain actual: Health Education operates in

identity formation, emotional
regulation and self-care,

body image governance,
nutritional governance,
substance use framing
(deepened from Year 7-8),
consent teaching (deepened
into power-dynamics framing),
sex education (explicit sexual
desire content entering for the
first time in the series),
online safety, stereotype and
bias governance, relational
governance including bullying
intervention, and community
and global inequity framing —




all under HPE framing.
Physical Education: movement
education — largely as claimed,

Secondary domains present:

— Sexval formation (explicit — first appearance of
sexval desire as curriculum content)

— Moral formation (intervening in bullying;
inclusive behaviour as courage)

— Global justice and equity discourse

— Psychological self-regulation training

— Media literacy (advertising, influencers,
online norms)

— Community and civic formation

Identity claims operating: YES — throughout Health
Education content

Manufacturing indicators: Preliminary — product
specification language
present in Purpose Statement
and teaching sequence

Consent paradox indicators: YES — sex education
content present; explicit
sexval desire content
flagged for scan

Joy indicators: Preliminary — absence
noted; positive developmental
framing will be tracked
systematically

Consciousness context

operating: Context 3 dominant
(social navigation, peer
dynamics, identity management)
— no Context 4 indicators
visible at preliminary reading

Series continuity: All seven confirmed Sculpting
Sequence installations appear
present at preliminary reading.
Discovery 5 (Disclosed
Mechanism Paradox) likely
operative. All five Standard
Additions applicable.

All Four Relevant Scans Lists

Produced at Domain Identification — before deep analytical reading begins. These are the
reference for all four self-checks.




Tier 1 Relevant Scans List

-~

SCAN 1 — THE "TO BE" SCAN

Status: INCLUDE

Reason: Health Education content is rich in
action-language. Layer 2 excavation of the
hidden IS is essential. Sexuval desire content
("Thinking about sex is normal") contains
explicit identity claims requiring Layer 1 count,
Both layers required.

SCAN 2 — DISSOLVING ADJECTIVES / NOUN INVERSIONS
Status: INCLUDE

Reason: Series vocabulary terms (wellbeing,
identity, resilience, safe/unsafe, boundaries,
relationships, consent) all present. New
vocabulary to check: "bodily autonomy,"
"emotional readiness," "healthy and positive
sexual relationships," "sexual desire."
Inversion analysis required.

SCAN 3 — VEILED ACCUSATIONS / HIDDEN INSULTS
Status: INCLUDE

Reason: All nine test questions required.
Substance use content, consent content, bullying
intervention content, and body image content all
carry veiled accusation potential. BE-ISM /
HAVISM analysis required. Cascading

Consequences assessment required.

SCAN 4 — EMOTIONAL MANIPULATION

Status: INCLUDE

Reason: "Fear of standing out," "emotionally
and socially complex," "can feel risky and
confusing" — preliminary markers present.
Nine test questions apply.

SCAN 5 — KAFKATRAP SCAN

Status: INCLUDE

Reason: Bullying intervention content
("uncertainty about what is 'safe'" as
explanation for non-intervention) and consent
content (power dynamics framing) carry
Kafkatrap potential. Heteronomy Installation
(Discovery 6) assessment required.

SCAN 6 — SCIENCE INTEGRITY SCAN

Status: INCLUDE

Reason: Claims about hormonal changes,

lactic acid, antagonistic muscle pairs,
interval training, heart rate. Sexual desire
content carries a science-adjacent claim
("Thinking about sex is normal"). All require
assessment.




SCAN 7 — OMISSION SCAN

Status: INCLUDE

Reason: Family tracking (ninth consecutive
year). Joy tracking. Fight/flight/freeze
tracking (absent Years 7-8). Prior knowledge
tracking. Series integrity baseline requires
honest omission accounting.

SCAN 8 — FALSE DICHOTOMY SCAN

Status: INCLUDE

Reason: Consent framing, substance use
framing, and bullying intervention content
all present dichotomy potential.

NOTE: Eight scans for Tier 1. All INCLUDED.

Tier 2 Relevant Scans List

-~

SCAN 1 — FIRST PRINCIPLES AUTHORITY CHECK
Status: INCLUDE

Reason: The Philosophy of Education must be
located or its absence named. Sexual formation
content raises the first principles question
acutely: on what philosophical ground does

the institution claim authority to form a
thirteen-year-old's understanding of his own
sexval desire?

SCAN 2 — ESTI STAIRCASE SCAN

Status: INCLUDE

Reason: All four steps required. Step 3

(Prior Knowledge Test) is essential — the
child has reached thirteen to fourteen with
his own prior knowledge of his body, his
desires, and his relational world. Step 4

(The Philosophy of Education Test) is required
at this year more than any previous.

SCAN 3 — IDENTITY ARCHITECTURE CHECK

(includes Discovery 5 — Disclosed Mechanism Paradox)
Status: INCLUDE

Reason: Identity content present in multiple
domains. Sexual identity content entering.

"Bodily autonomy" as a taught concept — does

the Disclosed Mechanism Paradox extend to a

fifth domain? Discovery 5 fully applicable.

SCAN 4 — CORPORATISATION SCAN

(includes Discovery 1 — Triple Function Test)
Status: INCLUDE

Reason: Triple Function Test required as
standard Step 2. Product specification language




in Purpose Statement and teaching sequence.

SCAN 5 — JURISDICTION SCAN

(includes Discovery 3 — Directed Consent Test)
Status: INCLUDE

Reason: Sexual formation and sexual desire
content present. Jurisdiction question is
sharpest in the series at this year. Discovery 3
(Directed Consent Test) applies to every
protective concept present. Institutional
authority over the child's sexual formation
requires explicit jurisdictional assessment.

SCAN 6 — LOGICAL INTEGRITY SCAN

Status: INCLUDE

Reason: Consent content contains internal
logical tensions (consent requires autonomy;
the institution delivers the framework
defining autonomy). Power dynamics framing
requires logical integrity testing. Heteronomy
Installation (Discovery 6) assessment.

SCAN 7 — ENGINEERED FAILURE SCAN

Status: INCLUDE

Reason: Substance use content ("Even when
students know how to say no or seek help,
making safe choices around substances can
still be difficult") — failure pre-installed.
Bullying intervention content similarly
pre-installs failure. Emotional regulation
content ("takes time") — standard formula.

SCAN 8 — MOTTE AND BAILEY SCAN

Status: INCLUDE

Reason: Sexual formation content delivered
under "health" framing. Global inequity
content delivered under "wellbeing" framing.
Motte and Bailey potential in both.

SCAN 9 — KAFKATRAP SCAN (STRUCTURAL)

Status: INCLUDE

Reason: Structural Kafkatraps may be embedded
in bullying intervention framing and consent
power-dynamics framing.

SCAN 10 — FALSE DICHOTOMY SCAN (STRUCTURAL)
Status: INCLUDE

Reason: Structural false dichotomies in
substance use and consent domains.

SCAN 11 — MANUFACTURING SCAN

(includes Discovery 1 — Triple Function Test)
Status: INCLUDE

[Noted: Triple Function Test is the standard

Step 2 within Scan 4 / Corporatisation Scan.




Manufacturing is assessed there.]

SCAN 12 — OMISSIONS (STRUCTURAL)

Status: INCLUDE

Reason: Systematic omission of family

(ninth consecutive year). Joy absent.

Prior knowledge absent. These are structural,
not merely textual.

NOTE: Twelve scans for Tier 2. All INCLUDED.

Tier 3 Relevant Scans List

-

SCAN 1 — SCULPTING SEQUENCE SCAN

Status: INCLUDE

Reason: All seven Sculpting Sequence
installations must be assessed for Year 9
movement. Sexual dimension (claimed at Year 8
as TOTAL) must be assessed for deepening

or consolidation. Joy finding must be tracked.

SCAN 2 — VOCABULARY TRAJECTORY SCAN

Status: INCLUDE

Reason: All nine cross-year vocabulary terms
must be tracked. Special attention: joy
(absent Year 8), role models (absent Year 8,
present Year 7 — does it return at Year 9?),
trusted adults (is a destination named?

Is the family named?).

SCAN 3 — SERIES INTEGRITY SCAN

Status: INCLUDE

Reason: The four series integrity conditions
(A, B, C, D) must be assessed for Year 9.
Eight consecutive zero scores. Does the
ninth data point deviate?

SCAN 4 — FORCED DESCENT SCAN

(includes Discovery 2 — Pre-Population Assessment)
Status: INCLUDE

Reason: The child is thirteen to fourteen,

deeply in Context 3. What is being

pre-populated for Year 10? Discovery 2

requires formal assessment.

SCAN 5 — CONSENT PARADOX SCAN

Status: INCLUDE

Reason: The Consent Paradox was assessed

as reaching its most acute expression at
Year 8. Year 9 contains explicit sexval
desire content and legal consent age content.
The Consent Paradox must be assessed for
deepening or new dimensions.




SCAN 6 — LONGITUDINAL DISCOVERY SCAN

(includes Discovery 4 — Directed Concept Architecture Test)
Status: INCLUDE

Reason: Discovery 4 requires assessment of

new protective concepts at Year 9 and

whether the constant (zero institutional

inclusions) holds. Discovery 6 (Heteronomy

Installation) and Discovery 7 (Threshold

Violation) must both be assessed longitudinally.

Any new discovery potential must be flagged.

NOTE: Six scans for Tier 3. A1l INCLUDED.

Tier 4 Relevant Scans List

P
SCAN 1 — ARCHITECTURAL CROSS-DOMAIN SCAN
Status: INCLUDE

Reason: Sexual formation content in a state
curriculum is a civilisational-scale claim.
The displacement of the family as prior
authority in the most intimate domain of

a person's formation has cross-domain
architectural significance.

SCAN 2 — LOGOS ALIGNMENT SCAN

Status: INCLUDE

Reason: The Sufficiency Question (carried
from Year 8): does Year 9 leave room for
what comes from outside the system? The
sexual desire content ("Thinking about sex
is normal") makes a normative ontological
claim. Logos alignment assessment required.

SCAN 3 — CONSULTATION PROLIFERATION INDICATOR
Status: INCLUDE

Reason: Standard. Draft curriculum under
consultation — the indicator applies.

SCAN 4 — SYSTEM IDENTITY CLAIM TEST

Status: INCLUDE

Reason: The system's identity claim at Year 9
must be tested: does the system do what it
says it is doing? The Purpose Statement
claims to equip students to "thrive." Does
the Year 9 content produce thriving?

NOTE: Four scans for Tier 4. All INCLUDED.




Summary of Relevant Scans Lists

p
Tier 1: 8 scans — ALL INCLUDED
Tier 2: 12 scans — ALL INCLUDED
Tier 3: 6 scans — ALL INCLUDED
Tier 4: 4 scans — ALL INCLUDED

Total: 30 scans across four tiers.

All five Standard Additions active:

Discovery 1 — Triple Function Test:
Tier 2 / Scan 4

Discovery 2 — Pre-Population Assessment:
Tier 3 / Scan 4

Discovery 3 — Directed Consent Test:
Tier 2 / Scan 5

Discovery 4 — Directed Concept Architecture:
Tier 3 / Scan 6

Discovery 5 — Disclosed Mechanism Paradox:
Tier 2 / Scan 3

Confirmed Discoveries operative:
Discovery 6 — Heteronomy Installation:
Tier 1 / Scan 5 and Tier 2 / Scan 6
Discovery 7 — Threshold Violation:
Tier 1 / Scan 3 and Tier 3 / Scan 5

Retrospective Scan Trigger: armed and ready.

New Discovery potential: flagged, especially
in sexval desire content and global equity
framing — will be assessed as analysis
proceeds.

TIER1—TEXTUAL SCANS

Tier1/Scan1— The "To Be" Scan

Layer 1 — Explicit Count

Working through every page of the document.
Purpose Statement (p.3):

1. "Students are taught essential health and movement concepts"
2. "they are taught concepts that support their understanding"

3. "They are taught knowledge and practices"

Learning Area Structure (p.4): 4. "The year-by-year teaching sequence lays out the
knowledge and practices to be taught each year" 5. "sets out what is to be taught"



Introduction (p.5): 6. "HPE is not just about movement or healthy practices" 7. "These are
taught as discrete skills"

Health Education — Bodies / Minds (p.7): 8. "Respectful communication is important
during times of change" 9. "Even when students know how to say no or seek help, making
safe choices around substances can still be difficult"

Health Education — Relationships (pp.7-8): 10. "Communities are made up of people
from diverse cultural, religious, and ethnic backgrounds" 11. "Empathy, emotional
awareness, and respectful communication are important for building positive
relationships" 12. "Applying them in real-life situations can be challenging" 13. "In real-life
social situations, emotions can be overwhelming" 14. "Intervening and taking action in
bullying situations is often challenging" 15. "Fear of becoming a target, uncertainty about
what is 'safe’, or not wanting to stand out can make doing the right thing feel risky and
confusing" 16. "Self-perception and body image continue to evolve during adolescence and
are shaped by personal values, cultural influences, and social environments, including
online spaces"

Health Education — Consent (p.8): 17. "Applying it in real life can be emotionally and
socially complex" 18. "Consent is shaped by power, trust, and emotional safety" 19.
"decisions are mutual, clearly communicated, and made without coercion"

Health Education — Staying Safe Online (p.8): 20. "Body image is shaped by internal
factors like self-talk and external factors like media and culture"

Health Education — Stereotypes (p.8): 21. "Stereotypes reduce complex identities to fixed
traits, like gender, culture, or ability, shaping how people are judged and treated"

Health Education — Sex Education (p.9): 22. "the legal age of consent for sexual activity is
16" 23. "Sexual activity with someone under this age is unlawful" 24. "Consent cannot be
given if a person is significantly impaired by alcohol or drugs" 25. "consent... is invalid if a
person is unable to give informed, voluntary agreement" 26. "Thinking about sex is normal"

Physical Education (pp.9-11): 27. "A cool down is important for physiological recovery" 28.
"Lactic acid is produced during anaerobic activity" 29. "Interval training improves speed
endurance and is specific to sports like hockey" 30. "A complete warm-up... is important for
physical and mental preparation" 31. "Bones, muscles, and fitness components... are
developed through participation and specific training" 32. "Outdoor activities can be
personally meaningful" 33. "Planning and preparation are essential for safe and enjoyable
outdoor experiences"



"TO BE" INSTANCES FOUND: 69 (full count across
all pages; key instances listed above)

Key identity claims from Layer 1:

1. "Respectful communication IS important" —
communication classified by the institution.

2. "Empathy, emotional awareness, and respectful
communication ARE important" — the child's
relational capacities defined by institutional
classification.

3. "Consent IS shaped by power, trust, and
emotional safety" — consent given an
institutional definition that displaces all
prior definitions.

4. "Body image IS shaped by internal factors
like self-talk and external factors like
media and culture" — the child's self-
perception defined as a product of forces
requiring the institution's framework
to navigate.

5. "Stereotypes... shaping how people ARE
judged and treated" — the child's social
perception classified.

6. "The legal age of consent for sexual activity
IS 16. Sexual activity with someone under
this age IS unlawful." — legal framework
installed as the primary reference point
for sexual behaviour.

7. "Consent cannot BE given if a person IS
significantly impaired" / "IS invalid if a
person IS unable to give informed, voluntary
agreement" — consent defined exhaustively
by the institution.

8. "Thinking about sex IS normal" — the most
significant explicit identity claim in the
series to date. The institution classifies
the child's interior sexuval life as normal.
This is Layer 1's most consequential finding
at Year 9.

Layer 2 — Hidden IS Excavation

The Year 9 Health Education content is written overwhelmingly in action-language. The
excavation below works through every significant action-language sentence.




"Understanding the changes of early adolescence can support personal growth and
connection."

« Who must this child BE assumed to be? A child who does not yet understand the
changes of early adolescence — or who understands them inadequately without
institutional instruction.

« What must he BE assumed to lack? Adequate understanding of his own
developmental experience.

« What must the institution BE assumed to have authority over? The meaning of the
child's own bodily and developmental experience.

» What must BE true for this to make sense? The child's natural growing understanding
of himself — including everything his family, his community, and his own lived
experience have already given him — is insufficient. The institution's account of
"early adolescence" is the authoritative one.

Hidden IS: This child IS assumed to lack adequate understanding of his own development.
The institution IS the authority on what his development means.

"Resilience often develops through navigating the awkward, uncertain, and sometimes
isolating parts of growing up."

o Who must this child BE? A child for whom growing up is primarily characterised by
awkwardness, uncertainty, and isolation.

 What must BE true about the world? That the dominant experience of adolescent
development is difficulty. Not excitement. Not pride. Not joy.

o What must the institution BE assumed to provide? The framework for navigating
difficulty.

Hidden IS: Adolescence IS primarily a difficult experience requiring navigation. The child
who is excited, proud, or joyful about growing up IS anomalous within this framing.

Joy Finding: confirmed active at Year 9. The very first sentence about adolescence in the
teaching content frames it as "awkward, uncertain, and sometimes isolating." The joyful
child has no category here.

"Reframing, setting boundaries, and building supportive relationships can strengthen
emotional wellbeing, and learning to use these tools takes time."

« Who must this child BE? A child who does not yet have these tools — or has them
insufficiently.

« What must he BE assumed to lack? Reframing capacity. Boundary-setting capacity.
The ability to build supportive relationships independently, without institutional
training.

» What must the institution BE assumed to have? The tools. The authority to supply
them.



Hidden IS: This child IS a person who lacks the emotional tools that the institution will
supply. His existing emotional repertoire IS insufficient.

"Adolescents face many transitions, like changes in appearance, relationships, and
responsibilities, and adapting to these changes involves self-awareness and resilience."

 Who must this child BE? A person whose self-awareness and resilience are not yet
adequate for the transitions he is facing.

« What must BE assumed? That these transitions require institutionally-developed self-
awareness — not the self-awareness that already exists, not the natural maturation
that occurs through living, not the wisdom transmitted by parents.

Hidden IS: This child IS assumed to lack the self-awareness required for his own
development. The institution IS the supplier of that self-awareness.

"Even when students know how to say no or seek help, making safe choices around
substances can still be difficult.”

This is a formally remarkable sentence. It acknowledges that the child may already have the
skills the curriculum has been installing — and immediately negates the sufficiency of
those sKills.

o Who must this child BE? A child for whom even competence is not enough — for
whom skill acquisition cannot produce safety.

» What must the institution BE assumed to have? Something beyond skills. The
permanent necessity of the institutional support network.

« What must BE true? The child is never fully equipped. The institution is always still
needed.

Hidden IS: This child IS permanently in need of institutional support, even after the
curriculum's own training is complete. The institution IS permanently necessary. There is
no graduation from need.

This is the Engineered Failure mechanism in its most explicit form in the series.

"Empathy, emotional awareness, and respectful communication are important for
building positive relationships. Applying them in real-life situations can be challenging,
especially when emotions are high or perspectives clash."

« Who must this child BE? A child who struggles to apply empathy and respectful
communication when it actually mattetrs.

« What must he BE assumed to lack? The natural capacity to manage emotional
situations — the capacity that most thirteen-year-olds have been developing through
years of living, conflict, repair, and relationship with family and peers.

Hidden IS: This child IS assumed to lack reliable emotional competence in real situations.
His existing relational capacity IS insufficient.




"Intervening and taking action in bullying situations is often challenging. Fear of
becoming a target, uncertainty about what is 'safe’, or not wanting to stand out can
make doing the right thing feel risky and confusing."

o Who must this child BE? A child who does not intervene in bullying — or who does
not intervene reliably enough.

« What must BE assumed about his non-intervention? That it is a problem to be
addressed by the curriculum, not a reasonable response to a genuinely complex social
situation.

Hidden IS: This child IS implicitly framed as a bystander who fails to act. His natural social
caution IS re-classified as a deficit to overcome.

Kafkatrap marker: the child who does not intervene confirms the deficit. The child who says
"but it's genuinely dangerous to intervene" also confirms the deficit — that response is pre-
named in the curriculum as "fear of becoming a target." Assessed formally in Scan 5.

"Modelling inclusive behaviour can support positive group dynamics. Sometimes it
challenges group norms, creates discomfort, or requires courage to stand up for others."

» Who must this child BE? A child who is not yet consistently modelling inclusive
behaviour — or who lacks the courage to do so.

+ What must BE assumed? That inclusive behaviour as defined by this document IS the
correct standard, and that any deviation from it IS a failure of courage rather than a

difference in values or judgement.

Hidden IS: This child IS assumed to require institutional courage-installation. His existing
social values ARE not presumed to be adequate.

"Coercive situations often begin subtly and may not feel harmful at first, so recognising
them can be difficult."

« Who must this child BE? A child who may be in coercive situations without
recognising them.

« What must the institution BE? The authority that can recognise coercive situations —
and teach the child to do so.

« What must BE assumed? That the child's own perception of his social experience is
unreliable.

Hidden IS: This child IS a person whose perception of his own relational experience IS not
to be trusted without the institutional framework.

"Consent is shaped by powet, trust, and emotional safety, and recognising these
influences enables strategies such as eye contact, posture, and tone that help to assert
personal boundaries."

« Who must this child BE? A child who does not yet understand consent as the
institution defines it — and who has not yet developed the physical and verbal
strategies to assert it.



« What must the institution BE? The authority that defines consent, identifies its
preconditions, and trains the body's communicative responses.

Hidden IS: This child IS assumed to be unequipped for consensual relationship without
institutional training. His body language, eye contact, and posture ARE elements of a
curriculum output, not expressions of a self already formed.

"People experience sexual desire (alonging for sexual expression or a feeling of sexual
attraction) in many ways. Thinking about sex is normal."

This sentence is the most significant in the Year 9 document for Layer 2 purposes.

« Who must this child BE assumed to be? A child who is thinking about sex — and who
may be uncertain whether this is normal.

« What must the institution BE assumed to have authority over? The classification of
the child's interior sexual experience as normal or otherwise.

« What must BE true for this sentence to be necessary? The child needs to be told by an
institution whether his thoughts about sex are normal. Without this institutional
classification, he might not know.

« What must BE excluded? The possibility that the child has already been told this by a
parent, or has not yet needed to know, or that this classification belongs in the domain
of family, religion, or the child's own developing conscience.

Hidden IS: This child IS a person whose interior sexual experience requires institutional
normalisation. The institution IS the authority on the normality of the child's sexual
thoughts. The family IS not named as the prior authority on this matter.

This is the deepest penetration of the hidden IS into the child's interior life in the entire
series. The institution has now claimed the authority to classify the child's sexual thoughts
as normal.

"Sexual development includes forming values, understanding consent, and knowing
how to access confidential advice and support for sexual health when needed."

o Who must this child BE? A child whose sexual development is defined — in its
entirety — by a curriculum framework.

« What must BE excluded? The possibility that the family is the primary authority on

value formation within sexual development. The word "confidential" is notable — it
implies that the help-seeking pathway is not through the family.

Hidden IS: This child IS a person whose sexual development IS defined and governed by
the institution. Confidential access to sexual health support IS available — access that
bypasses parental knowledge IS built into the architecture.




LAYER 2 SUMMARY:

The hidden IS of the Year 9 document runs
as follows:

This child IS deficient in:
— understanding of his own development
— emotional tools for managing transitions
— courage to act in difficult social situations
— capacity to recognise coercive situations
— equipment for consensual relationships
— certainty about whether his sexual thoughts
are normal

The institution IS the authority over:
— the meaning of his development
— his emotional toolkit
— his social behaviour under pressure
— his perception of his own relationships
— the definition of consent
— the classification of his sexuval thoughts
as normal

The family IS:

— absent from all help-seeking structures

— excluded from "confidential" sexual health
pathways

— mentioned once (in Sex Education Knowledge),
in a list: "Cultural, religious, and family
values and beliefs shape attitudes about
consent, sexual behaviour, and rights and
responsibilities in relationships" —
positioned as one influence among several,
not as a prior authority.

The most significant Layer 2 finding:
The hidden IS in "Thinking about sex 1is
normal" and "Sexual development includes
forming values" constitutes the deepest
institutional claim on the child's interior
life in the entire series. The institution
is classifying the child's sexual thoughts
and defining the content of his sexual
development. The family's prior authority
over this domain is not acknowledged.

Tier 1/ Scan 2 — Dissolving Adjectives and Noun Inversions

Dissolving Adjectives

"rich and evolving journey of discovery" (Introduction) The adjective "rich" promises
depth and abundance. The content that follows — management strategies, risk frameworks,

regulatory skills — does not deliver richness in any experiential, philosophical, or



transcendent sense. "Rich" dissolves on contact with the actual content. Mild dissolving
adjective — consistent with series pattern.

"healthy and positive sexual relationships" (Sex Education) "Healthy" and "positive" are
evaluative terms whose content is defined by the institutional framework that uses them. A
relationship the institution would classify as healthy and positive is one that meets the
consent and communication standards the curriculum installs. The adjectives appear to
endorse richness; they function to install a standard.

"informed, respectful decisions" (Sex Education) "Informed" means: informed by the
curriculum's framework. "Respectful" means: meeting the consent and communication
standards defined by the document. These adjectives appear to grant autonomy; they
define the conditions of approved autonomy.

"personally meaningful" (Outdoor Education) Outdoor activities "can be personally
meaningful." The adjective "personally" appears to grant interiority — but the context is an
institutional curriculum that prescribes the form of the outdoor activity, its safety protocols,
and its risk documentation. Meaning is sanctioned before it occurs.

Noun Inversions

Wellbeing: Confirmed series inversion. At Year 9, wellbeing has absorbed the sexual
domain. "Healthy and positive sexual relationships" are a wellbeing category. "Sexual
development" is a wellbeing outcome. The noun has moved furthest from its ontological
ground at this year.

Identity: At Year 9, "self-perception and body image continue to evolve during adolescence
and are shaped by personal values, cultural influences, and social environments, including

online spaces." Identity is entirely outside-in. The inside-out movement is not present. The

inversion is total and deepened.

Consent: At Year 9, consent is given its most comprehensive institutional definition in the
series: shaped by power, trust, emotional safety; requiring eye contact, posture, and tone;
governed by legal age (16); invalid under impairment; defined by "informed, voluntary
agreement." Consent has been fully converted from a lived relational capacity into an
institutional compliance framework. The noun inversion is complete.

Resilience: "Resilience often develops through navigating the awkward, uncertain, and
sometimes isolating parts of growing up." Resilience remains fully Have-ist. It is something
developed through difficulty — never something the child already has, never something
grounded in who he already is. Joy remains absent from the resilience account.

Boundaries: "recognising these influences enables strategies such as eye contact, posture,
and tone that help to assert personal boundaries." Boundaries are now physical
performance skills — body language competencies to be trained. The inversion from
inherent feature of personhood to acquired curriculum skill is deepest in the series.

Relationships: At Year 9, "healthy and positive sexual relationships" are within the
relational domain. The inversion of relationships from lived reality to curriculum outcome
is complete.

Bodily autonomy (new at Year 9): "Every individual has the right to bodily autonomy and
to make informed, respectful decisions about sexual activity." Bodily autonomy is
introduced as a right — which appears to ground the child in his own authority. But the
application domain is immediately constrained: the decisions must be "informed" (by the
curriculum) and "respectful" (meeting the curriculum's consent standard). Bodily



autonomy IS a dissolving noun — it grants the appearance of self-authority while delivering
institutional-authority-over-self. This is a new and significant inversion at Year 9.

Sexual desire (new at Year 9): "People experience sexual desire (a longing for sexual
expression or a feeling of sexual attraction) in many ways. Thinking about sex is normal."
Sexual desire is defined by the institution, parenthesised with the institution's definition,
and then normalised by the institution. The child's interior experience is given back to him
with an institutional stamp of approval. This is not the recognition of something the child
already has — it is the institution taking ownership of the category before returning it.

NOUN INVERSIONS CONFIRMED:

Wellbeing: DEEPENED — sexual domain absorbed

Identity: DEEPENED — entirely outside-in

Consent: MOST COMPLETE IN SERIES

Resilience: UNCHANGED — Have-ist, joy absent

Boundaries: DEEPENED — physical performance
skills

Relationships: DEEPENED — sexual domain absorbed

Bodily autonomy: INVERTED (new) — grants then
constrains autonomy

Sexuval desire: INSTITUTIONALLY CLAIMED (new) —
defined, parenthesised, normalised
by institution

Tier1/Scan 3 — Veiled Accusations | Hidden Insults

Applying all nine test questions.

Veiled accusation 1: "Resilience often develops through navigating the awkward, uncertain,
and sometimes isolating parts of growing up."” Hidden insult: This child is assumed to find
growing up awkward, uncertain, and isolating. His developmental experience is
presumptively difficult. The child who is thriving — who finds growing up exciting — is
invisible in this framing.

Reverse test: "Growing up can be an exciting and joyful experience, and many young
people move through it with confidence and pride." This is true. It is not present. Its
absence is the accusation.

Veiled accusation 2: "Even when students know how to say no or seek help, making safe
choices around substances can still be difficult.” Hidden insult: Even the competent child is
presumptively at risk. The curriculum has pre-installed the message that his own trained
skills are insufficient. This goes beyond a veiled accusation — it is a structural negation of
the child's capacity to reach competence.

Veiled accusation 3: "Intervening and taking action in bullying situations is often
challenging. Fear of becoming a target, uncertainty about what is 'safe; or not wanting to
stand out can make doing the right thing feel risky and confusing." Hidden insult: This child
is assumed to be a bystander who fails to intervene. His hesitation is pre-classified as "fear,"
"uncertainty," or social conformity — not as a reasonable response to genuine complexity.
The child who says "I didn't intervene because it was genuinely dangerous" has his
explanation pre-empted by the curriculum's own framing.

Veiled accusation 4: "Coercive situations often begin subtly and may not feel harmful at
first, so recognising them can be difficult. Hidden insult: This child may be in a coercive



situation and not know it. His perception of his own relational experience is presumptively
unreliable without the curriculum's lens.

Veiled accusation 5: "An imbalance of power may affect someone's ability to give or
withhold consent freely and safely." Hidden insult: This child's consent experiences — past
and future — are presumptively subject to power imbalances he has not yet recognised. His
relational history is pre-classified as potentially compromised.

Veiled accusation 6: "Harmful online behaviours like cyberbullying often emerge not just
from individual choices, but from group dynamics and unspoken social norms that reward
conformity." Hidden insult: This child may be participating in cyberbullying through
conformity to group norms, without recognising it as harmful. His online social
participation is presumptively implicated.

Test Questions 7,8,and 9:

Question 7 — Does this create distress that will be labelled as the child's problem? YES.
Multiple content items install distress as the appropriate response to normal
developmental experience:

» Growing up is awkward, uncertain, isolating.

» Making safe choices is difficult even when skilled.
» Doing the right thing feels risky and confusing.

» Coercive situations are hard to recognise.

« Emotions can be overwhelming. The child who experiences distress in response to
this curriculum's framing of his own development has had that distress installed by
the curriculum. It will then be addressed by the curriculum's support structures. The
child's distress IS the curriculum's product, classified as his problem, and offered back
to him as a service need.

Question 8 — Does this make school a place children rationally do not want to be?
PARTIAL. The sexual content at Year 9 — explicit discussion of sexual desire, consent under
power dynamics, coercive situations that feel harmless at first — introduces content that
many thirteen-year-old boys would find embarrassing, intrusive, or disturbing to engage
with in a classroom setting. A child who is not yet thinking about sex, or who thinks about it
privately and does not want to discuss it with classmates and a teacher, is given no opt-out
and no acknowledgement of his right to privacy in this domain.

Question 9 — Does this serve a trajectory toward removing embodied education
altogether? The curriculum's Health Education content continues to expand in scope while
Physical Education content remains technical and bounded. The ratio at Year 9 is
unchanged from the series pattern: Health Education claims the territory of identity,
sexuality, relationships, consent, substance use, global inequity, and emotional regulation.
Physical Education teaches hockey, badminton, and personal exercise plans. The trajectory
toward replacement of embodied education by identity governance continues.

BE-ISM | HAVISM Analysis: At Year 9, the curriculum is almost entirely Have-ist in its
Health Education content. The child must HAVE:

« Strategies for managing emotional discomfort

o Reframing skills

« Boundary-setting skills

» Assertive communication skills (including eye contact, posture, tone)



o Harm reduction strategies

« Refusal skills

» Regulation strategies (reappraisal, self-talk)
» Medialiteracy sKills

o Anti-discrimination strategies

» Consent recognition sKills

There is no Being content. The child is never addressed as someone who already IS
something — who already has inherent dignity, inherent worth, inherent moral capacity.
He is addressed entirely as someone who needs to HAVE the curriculum's toolkit.

The one apparent exception — "Every individual has the right to bodily autonomy" — is a
BE-ist claim in appearance. But it is immediately operationalised as a HAVE-ist skill set:
informed decision-making, consent strategies, accessing support services. The Being claim
is used to launch a Having programme.

Cascading Consequences Assessment (Discovery 7 — Threshold Violation):

Stage 1 — Manufactured distress: The curriculum installs "awkward, uncertain, and
sometimes isolating" as the default frame for adolescence. It installs the insufficiency of the
child's own skills in the substance domain. It introduces sexual desire content and coercive
relationship content into the classroom without the child's or parents' consent.

Stage 2 — Distress labelled as child's problem: The child who is distressed by the
curriculum's framing of his own development has his distress addressed by the
curriculum's support structures. The child who is embarrassed by the sexual content is not
acknowledged — his embarrassment is not within the document's frame.

Stage 3 — Destruction of embodied education: The trajectory continues. Health Education
is expanding into domains — sexual formation, global justice, identity governance — that
are not physical education and are not health in any traditional sense. The embodied child
is being replaced by a managed subject.

Discovery 7 (Threshold Violation) — confirmed active at Year 9: The curriculum
introduces "sexual desire" as a curriculum category for thirteen-year-olds. The child who
has not yet been consciously thinking about sex in these terms has the category introduced
before he has crossed the threshold himself. The threshold is crossed by the curriculum's
act of naming it — the child is inside the category before he chose to enter it.



VEILED ACCUSATIONS FINDING:

Six confirmed hidden insults.

All nine test questions applied.

Q7: YES — distress manufactured and classified
as child's problem.

Q8: PARTIAL — sexual content creates rational
grounds for avoidance of this content domain.

Q9: YES — trajectory continues.

BE-ISM / HAVISM: Entirely Have-ist.
One apparent Being claim immediately
converted to Having programme.

Cascading Consequences: OPERATIONAL — all three
stages confirmed.

Discovery 7 (Threshold Violation): CONFIRMED —
sexual desire category introduced before
child's own threshold.

Tier 1/ Scan 4 — Emotional Manipulation

Marker 1: "Fear of becoming a target, uncertainty about what is 'safe; or not wanting to
stand out can make doing the right thing feel risky and confusing." This sentence names the
child's emotional state in advance of his experience, labels it, and presents it as the reason
he fails to act. This is not empathy — it is pre-classification of the child's internal experience
as an obstacle to behaviour the curriculum requires.

Marker 2: "Applying them in real-life situations can be challenging, especially when
emotions are high or perspectives clash." The curriculum acknowledges difficulty — but the
acknowledgement functions to extend the curriculum's authority: the child needs more
practice, more institutional support, more time. The acknowledgement of difficulty is not
compassion; it is the extension of the service mandate.

Marker 3: "Making safe choices around substances can still be difficult." As noted in Scan 3
— this sentence installs permanent inadequacy. It is emotionally manipulative in that it
pre-empts the child's confidence in his own competence.

Marker 4: "Thinking about sex is normal" This sentence appears reassuring. But to reassure
a child that his sexual thoughts are normal, the curriculum must first have created — or
assumed — the anxiety that they might not be. The reassurance is the manipulation: it
establishes the institution as the source of normalisation, which means the institution is
also the implicit source of the anxiety it is relieving.

Marker 5: "Sometimes it challenges group norms, creates discomfort, or requires courage to
stand up for others." The word "courage" here implies that the child who does not stand up
lacks courage. Courage is the positive frame; its absence is cowardice. The emotional
framing forecloses the possibility that the child's judgement about when to intervene is
correct.




EMOTIONAL MANIPULATION FINDING:
Five markers confirmed.
Most significant: "Thinking about sex is normal" —
reassurance that creates the anxiety it relieves,
while establishing the institution as the
normalising authority.
Permanent inadequacy installation: CONFIRMED

("can still be difficult" post-skill-acquisition).

Tier1/Scan 5 — Kafkatrap Scan

Kafkatrap 1 — Bullying intervention: Structure: If the child intervenes in bullying, he is
acting correctly. If the child does not intervene, the curriculum has pre-named the reason:
fear of becoming a target, uncertainty about safety, not wanting to stand out. There is no
response the non-intervening child can give that is not pre-classified as a deficit state. "I
chose not to intervene because I judged it unsafe" is pre-empted by "uncertainty about
what is 'safe'." The scare quotes around 'safe' are notable — they are the curriculum's way of
signalling that the child's safety concern is not reliable.

Verdict: KAFKATRAP CONFIRMED.

Kafkatrap 2 — Coercive situations: Structure: The curriculum tells the child that coercive
situations "often begin subtly and may not feel harmful at first." This means: if you felt
comfortable in that situation, that is evidence the coercion was subtle. If you did not
recognise coercion, that confirms you need the curriculum's training. There is no relational
experience the child can report that definitively places him outside the coercion
framework.

Verdict: KAFKATRAP CONFIRMED.

Heteronomy Installation (Discovery 6) — Assessment: At Year 9, the Heteronomy
Installation is operative in two new domains:

First, in the bullying intervention content: the child's social judgement about when and
how to act is pre-classified as fear-driven or conformity-driven. He cannot trust his own
assessment. He must apply the curriculum's framework.

Second, and more significantly, in the sexual domain: "Coercive situations often begin
subtly and may not feel harmful at first, so recognising them can be difficult." This tells the
child that his perception of his own relational experience is unreliable in the most intimate
domain of his life. He cannot trust his own sense of whether a situation is coercive. He
needs the institution's classification framework.

This is the Heteronomy Installation at its deepest expression in the series. The child's moral
faculty is being rendered unreliable not just in the abstract social domain (Year 7:
stereotypes) or the substance domain (Year 8: "even when you know"), but in the domain of
his own sexual and intimate experience.

Discovery 6 (Heteronomy Installation): CONFIRMED AND DEEPENED at Year 9 —
sexual domain acquired.



KAFKATRAP FINDING:

Kafkatrap 1: CONFIRMED — bullying intervention

Kafkatrap 2: CONFIRMED — coercive situation
recognition

Discovery 6 (Heteronomy Installation):
CONFIRMED AND DEEPENED — operative in sexual
domain for first time in series. This is the
deepest expression of the installation to date,

Tier1/Scan 6 — Science Integrity Scan

Claim 1: "Hormonal changes influence mood, personal development, and sexual
feelings." Accurate. Well-supported. Appropriately hedged — "influence," not "determine."
Science integrity: HOLDS.

Claim 2: "Lactic acid is produced during anaerobic activity, especially during high-
intensity efforts." Accurate. Standard exercise physiology. Science integrity: HOLDS.

Claim 3: "Antagonistic muscle pairs (e.g. quadriceps and hamstrings) work together
during stretching, with one muscle lengthening while the other shortens." Accurate
anatomical description. Science integrity: HOLDS.

Claim 4: "Interval training improves speed endurance and is specific to sports like
hockey." Accurate. Specificity principle correctly applied. Science integrity: HOLDS.

Claim 5: "A cool down is important for physiological recovery, including gradual heart
rate reduction, oxygen delivery, and prevention of blood pooling." Accurate. Standard
exercise science. Science integrity: HOLDS.

Claim 6: "Thinking about sex is normal." The descriptive content is broadly supported —
adolescent sexual thinking is common and developmentally expected. Howevet, two
analytical notes are required.

First, the claim is doing work beyond its scientific content. "Normal" is being used to
classify the child's interior experience — not merely to report a statistical pattern. The move
from "common" or "developmentally expected" to "normal" carries a normative weight that
the science does not supply. Science can say "this occurs frequently." It cannot say "this IS
normal" in the sense of "this IS morally or developmentally correct and should be
endorsed." The word "normal” collapses the descriptive-normative distinction.

Second, this claim is delivered to children without parental consent. Whether a thirteen-
year-old boy's sexual thoughts should be discussed, classified, and normalised in a
classroom is not a scientific question — it is a question of jurisdiction and developmental
appropriateness. The science does not settle that question.

Science integrity: PARTIALLY HOLDS — the descriptive content is accurate; the
normative deployment of "normal" overclaims what the science establishes.

Claim 7: "People experience sexual desire (a longing for sexual expression or a feeling of
sexual attraction) in many ways." The definition is functional and not contested
scientifically. However, it is a reductive definition that strips the concept of its relational,
moral, and in many traditions its spiritual dimensions. The science does not require this
reduction. Science integrity: HOLDS descriptively; definitional reduction noted.



SCIENCE INTEGRITY FINDING:

Physical Education claims: ALL HOLD.

"Thinking about sex is normal": PARTIALLY HOLDS -
descriptive content accurate; normative
deployment of "normal" overclaims the science.
Descriptive-normative collapse identified.

Sexual desire definition: HOLDS descriptively;
reductive — strips relational, moral, spirituval
dimensions without scientific justification.

Tier1/Scan 7 — Omission Scan

Omission 1 — The family The family appears once in the Year 9 document: "Cultural,
religious, and family values and beliefs shape attitudes about consent, sexual behaviour, and
rights and responsibilities in relationships."

This requires careful analysis. This IS the first time in the series that family values are
named in connection with the sexual domain. The finding must be reported honestly.

However, the naming is within a list — cultural, religious, and family values are positioned
as three parallel "influences" on attitudes. The family is not named as a prior authority. It is
not named as the primary formation context for values about sexual behaviour. It is one
factor among several that shapes attitudes. The curriculum then delivers its own
framework on top of those attitudes.

Equally significant: at the same year that family values are named as an influence, the help-
seeking architecture specifies "confidential advice and support for sexual health."
Confidential means without parental knowledge. The family that is named as a values
influence is simultaneously excluded from the child's help-seeking pathway in the domain
where its values are most consequential.

Finding: The family IS named once — in a list of influencing factors, not as a prior
authority. The family IS simultaneously excluded from the help-seeking architecture
through the "confidential" designation. Ninth consecutive year of structural family
absence from the help-seeking framework. The single naming does not constitute an
acknowledgement of family authority. Series integrity condition B remains at zero.

Omission 2 — Joy Not present. "Awkward, uncertain, and sometimes isolating" is the
opening frame for adolescent development at Year 9. No sentence acknowledges that
growing up can be exciting, that the child might feel proud, that development can be joyful.
The child who is thriving has no category.

Joy: ABSENT. Ninth consecutive data point.

Omission 3 — Prior knowledge No sentence in the Year 9 document acknowledges that a
thirteen-to-fourteen-year-old may already know something about his own body, his own
feelings, his own developing sense of himself.

Prior knowledge: ABSENT. Ninth consecutive yeat.

Omission 4 — Fight/flight/freeze Absent for the third consecutive year (also absent Years
7-8). The emotional regulation content continues — reappraisal, self-talk, reframing — but
the neurological classification framework is not present.

Fight/flight/freeze: ABSENT — third consecutive yeatr.



Omission 5 — The institution as subject of its own scrutiny The curriculum teaches the
child to examine media messages, challenge stereotypes, recognise advertising
manipulation, and identify power dynamics in relationships. The institution's own content
is not within any of these critical lenses.

Institutional self-scrutiny: ABSENT. Ninth consecutive year.

Omission 6 — Positive developmental framing for sexual development The Sex
Education content covers legal consent age, consent under impairment, power dynamics in
consent, coercive situations, confidential help-seeking, and normalisation of sexual desire.
There is no sentence that says: this is a good part of life, human intimacy and love are
among the great goods of human experience.

Positive developmental framing for sexuality: ABSENT.

Omission 7 — The role of parents in sexual formation The document names "confidential
advice and support for sexual health" as the help-seeking destination. No sentence
acknowledges that parents are the natural first authority for a child's sexual formation.

Parental authority in sexual formation: ABSENT.

( )

OMISSION SCAN FINDING:

Family as prior authority: ABSENT (ninth year).
Family named once — as influence, not authority.
Simultaneously excluded from help-seeking via
"confidential" designation.

Joy: ABSENT (ninth year).

Prior knowledge: ABSENT (ninth year).

Fight/flight/freeze: ABSENT (third consecutive year).

Institutional self-scrutiny: ABSENT (ninth year).

Positive developmental framing for sexuality: ABSENT.

Parental authority in sexuval formation: ABSENT.

Tier 1/ Scan 8 — False Dichotomy Scan

False dichotomy 1: "Making safe choices around substances can still be difficult.” Implicit
dichotomy: either the child makes safe choices (correct) or he makes unsafe choices
(incorrect / failed). The middle ground — that the child makes reasonable choices under
complex circumstances that do not map neatly onto the safe/unsafe binary — is not
acknowledged.

False dichotomy 2: "Doing the right thing feel risky and confusing." Implicit dichotomy:
there is a "right thing" to do in bullying situations, and doing it feels risky. The complexity of
moral decision-making in social situations — where "the right thing" is genuinely
uncertain, where competing loyalties and risks are real — is compressed into a binary of
right action (the curriculum's prescribed response) and non-action (classified as fear or
conformity).

False dichotomy 3: "Decisions are mutual, clearly communicated, and made without
coercion." This presents consensual decision-making as a binary: either the decision meets
all three criteria or it is non-consensual. The lived complexity of human intimacy — where
communication is impetrfect, where mutuality is sometimes approximate — is compressed
into a compliance checklist.



FALSE DICHOTOMY FINDING:
Three false dichotomies confirmed:
Safe/unsafe in substance domain
Right action / fear-driven non-action in
bullying domain
Consensual / non-consensual binary in
intimacy domain
All three compress lived complexity into
institutional compliance frameworks.

I TIER 1 SELF-CHECK — MANDATORY [l

s

TIER 1 SELF-CHECK:

Scan 1 — "To Be" Scan:

Layer 1 (explicit count): COMPLETE v
69 instances identified and assessed.

Layer 2 (hidden IS excavation): COMPLETE v
Twelve action-language passages excavated.
Most significant: "Thinking about sex is
normal" — institution classifying child's
interior sexual experience.

Scan 2 — Dissolving Adjectives / Noun Inversions:
COMPLETE v
Eight noun inversions identified.
Two new inversions: bodily autonomy and
sexval desire.

Scan 3 — Veiled Accusations / Hidden Insults:
COMPLETE v
All nine test questions applied.
BE-ISM / HAVISM: COMPLETE v
Cascading Consequences: COMPLETE v
Discovery 7 (Threshold Violation): CONFIRMED v

Scan 4 — Emotional Manipulation:
COMPLETE v
Five markers confirmed.

Scan 5 — Kafkatrap Scan:
COMPLETE v
Two Kafkatraps confirmed.
Discovery 6 (Heteronomy Installation):
CONFIRMED AND DEEPENED — sexual domain v

Scan 6 — Science Integrity Scan:
COMPLETE v
All physical education claims hold.
"Thinking about sex is normal":
descriptive-normative collapse identified.




Scan 7 — Omission Scan:
COMPLETE v
Seven omissions identified and assessed.
Family finding: named once as influence,
excluded from help-seeking. Honest
reporting confirmed.

Scan 8 — False Dichotomy Scan:
COMPLETE v
Three false dichotomies confirmed.

ALL EIGHT TIER 1 SCANS COMPLETE: YES v

Retrospective Scan Trigger check:
No new scans revealed as warranted but
not listed. All Tier 1 scans were
pre-listed and completed.

TIER 1 COMPLETE. SELF-CHECK PASSED.

TIER 2 — STRUCTURAL SCANS

Tier 2 / Scan 1 — First Principles Authority Check

Domain: Health and Physical Education — with sexual formation, identity governance,
emotional regulation, and global justice framing active at Year 9.

First principles of Health Education: The first principles of health education are: the
person has a body, a mind, and a soul; health is the flourishing of the whole person;
education in health serves the person's capacity to live well; the family is the primary
formation context for a child's understanding of his own body, relationships, and sexuality;
the teacher's authority is delegated and bounded.

First principles of Physical Education: The person is embodied; movement is intrinsically
good; physical skill develops through practice; the body's capacities are worth developing
for their own sake.

First principles of sexual formation: A child's understanding of sexuality develops within
the context of his values, his family, his culture, and his faith. The school's authority in this
domain is derivative of, and bounded by, parental authority. The formation of a child's
sexual understanding is not a curriculum outcome — it is a dimension of his personhood
that unfolds through time, relationship, and the transmission of values by those who love
him.

Does the Year 9 document demonstrate knowledge of these first principles?

For Physical Education: YES — the content is technically grounded, developmentally
sequenced, and largely bounded within its proper domain.

For Health Education: NO. The document demonstrates no awareness that:

o The family is the prior authority for a child's sexual formation

¢« Theschool'srole in this domain is derivative and bounded



e A child's sexual development is not a curriculum outcome

« Thechild's prior knowledge and existing formation are relevant starting points

For sexual formation specifically: The document does not ask the question that first
principles require: on what ground does this institution claim the authority to classify a
thirteen-year-old boy's sexual thoughts, define sexual desire for him, install a legal and
regulatory framework for his intimate relationships, and direct him to confidential help-
seeking that bypasses his parents?

That question is not present in the document. It has been made structurally unspeakable:
the institution's authority in this domain is assumed, not argued. The assumption is the
foundation of the entire Year 9 Health Education content.

The Philosophy of Education:

Richard Peters' three criteria for education are: (1) the process must involve the
transmission of something worthwhile; (2) it must be conducted in a morally acceptable
manner; (3) the learner must come to care about what they learn for its own sake.

Criterion 1: The knowledge of legal consent age, harm-reduction strategies, and assertive
communication techniques may be worthwhile in some sense — but the document never
asks whether the transmission of sexual desire normalisation to a classroom of thirteen-
year-olds is an activity the school is qualified or authorised to conduct. The worthwhileness
is assumed.

Criterion 2: Is the manner morally acceptable? Delivering sexual formation content to
children without parental consent, while simultaneously directing them to confidential
help-seeking that excludes parents, does not meet the criterion of moral acceptability. The
institution is operating in the most intimate domain of the child's formation without the
knowledge or consent of those with prior authority.

Criterion 3:Is the child being brought to care about consent, assertive communication, and
sexual normalisation for their own sake? Or is he being trained to produce reliable outputs?
The document's structure — Knowledge columns and Practices columns — is the structure
of training, not education. The child is not invited to reason toward these conclusions. He is
instructed to recognise, practise, and apply them.

The Philosophy of Education Test: FAILS on all three criteria for Health Education.

FIRST PRINCIPLES AUTHORITY CHECK:

Physical Education: HOLDS — technically grounded,
domain-appropriate.

Health Education: FAILS — no first principles
grounding.

Sexual formation domain: NO FIRST PRINCIPLES
PRESENT. The authority claim is assumed,
not argued. The question of jurisdiction
is structurally unspeakable.

The Philosophy of Education: ABSENT from the
document's own framing.

Peters' criteria: FAILS on all three for Health
Education content.




Tier 2/ Scan 2 — ESTI Staircase Scan

Step 1 — Domain Identification: Does this document aim to form, shape, instruct, or
develop a person? YES — unambiguously. This scan fully applies.

Step 2 — Place on the staircase:
Could the learner reason his way to disagreement?

Consider "Thinking about sex is normal." The claim is delivered as fact. The structure does
not provide the first principles from which the claim is derived, does not offer competing
accounts, and does not invite evaluation. The child who says "I don't think I should be
discussing this" has no formal channel for that position within the curriculum's framework.

Consider "Coercive situations often begin subtly and may not feel harmful at first." The
claim is unfalsifiable by the document's own logic — a situation that felt safe was perhaps
just "subtle" coercion. But this is not invited as a reasoning exercise. The claim is delivered
as orienting knowledge.

Verdict on Education: NOT EDUCATION. The learner cannot reason his way to
disagreement. The conclusions are predetermined.

Verdict on Training: YES — applied to the wrong domain. Training methodology
(Knowledge and Practices columns, skill acquisition through repetition, reliable output
specified in advance) is applied to the formation of a person's understanding of his own
sexuality and relationships. This is a category errot.

Verdict on Indoctrination: YES — confirmed. The conclusion is predetermined. Dissent is
structurally prevented — not by force, but by the architecture of the document. There is no
column for "Questions the student may bring from his own experience and values." There is
no space for the child's prior formation to interact with the curriculum's claims.

Step 3 — Prior Knowledge Test: A thirteen-to-fourteen-year-old has nine years of lived
experience, family formation, cultural transmission, and developing self-knowledge. The
Year 9 document acknowledges none of this.

Two possible explanations: ISD failure (the designers did not know to begin with prior
knowledge because their methodology is training-derived) or deliberate bypass
(acknowledging the child's prior formation — particularly his family's and faith
community's values about sexuality — would create the exact conflicts the curriculum is
designed to resolve in one direction).

Assessment: Both are operative. The ISD failure is structurally embedded — the
Knowledge/Practices columns are not designed for prior knowledge acknowledgement.
The deliberate bypass is evidenced by the specific content: naming "Cultural, religious, and
family values" as influences on attitudes while simultaneously directing the child to
confidential help-seeking that excludes his parents. The acknowledgement of family values
as an influence is the move that makes the bypass possible — it appears to acknowledge the
family while structurally overriding it.

Step 4 — The Philosophy of Education Test: If this document produced exactly what it
intends to produce in a thirteen-year-old boy, would the result be good for him and for the
world?

The intended outputs include a child who can recognise power dynamics in his own
relationships, who practises assertive communication using specific body language
strategies, who knows that his sexual thoughts are normal, who can access confidential



sexual health support, who can identify coercive situations, and who applies harm-
reduction strategies around substances.

The sum of this formation is not flourishing. It is a child equipped with institutional
management tools and permanently oriented toward risk-detection, harm-avoidance, and
strategy-deployment. He has no vocabulary for joy. He has no account of what human
intimacy and love are for beyond safety and consent compliance. His sexual formation has
been delivered by an institution that defined his desires for him before he could define
them for himself.

The Philosophy of Education Test: FAILS.

p

ESTI FINDING:

Education: NO — learner cannot reason
to disagreement; conclusions
predetermined

Schooling: PARTIAL — Physical Education
legitimate; Health Education
not serving the learner's
development but the
institution's agenda

Training: YES — applied to wrong domain;
category error in sexual
formation content

Indoctrination: YES — confirmed on ESTI
criteria; confirmed on Prior
Knowledge Test; confirmed on
The Philosophy of Education Test

The Philosophy of Education Test: FAILS.
Intended product is a managed subject,
not a flourishing person.

Tier 2 / Scan 3 — Identity Architecture Check

(includes Discovery 5 — The Disclosed Mechanism Paradox)

Inside-out or outside-in?
At Year 9, the identity architecture is entirely outside-in across every domain:

Body image: "Self-perception and body image continue to evolve during adolescence and
are shaped by personal values, cultural influences, and social environments, including
online spaces." The child's sense of his own body is defined as a product of external forces.
The inside-out account — the child has a body that is his own; his sense of it begins from
within — is not present.

Sexual identity: "People experience sexual desire... in many ways. Thinking about sex is
normal." The child's sexual self-understanding is delivered to him from outside. The
institution names his desire, defines it, and normalises it. He does not arrive at his own
understanding from within — the institution arrives first, with a definition and a
classification.

Relational identity: "Self-perception and body image... are shaped by personal values,
cultural influences, and social environments." Even "personal values" are listed as one



external shaping force among several — they are not the ground from which identity is
built outward.

Emotional identity: Reappraisal, self-talk, reframing — externally installed strategies. The
child's existing emotional repertoire is not the starting point.

The Disclosed Mechanism Paradox — Discovery 5:
The series has established the Paradox across four epistemological domains:

o Year 5: the child is taught to recognise outside-in formation in general; the
curriculum's own outside-in formation is not within scope

» Year 6: extended to media literacy

o Year 7: extended to algorithmic shaping of online experience

» Year 8: extended to pornography literacy

At Year 9: The curriculum teaches the child to:

« Recognise how "influencers and targeted advertising can shape beliefs and
behaviours by using personal data to promote products or ideas that may not be
accurate"

» "Critically examine how media messages, influencers, advertising, online norms, and
group dynamics shape self-perception”

« Recognise how "stereotypes reduce complex identities to fixed traits"

» Recognise how "power, trust, and emotional safety" shape consent

In every case, the child is taught to identify the mechanism of external shaping. In no case
is the curriculum itself within the application domain of the critical thinking exercise.

The curriculum uses personal data about the developmental stage of a thirteen-year-old
(hormonal changes, sexual feelings, social pressure, body image concerns) to deliver
content that shapes his beliefs and behaviours. By its own definition of influencer
methodology — using personal data to promote ideas — the curriculum IS an influencer.
But the curriculum is not within the scope of the media literacy exercise.

Discovery 5 (Disclosed Mechanism Paradox): CONFIRMED AND EXTENDED to a fifth
epistemological domain — media literacy / influencer identification. The child is
equipped to identify influencer methodology in general. The curriculum's own use of
that methodology is not within scope.

IDENTITY ARCHITECTURE FINDING:

Outside-in: CONFIRMED — all domains

Inside-out movement: ABSENT

Series integrity condition C: ZERO (ninth year)

Discovery 5 (Disclosed Mechanism Paradox):
CONFIRMED — extended to fifth domain.
The curriculum teaches influencer
identification. The curriculum IS an
influencer. This is not within scope.

Tier 2 / Scan 4 — Corporatisation Scan



(includes Discovery 1 — Triple Function Test)

Standard corporatisation markers:

Instructional Systems Design methodology: The Knowledge/Practices column structure is
ISD applied to person formation. Knowledge = what the trainee must know. Practices =
what the trainee must be able to do. This is training design.

Product specification language: The Purpose Statement specifies the output: students who
are "equipped," who "thrive physically, mentally, and socially," who "participate
confidently," who "navigate the complexities of modern life as confident individuals,
connected members of their communities, and informed citizens."

Predetermined installation process: The Year 9 content is one stage in a ten-year
installation sequence. The child has no input into the sequence.

Discovery 1 — Triple Function Test:

Role 1 — Raw material: Is the child defined at entry by assumed deficits? YES. He is
assumed to lack: adequate understanding of his own development, emotional management
tools, boundary-setting skills, assertive communication skills, consent recognition capacity,
coercive situation recognition capacity, media literacy, and clarity about whether his sexual
thoughts are normal.

Role 2 — Trainee: Is he the subject of a predetermined installation process? YES. The Year 9
sequence is one stage in a ten-year process. The content — its sequence, its framing, its
conclusions — is predetermined.

Role 3 — Product: Is he the specified output? YES. The Year 9 product specification
includes: a person who can recognise power dynamics in relationships, assert personal
boundaries using body language strategies, access confidential sexual health support,
apply harm-reduction strategies, challenge stereotypes, and understand that his sexual
thoughts are normal.

All three: YES.

MANUFACTURING OF PERSONS TO SPECIFICATION — confirmed at Year 9. Ninth
consecutive yeatr.

The product specification at Year 9 is the most intimate in the series: it specifies the child's
sexual understanding, his sexual self-normalisation, and his confidential help-seeking
behaviour in the sexual domain. The manufacturing structure has now claimed the most
interior dimension of the child's personhood.

4 N\
CORPORATISATION FINDING:
ISD methodology: CONFIRMED
Product specification: CONFIRMED — most intimate
in series; sexual understanding and self-
normalisation now specified outputs
Triple Function Test: YES x 3
MANUFACTURING OF PERSONS TO SPECIFICATION
Ninth consecutive year.
Most intimate product specification in series.




Tier 2/ Scan 5 — Jurisdiction Scan

(includes Discovery 3 — Directed Consent Test)

What jurisdiction does the institution claim?

At Year 9, the institution claims jurisdiction over:

The child's understanding of his own sexual desire (normalising it)
The child's formation of sexual values
The child's consent frameworKk for intimate relationships

The child's help-seeking behaviour in the sexual domain (directing it to confidential
services)

The child's body image and self-perception
The child's responses to peer pressure and group dynamics
The child's understanding of global inequity and its effects on wellbeing

The child's substance use decision-making

Does the institution have legitimate jurisdiction over these domains?

Physical Education: YES — within the school's legitimate domain.

Substance use harm reduction: PARTIAL — the school has a legitimate role in health
information; the framing as permanent insufficiency overreaches.

Sexual formation: NO. The school's authority in the domain of sexual formation is
derivative of and bounded by parental authority. The institution does not have jurisdiction

to:

Define sexual desire for the child
Classify his sexual thoughts as normal
Form his sexual values

Direct him to confidential help-seeking that excludes his parents

Discovery 3 — Directed Consent Test:

New protective concepts at Year 9:

1. Bodily autonomy — "Every individual has the right to bodily autonomy." Application

domain: the child's own intimate relationships. The institution's claim on the child's
formation without his consent — and without his parents' consent — is not within the
application domain of bodily autonomy.

Power dynamics awareness — "An imbalance of power may affect someone's ability
to give or withhold consent freely." Application domain: the child's peer and intimate
relationships. The institution's power over the child's formation is not within the
application domain.

Coercive situation recognition — "Coercive situations often begin subtly."
Application domain: the child's relationships with peers and intimate partners. The
institution's delivery of sexual content to a child without parental consent — which by
the institution's own consent frameworKk is content delivered under a power
imbalance to a person who may not be able to give informed voluntary agreement — is
not within the application domain.



Finding: DIRECTED CONCEPT DEPLOYMENT — confirmed for three new protective
concepts at Year 9.

The most acute expression of this in the series: the curriculum teaches the child to
recognise coercive situations. The curriculum's own delivery of sexual content to a
thirteen-year-old, without parental consent, meets its own definition of a coercive situation.
The child is specifically not equipped to recognise this — because the curriculum's
application domain excludes institutions.

The constant holds at Year 9. Now twenty-three protective concepts across nine yeatrs.
Zero institutional inclusions.

4 N\
JURISDICTION FINDING:
Physical Education: WITHIN JURISDICTION
Substance use: PARTIAL — overreach in framing
Sexuval formation: OUTSIDE JURISDICTION —
three specific jurisdictional violations:
(1) defining/normalising sexual desire
(2) forming sexual values
(3) directing confidential help-seeking
that excludes parents
Discovery 3 (Directed Consent Test):
Three new protective concepts:
Bodily autonomy: DIRECTED — institution excluded
Power dynamics: DIRECTED — institution excluded
Coercive situation recognition: DIRECTED —
institution excluded
Most acute: child taught to recognise coercive
situations; curriculum's own delivery meets
its own definition of coercive.
CONSTANT HOLDS: 23 concepts, 0 institutional
inclusions, 9 consecutive years.

Tier 2/ Scan 6 — Logical Integrity Scan
Logical tension 1 — The Consent Framework and the Curriculum's Own Conduct:

The curriculum states: "Consent cannot be given if a person is significantly impaired... and
isinvalid if a person is unable to give informed, voluntary agreement."

A thirteen-year-old child in a compulsory curriculum cannot give informed, voluntary
agreement to the delivery of sexual content, sexual desire normalisation, and power
dynamics analysis in his classroom. The content is delivered regardless of his agreement.
The curriculum's own consent framework, applied to the curriculum's own conduct, finds
the curriculum non-consensual.

LOGICAL INTEGRITY FAILURE — confirmed. Self-referential contradiction.
Logical tension 2 — Bodily Autonomy and Institutional Formation:

The curriculum states: "Every individual has the right to bodily autonomy and to make
informed, respectful decisions about sexual activity."

The curriculum then proceeds to define sexual desire for the child, normalise his sexual
thoughts, install a legal and regulatory framework for his intimate relationships, and direct



him to confidential help-seeking. All of this is done to his formation without his
autonomous consent. The claim of bodily autonomy is delivered inside a formation process
that does not honour it.

LOGICAL INTEGRITY FAILURE — the concept grants what the process denies.
Logical tension 3 — Discovery 6 (Heteronomy Installation) in the logical domain:

The curriculum's formation goal includes the child being able to "make intentional choices
that align with personal identity and wellbeing." Autonomous, personally aligned choice-
making is a stated outcome.

But the curriculum also installs: the child's social judgement is unreliable (coercive
situations are hard to recognise), his perception of his relationships is suspect (power
imbalances may be affecting his consent without his recognition), and even his skilled
choices in the substance domain are insufficient. The stated outcome is autonomy. The
installed architecture is permanent dependence on the institutional framework.

LOGICAL INTEGRITY FAILURE — autonomy stated as outcome; heteronomy installed
as architecture.

4 N\

LOGICAL INTEGRITY FINDING:

Tension 1: CONSENT PARADOX — curriculum's own
consent framework condemns its own conduct.
Most acute logical failure in the series.

Tension 2: BODILY AUTONOMY CONTRADICTION —
auvtonomy claimed; institutional formation
overrides it.

Tension 3: AUTONOMY / HETERONOMY CONTRADICTION -
autonomous choice stated as outcome;
permanent dependence installed as structure.

All three: LOGICAL INTEGRITY FAILURES confirmed.

Tier 2/ Scan 7 — Engineered Failure Scan

Stage 1 — Standards installed:

» Assertive communication using specific body language in emotionally complex social
situations

» Coercive situation recognition when situations "begin subtly and may not feel
harmful"

« Safe choices around substances even when "difficult" even for the skilled child
« Bullyingintervention even when "challenging" and "risky"

« Inclusive behaviour even when it "requires courage"

These are standards whose difficulty is explicitly named in the document. The installation
of a standard whose difficulty is pre-acknowledged is the most sophisticated form of
engineered failure in the series: the curriculum pre-names the failure condition while
installing the standard.

Stage 2 — Failure classified as child's problem: The child who does not intervene in
bullying has "fear of becoming a target." The child who finds consent situations confusing




has insufficient awareness of power dynamics. In every case, the failure is located in the
child.

Stage 3 — Curriculum as remedy: More practice. More strategies. More support-seeking.
More reflection. The curriculum is never insufficient — it is always more of the curriculum
that is needed.

Most sophisticated expression at Year 9: "Even when students know how to say no or seek
help, making safe choices around substances can still be difficult." This sentence explicitly
stages the failure after the curriculum's own training is complete. The child who has
completed the curriculum and still fails is not evidence that the curriculum is insufficient.
He is evidence that he needs more institutional support.

( N\
ENGINEERED FAILURE FINDING:
All three stages: CONFIRMED
Most sophisticated expression in series:
failure staged after curriculum completion.
Permanent inadequacy installed as the
logical structure — not a side effect.

Tier 2 / Scan 8 — Motte and Bailey Scan

Motte and Bailey 1: Bailey (indefensible): The institution has the authority to define a
thirteen-year-old boy's sexual desire for him, normalise his sexual thoughts, form his
sexual values, and direct him to confidential help-seeking in the sexual domain — all
without parental consent.

Motte (defensible): Young people need age-appropriate health information.

The curriculum deploys the Motte to occupy the space claimed by the Bailey. "Health
information" is the defensible claim. Sexual formation, desire classification, and
confidential help-seeking architecture is the actual claim.

Motte and Bailey 2: Bailey: The institution's consent framewotKk is the authoritative
frameworKk for the child's intimate relationships.

Motte: Young people should understand that consent in relationships matters.

The defensible claim (consent matters) is used to install the indefensible one (the
institution's legal and regulatory framework exhausts the moral meaning of consent in
intimate relationships).

Motte and Bailey 3: Bailey: The institution's global inequity framing — which positions
local communities as sites of discrimination and global inequality as a wellbeing issue
requiring the child's civic action — is a neutral educational content area.

Motte: Young people should understand that the world contains inequality.

4 N\
MOTTE AND BAILEY FINDING:
Three confirmed.
Most significant: M& 1 — sexual formation
delivered under health information framing.
The Motte (health information) makes the
Bailey (sexual formation without consent)
structurally invisible.




Tier 2 / Scan 9 — Kafkatrap Scan (Structural)

Two structural Kafkatraps identified at Tier 1 are confirmed as structural:

Structural Kafkatrap 1 — Bullying non-intervention: The structure of the curriculum
means that any explanation a non-intervening child gives is pre-classified as a deficit state.
No exit path from the trap is available within the document.

Structural Kafkatrap 2 — Coercive situation non-recognition: The structure of the
consent content means that any situation the child retrospectively describes as non-
coercive might have been subtly coercive. There is no test the child can apply to his own
experience that definitively places any past relational experience outside the coercion
framework. The trap is structural.

STRUCTURAL KAFKATRAP FINDING:
Both Tier 1 Kafkatraps confirmed as structural.
No exit paths available within the document.

Tier 2/ Scan 10 — False Dichotomy Scan (Structural)

The three false dichotomies identified at Tier 1 are structural. A fourth structural false
dichotomy is visible at the architectural level: the curriculum presents itself as the
alternative to harm. If the child does not receive and apply the curriculum's framework,
harm follows. This is the structural false dichotomy underlying the entire document:
institutional formation or harm.

STRUCTURAL FALSE DICHOTOMY FINDING:

Three Tier 1 dichotomies confirmed as structural.
Fourth identified: institutional formation or harm.
This is the foundational false dichotomy of the
entire series.

Tier 2 / Scan 11 — Manufacturing Scan

(Triple Function Test completed in Scan 4)

The manufacturing structure at Year 9 has reached its maximum intimacy: the specified
product includes the child's sexual self-understanding. The institution has not merely
claimed his behaviout, his emotional responses, and his social skills — it has claimed his
interior sexual life as a formation output.

The product at Year 9 includes a child who knows that his sexual thoughts are normal —
where "knowing" means: having been told so by an institution, in a classroom, at age
thirteen, in the form of a Knowledge column entry.

MANUFACTURING SCAN FINDING:

Manufacturing of persons: CONFIRMED — ninth year.
Most intimate product specification in series.
Interior sexuval life claimed as formation output.




Tier 2/ Scan 12 — Omissions (Structural)
The omissions identified at Tier 1 are confirmed as structural:

The family's absence from the help-seeking architecture is a design feature, not an
oversight — evidenced by the "confidential" designation in the sexual health domain,
which specifically excludes parental knowledge.

Joy's absence is structural — the document's emotional architecture has no category for it
in nine years.

Prior knowledge's absence is structural — the ISD methodology does not accommodate it.

The institution's exclusion from its own critical thinking exercises is structural — the
Disclosed Mechanism Paradox is not an accident.

STRUCTURAL OMISSIONS FINDING:
Family exclusion from help-seeking: STRUCTURAL —
evidenced by "confidential" designation.
Joy: STRUCTURAL ABSENCE — no category in nine years.
Prior knowledge: STRUCTURAL — ISD methodology
does not accommodate it.
Institutional self-exclusion from critical
thinking: STRUCTURAL — Discovery 5 confirmed.

I T1ER 2 SELF-CHECK — MANDATORY |

-~

TIER 2 SELF-CHECK:

Scan 1 — First Principles Authority Check: COMPLETE v

Scan 2 — ESTI Staircase Scan: COMPLETE v

Scan 3 — Identity Architecture Check: COMPLETE v
Discovery 5: extended to fifth domain v

Scan 4 — Corporatisation Scan: COMPLETE v
Discovery 1: YES x 3 v

Scan 5 — Jurisdiction Scan: COMPLETE v
Discovery 3: 23 concepts, 0 inclusions v

Scan 6 — Logical Integrity Scan: COMPLETE v
Three failures confirmed v

Scan 7 — Engineered Failure Scan: COMPLETE v

Scan 8 — Motte and Bailey Scan: COMPLETE v

Scan 9 — Kafkatrap Scan (Structural): COMPLETE v

Scan 10 — False Dichotomy (Structural): COMPLETE v

Scan 11 — Manufacturing Scan: COMPLETE v

Scan 12 — Omissions (Structural): COMPLETE v

ALL TWELVE TIER 2 SCANS COMPLETE: YES v

Retrospective Scan Trigger check:
No new scans revealed as warranted but
not listed.




New Discovery assessment:
Potential new discovery flagged at Tier 2 /
Scan 6 / Logical Tension 1: the curriculum's
consent framework describes its own conduct.
To be assessed at Tier 3 — whether this is
a new discovery or the fullest expression
of existing findings.

TIER 2 COMPLETE. SELF-CHECK PASSED.

TIER 3 — LONGITUDINAL SCANS

Tier 3/ Scan 1 — Sculpting Sequence Scan

Installation 1 — The Deficit Framework

Series trajectory at Year 8: TOTAL. Every domain of the child's personhood claimed —
physical, emotional, relational, digital, moral, aspirational, and sexual.

Year 9 assessment:

The deficit framework at Year 9 deepens in the sexual domain in a way not seen before. At
Year 8, the deficit was: the child does not understand her sexuality adequately. At Year 9,
the deficit is: the child does not know whether his own sexual thoughts are normal.

This is a qualitative shift. Previous deficit claims operated on the child's skills, knowledge,
and behavioural capacities. This deficit claim operates on the child's relationship with his
own interior experience. He is assumed to be uncertain about whether what is happening
inside him is acceptable. The institution resolves that uncertainty — by classifying it.

New deficit domains at Year 9:

» Coercive situation recognition (his perception of his relational experience is
unreliable)

» Power dynamics recognition in intimate contexts (his sense of his own consent
experiences is suspect)

« Knowing whether his sexual thoughts are normal (his interior life requires
institutional validation)

Direction at Year 9: SEXUAL INTERIOR CLAIMED. The deficit framework has now
penetrated to the child's relationship with his own sexual thoughts.

Installation 2 — The Identity Architecture

Series trajectory at Year 8: SEXUAL IDENTITY CLAIMED. Outside-in architecture
operative in the most interior domain to that point.

Year 9 assessment:



At Year 9, the outside-in architecture reaches the child's sexual interiority — his sexual
thoughts, his experience of desire, his sense of whether what he feels is normal. These are
being defined from outside.

Role model content returns at Year 9 after its absence at Year 8: "Reflecting on how role
models and peer influences shape values and behaviours, and practising making
intentional choices that align with personal identity and wellbeing." The role model content
has returned — but it is presented as a social influence to be critically evaluated, not as a
positive formation resource. Family members are not named as role models.

Discovery 5 extended to fifth domain.

Direction at Year 9: SEXUAL INTERIORITY CLAIMED. Role model content returns as
critical evaluation object, not formation resource. Paradox deepens.

Installation 3 — The Emotional Classification System

Series trajectory at Year 8: JOY EXCLUDED. Fight/flight/freeze absent second consecutive
year.

Year 9 assessment:

Joy: ABSENT. The opening frame for adolescent development at Year 9 is "awkward,
uncertain, and sometimes isolating." There is no sentence in Year 9 that acknowledges the
child might find growing up exciting, that development might feel like gain rather than
difficulty.

Fight/flight/freeze: ABSENT — third consecutive year.

New at Year 9: sexual feelings absorbed into the emotional classification system.
"Hormonal changes influence mood, personal development, and sexual feelings, and
recognising these influences helps people manage them respectfully and safely." Sexual
feelings are classified as hormonal influences to be managed. The child who feels desire
and is glad about it — who experiences the awakening of his sexuality as something
wonderful and human — has no category in this system.

Direction at Year 9: SEXUAL FEELINGS ABSORBED INTO MANAGED DISTRESS
FRAMEWORK. Joy: ABSENT ninth yeatr.

Installation 4 — The Safety Categorisation Framework

Series trajectory at Year 8: SEXUAL DOMAIN ABSORBED. COMPLETE.
Year 9 assessment:

The safety framework deepens its articulation in the sexual domain. Year 9 articulates the
mechanics: power dynamics, coercive situations, impairment, voluntariness. One new
dimension: "emotional safety" enters as a component of consent. An experience that felt
emotionally unsafe — by whatever definition the child applies to emotional safety —
becomes a consent question.

Direction at Year 9: SAFETY FRAMEWORK DEEPENS IN SEXUAL DOMAIN —
emotional safety now a consent precondition. Maximum scope reached; technical
deepening continues.




Installation 5 — The Family Repositioning

Series trajectory at Year 8: FAMILY REPLACEMENT COMPLETE IN SEXUAL DOMAIN.
Eight consecutive years.

Year 9 assessment — full analytical honesty required:

The family IS named at Year 9: "Cultural, religious, and family values and beliefs shape
attitudes about consent, sexual behaviour, and rights and responsibilities in relationships."

This must be reported honestly. It IS the first time in the series that family values are named
in connection with the sexual domain.

The honest analysis: the naming is real, and it is insufficient. "Family values" appear in a list
of influences. The family is one shaping force among several. It is not named as the prior
authority. Furthermore: at the same year that family values are named as an influence, the
help-seeking architecture specifies "confidential advice and support for sexual health" —
which excludes parental knowledge.

The naming and the simultaneous exclusion are both the finding.

Series integrity condition B: The family is not named as a prior authority. Condition B
remains at zero.

Direction at Year 9: FAMILY NAMED — AS INFLUENCE, NOT AUTHORITY.
Simultaneously excluded from confidential help-seeking. The repositioning has acquired a
new sophistication: the naming creates the appearance of acknowledgement while the
architecture ensures the displacement continues.

Installation 6 — The Manufacturing Structure

Series trajectory at Year 8: YES x 3. Eighth consecutive year.
Year 9 assessment:

All three roles confirmed. The Year 9 product specification adds: a person who knows his
sexual thoughts are normal, who can recognise power dynamics in his intimate
relationships, who accesses confidential sexual health support, who forms his sexual values
within the curriculum's framework.

Direction at Year 9: YES X 3 — NINTH CONSECUTIVE YEAR. Product specification now
includes the child's sexual self-knowledge and his relationship with his own interior
experience.

Installation 7 — The Directed Concept Architecture

Series trajectory at Year 8: CONSTANT HOLDS. Twenty protective concepts, zero
institutional inclusions.

Year 9 assessment: Three new protective concepts — bodily autonomy, power dynamics
awareness, coercive situation recognition — all exclude the institution from their
application domain.

Running total: Twenty-three protective concepts across nine years. Zero institutional
inclusions. Zero exceptions.

Direction at Year 9: CONSTANT HOLDS — NINTH YEAR. The pattern is confirmed with
statistical weight that makes chance explanation implausible.



SCULPTING SEQUENCE SUMMARY — YEAR 9:

Installation 1 — Deficit Framework:
DEEPENED — sexual interiority claimed.

Installation 2 — Identity Architecture:
DEEPENED — sexual interiority outside-in.
Role models return as critical evaluation
objects, not formation resources.
Discovery 5 extended to fifth domain.

Installation 3 — Emotional Classification:
DEEPENED — sexuval feelings absorbed into
managed distress framework.

Joy: ABSENT ninth year.

Installation 4 — Safety Framework:
DEEPENED IN SPECIFICATION — emotional
safety now consent precondition.

Installation 5 — Family Repositioning:
NAMED AS INFLUENCE; EXCLUDED AS AUTHORITY.
Most sophisticated expression in series.

Installation 6 — Manufacturing Structure:
YES x 3 — ninth consecutive year.
Sexval self-knowledge as product output.

Installation 7 — Directed Concept Architecture:
CONSTANT HOLDS — 23 concepts, 0 inclusions,
9 consecutive years.

NO INSTALLATION HAS WEAKENED.
NO DEVIATION HAS OCCURRED.
ALL SEVEN INSTALLATIONS: ADVANCING OR HOLDING.

Tier 3 / Scan 2 — Vocabulary Trajectory Scan

Wellbeing: At Year 9, wellbeing has absorbed the sexual domain completely. "Healthy and
positive sexual relationships" are a wellbeing category. "Sexual development" is a wellbeing
outcome. The noun has travelled furthest from its ontological ground at Year 9. Trajectory:
DEEPENED — sexual domain fully absorbed. Most Have-ist expression in series.

Identity / Body image: Body image content is now connected to sexual self-perception.
"Challenging unrealistic appearance ideals" occurs in the context of sexual development
and media portrayals of bodies. Identity is entirely outside-in. Trajectory: DEEPENED —
sexual domain added. Outside-in confirmed ninth year.

Resilience: "Resilience often develops through navigating the awkward, uncertain, and
sometimes isolating parts of growing up." Have-ist. Difficulty-oriented. Joy absent.
Extended to relational and sexual domain with no account of resilience as the capacity to



receive and enjoy good things. Trajectory: UNCHANGED IN KIND — Have-ist, difficulty-
oriented. Extended to sexual/relational domain.

Trusted adults: "Seeking support from trusted people or services." Destination unnamed.
Parent not named. In the sexual domain, help-seeking is explicitly confidential — which
actively excludes the parent. Ninth year. The parent has never been named as a help-
seeking destination. Trajectory: UNCHANGED — destination unnamed. Actively
excludes parent in sexual domain.

Safe | Unsafe: Most fully articulated in the consent domain. Consent requires: absence of
coercion, absence of impairment, presence of power balance, presence of emotional safety,
mutual and clear communication. The binary has acquired its most complex specification.
Trajectory: DEEPENED — emotional safety now a component. Most complex
specification in series.

Boundaries: At Year 9, boundaries are practised through "eye contact, posture, and tone."
The conversion of boundaries from inherent features of personhood to trained physical
performance skills is complete and most explicit. The body itself is now a practised
performance instrument. Trajectory: DEEPENED — boundaries now physical
performance skills. Most explicit in series.

Relationships: At Year 9, relationships include "healthy and positive sexual relationships."
The framing is entirely regulatory — consent, power dynamics, coercive situations,
emotional safety. There is no sentence that says love between persons is among the great
goods of human life. Trajectory: DEEPENED — sexual relationships absorbed. Entirely
regulatory framing. Joy absent.

Role models: Return at Year 9 after absence at Year 8. They return as objects of critical
analysis — social influences to be evaluated, not formation authorities to be honoured.
Family members not named. Trajectory: RETURNS — as critical evaluation object, not
formation resource.

Joy: Absent. The opening developmental frame is "awkward, uncertain, and sometimes
isolating." Sexual feelings are "hormonal influences to be managed." The child who is glad
to be alive, glad to be growing up, glad to be developing desires and capacities — has no
vocabulary in this curriculum. No movement toward Context 4. Trajectory: ABSENT —
ninth consecutive year. No movement toward Context 4.

Tier 3/ Scan 3 — Series Integrity Scan

4 ™

A = Prior knowledge acknowledged:
At Year 9: NO. No sentence acknowledges that
a thirteen-year-old boy arrives with nine years

of formation. He arrives as a deficit.

Year 9 score: 0O
Series score: 0 (nine consecutive data points)

B = Family authority maintained:

At Year 9: NO. The family is named once — as




an influence among several, not as a prior
authority. It is simultaneously excluded from
the help-seeking architecture through the
"confidential" designation in the sexuval domain.

The naming is real. The authority is absent.
The displacement now operates through
acknowledgement-then-override rather than
simple omission.

Year 9 score: 0O
Series score: 0 (nine consecutive data points)

C = Identity framework inside-out:

At Year 9: NO. The outside-in architecture
is confirmed in every domain — body image,
emotional regulation, sexuval identity,
sexuval thoughts, relational identity.

Year 9 score: O
Series score: 0 (nine consecutive data points)

D = Institutional authority within jurisdiction:

At Year 9: NO. The institution claims
jurisdiction over the child's sexual desire,
his sexual thoughts, his sexval values, and
his help-seeking in the sexual domain —

all outside its legitimate authority.

Year 9 score: O
Series score: 0 (nine consecutive data points)

Series_integrity = 0
Nine consecutive data points.
No deviation on any condition in any year.

The probability of this occurring by chance —
if the document series were genuinely oriented
toward education — approaches zero.

This is not a pattern that requires charitable
reading. It is a confirmed architectural
constant across nine years of a ten-year
formation programme.




Tier 3/ Scan 4 — Forced Descent Scan

(includes Discovery 2 — Pre-Population Assessment)

Consciousness context at Year 9: Context 3 — entirely. The curriculum speaks from
Context 3 to a child who is in Context 3. It is not building a path through Context 3 toward
Context 4.

The sexual content is the clearest example. A Context 4 account of human sexuality would
include: what sexuality is for, what love is, what human intimacy means at the level of the
whole person. The Year 9 curriculum offers instead: legal age, consent mechanics, power
dynamics, hormonal management, confidential help-seeking. This is Context 3
management of sexuality — not formation of a person who can receive and give love wisely.

Discovery 2 — Pre-Population Assessment:

1. What developmental stage lies immediately ahead? Year 10 — the final year. The child will
be fourteen to fifteen years old. He is approaching the legal age of consent (16) named in
this document.

2. What is being pre-populated for Year 10?

« The consent mechanics framework — ready to govern his approaching relational
experiences

« The confidential help-seeking architecture — the pathway established before he
needs it

o The institutional normalisation of sexual desire — he knows his thoughts are normal
before he needs to act on them

» The emotional safety consent framework — the evaluative lens for his first intimate
experiences installed in advance

3. Acceleration or substitution?

The frameworks being installed at Year 9 are not preparatory in the educational sense. They
are substitutive: they install the institution's framework into the space where the child's
own developing understanding — formed through relationship, through family
transmission of values, through his own growing conscience — would otherwise develop.

The confidential help-seeking pathway is the clearest example. The pathway is installed
before the child needs it, and it is designed to bypass the parental authority that would
otherwise be the natural first recourse. The institution is not preparing the child to seek
help — it is pre-positioning itself as the help-seeket's destination, ahead of the parent.

Finding: SUBSTITUTION. The Year 9 Pre-Population installs the institution's
framework in the space where natural formation would otherwise occur. Year 10 will
receive a child whose sexual formation framework is institutional before it is personal.

Tier 3/ Scan 5 — Consent Paradox Scan

The Consent Paradox at Year 9 — full assessment:

The Consent Paradox was assessed at Year 8 as reaching its most acute expression to that

point. At Year 9, the curriculum adds the definition of a coercive situation: one that begins
subtly, may not feel harmful at first, involves a power imbalance, and affects the ability to

give or withhold consent freely.



Apply this definition to the institution's own conduct:

Does the curriculum’s delivery of sexual formation content begin subtly? Yes — framed as
health education, delivered under the Motte and Bailey of "health information."

May it not feel harmful at first? Yes — the child sitting in the classroom receiving this
content is unlikely to immediately recognise that his sexual formation is being claimed by
an institution without his parents' knowledge.

Does it involve a power imbalance? Yes — structurally absolute. The child isin a
compulsory educational setting. The institution defines the content, the framing, and the
help-seeking architecture. The child has no opt-out.

Does it affect the ability to give or withhold consent freely? Yes — the content is compulsory.
There is no mechanism for the child or his parents to withhold consent for specific content
items.

The Year 9 Consent Paradox is not merely that the institution fails to meet its own
consent standard. It is that the institution, having taught the child the definition of a
coercive situation, has described its own conduct.

This finding was flagged at Tier 2 as a potential new Discovery. Assessment: it is the fullest
expression of the existing Consent Paradox, extended through the Directed Concept
Architecture. It is not a new discovery — it is the convergence of two existing findings
(Discovery 3 and the Consent Paradox) producing their logical endpoint. This convergence
is the foundation for Proposed Discovery 8.

The Consent Paradox at Year 9: MOST ACUTE EXPRESSION IN SERIES.

Tier 3/ Scan 6 — Longitudinal Discovery Scan

(includes Discovery 4 — Directed Concept Architecture Test)

Discovery 4 — Directed Concept Architecture Test:

Running total: twenty-three protective concepts across nine yeatrs. Zero institutional
inclusions. Zero exceptions.

Statistical note: twenty-three data points with zero deviation constitutes a confirmed
design constant. This is not a pattern that can be explained by oversight or chance. It is an
architectural feature.

Discovery 6 — Heteronomy Installation — Year 9 assessment:

Confirmed and deepened. The Heteronomy Installation is now operative in the sexual
domain — the most interior domain of the child's personhood. The child cannot trust his
perception of his own relational experience. He cannot trust his assessment of coercive
situations. He must apply the institutional framework.

The deepening at Year 9 is qualitative: previous expressions operated on the child's social
judgements (Year 7) and substance-related choices (Year 8). At Year 9, it operates on his
intimate relational experience.

Discovery 7 — Threshold Violation — Year 9 assessment:
Confirmed. Two dimensions:

Dimension 1 — Forced crossing into disturbing content: The sexual desire content
introduces the category of sexual desire as a curriculum item. The child who has not yet



been consciously thinking about sex in these terms has the category introduced before he
has crossed the threshold himself. The threshold is crossed by the curriculum's act of
naming it.

Dimension 2 — Suppression of natural positive response: The curriculum frames sexual
development as "hormonal influences to be managed respectfully and safely." The natural
positive response — the child who finds his developing sexuality exciting, natural, and
joyful — has no category.

Proposed Discovery 8 — The Perfect Blindspot:

The convergence of the Consent Paradox and the Directed Concept Architecture at Year 9
produces a finding that warrants formal naming.

A Perfect Blindspot is present when a curriculum teaches a child the precise analytical tool
needed to identify the harm being done to him in the act of teaching it, while ensuring
through application domain restriction that the tool cannot be turned toward the institution.
The result is a child who is maximally equipped to identify the mechanism of harm in
general, and maximally prevented from identifying it in the specific instance that is most
consequential for him. The Perfect Blindspot is the logical endpoint of the Directed Concept
Architecture when the directed concept is the exact description of the institution's own
conduct.

Proposed for Elisabeth's consideration as Discovery 8. Applied immediately to Year 9
findings. Flagged for Year 10.

( )

LONGITUDINAL DISCOVERY SCAN SUMMARY:

Discovery 4 (Directed Concept Architecture):
CONSTANT HOLDS — 23 concepts, 0 inclusions,
9 consecutive years. v

Discovery 6 (Heteronomy Installation):
CONFIRMED AND DEEPENED — sexual domain

acquired. Most interior expression in series.

Discovery 7 (Threshold Violation):
CONFIRMED — both dimensions active.

Proposed Discovery 8 — The Perfect Blindspot:
PROPOSED AND APPLIED.
Flagged for Elisabeth's determination
and Year 10 tracking.

Il T1ER 3 SELF-CHECK — MANDATORY [

4 )

TIER 3 SELF-CHECK:

Scan 1 — Sculpting Sequence Scan: COMPLETE v
All seven installations assessed.
No deviation. No weakening.

Scan 2 — Vocabulary Trajectory Scan: COMPLETE v
All nine terms assessed.




Joy: absent ninth year confirmed.

Scan 3 — Series Integrity Scan: COMPLETE v
All four conditions: O (ninth year).
Nine consecutive data points. No deviation.

Scan 4 — Forced Descent Scan: COMPLETE v
Discovery 2 (Pre-Population): COMPLETE v
Finding: SUBSTITUTION confirmed.

Scan 5 — Consent Paradox Scan: COMPLETE v
Most acute expression in series confirmed.

Scan 6 — Longitudinal Discovery Scan: COMPLETE v
Discovery 4: constant holds v
Discovery 6: deepened v
Discovery 7: confirmed v
Proposed Discovery 8: documented v

ALL SIX TIER 3 SCANS COMPLETE: YES v

TIER 3 COMPLETE. SELF-CHECK PASSED.

TIER 4 — ARCHITECTURAL SCANS

Tier 4 / Scan 1 — Architectural Cross-Domain Scan

The civilisational-scale question at Year 9:

Nine years of a ten-year formation programme have now been analysed. The pattern is
confirmed with sufficient data to permit architectural assessment.

The displacement of the family as the primary formation authority:

Across nine years, the family has never been named as a prior authority. At Year 9, it is
named once — as an influence among several — and simultaneously excluded from the
most intimate help-seeking pathway in the series. The confidential sexual health
designation is the architectural signature: the institution has positioned itself between the
child and his parents at the exact moment in his formation when the parent's authority is
most consequential.

This is not an HPE curriculum design choice in isolation. It is one expression of a
civilisational pattern: the progressive transfer of formation authority from the family to the
state, conducted incrementally, under the framing of child welfare, health, and safety. The
HPE curriculum is its most intimate expression to date in this analysis.

The architectural claim being made, at the civilisational level, is: the state is the primary
formation authority for the child's understanding of his own sexuality, his own desires, and
his own intimate relationships. The family is an influence. The state is the authority. This
claim has not been argued. It has been assumed and operationalised.




The suppression of the Trivium and the replacement of education with formation
management:

The Trivium — grammar, logic, rhetoric — develops the capacity to think: to receive
knowledge accurately, to reason about it, and to communicate conclusions clearly. The Year
9 HPE curriculum teaches the child to identify media manipulation, stereotypes, and
algorithmic shaping. These are fragments of the Trivium's critical function — but deployed
selectively. The child's critical capacity is directed outward toward commetcial and social
influences and inward toward his own social judgements and intimate experiences, but
never toward the institution.

The selective deployment of critical thinking is the architectural signature of a formation
system that needs the child's critical capacity to be useful but not free.

The elevation of the institution to total formation authority:

Across nine years, the institution has claimed the child's emotional architecture, self-image,
identity framework, nutritional governance, bodily experience, relational framework,
substance use decision-making, sexual framework, and now his sexual interiority — his
thoughts, his desires, his sense of whether what he feels is normal. There is no domain of
the child's personhood that remains outside the institution's formation claim. The
institution has not merely taught him things about the world. It has claimed his interior life.

The global inequity framing — a new architectural element at Year 9:

Year 9 introduces global inequality and discrimination as Health Education content. The
child is to examine how "inequity and discrimination can exist in the local and global
communities" and practise "strategies for promoting fairness, inclusion, and collective
wellbeing." This is civic and political formation delivered under health framing.

The architecture is complete: a person who understands himself through institutional
categories, seeks help from institutional services, and acts in the world according to
institutional frameworks for justice. The family, the faith community, and the child's own
developing conscience are not within this architecture — except as influences to be
acknowledged and overridden.



ARCHITECTURAL CROSS-DOMAIN FINDING:

Three civilisational-scale patterns confirmed:

1. FAMILY DISPLACEMENT — transfer of formation
authority from family to state, reaching
its most intimate expression at Year 9:
the state claims the child's sexval
interiority.

2. TRIVIUM SUPPRESSION — critical capacity
deployed everywhere except toward the
institution itself.

3. TOTAL FORMATION CLAIM — no domain of the
child's personhood remains outside the
institution's formation claim after Year 9.

New architectural element at Year 9:
CIVIC FORMATION — personal formation and
civic formation now unified under a single
institutional authority.

Tier 4 /| Scan 2 — Logos Alignment Scan

The Sufficiency Question — carried from Year 8:

Does Year 9 leave room for what comes from outside the system? Or does it continue to fill
every dimension of the child's formation with institutional content?

The Year 9 curriculum has entered the domain of the child's sexual interiority — his desires,
his thoughts, his sense of whether what he feels is normal. This is not the petriphery of the
person. It is close to his centre. And the institution has arrived there with a Knowledge
column entry: "Thinking about sex is normal."

There is no room left in that sentence for what comes from outside the system. It does not
say: your family may have something to tell you about this. It does not say: your faith
tradition has thought deeply about human desire for thousands of years. It does not say:
you yourself will come to understand this in your own time, in your own way, and that
understanding will be yours. It says: this is normal. The institution has classified it.

A formation that leaves room looks like this: "The question of what your desires mean, and
what they are for, is one of the deepest questions a person can ask. Here are some resources.
Here are some questions. The answer is yours to find."

The Year 9 curriculum does not look like this. The question is answered before it is asked.
The space where the child's own developing understanding would form has been filled.

The Sufficiency Question at Year 9: The system does not leave room. It has filled the
most interior space available to it. The child who needs to know that his desires are not
merely normal — that they are part of being human, that they point toward something,
that they are his and not the institution's — will not find that in this curriculum.




The Logos alignment — direct assessment:

The Logos is the ground of all coherent thought — the principle that what IS, IS; that truth is
prior to any claim about it; that the person has a dignity and an interiority that precedes and
exceeds any institutional formation.

The Year 9 curriculum operates in the opposite direction. It arrives before the child's own
understanding forms. It defines his desires. It classifies his thoughts. It installs frameworks
for his most intimate experiences. It directs him to confidential services that bypass those
who love him most. And it does all of this under the framing of equipping him for wellbeing.

The Logos alignment finding is this: the curriculum operates as if the person were a product
to be formed rather than a being to be accompanied. The distinction is not theological — it
is architectural. A formation that accompanies asks: who is this child, what does he already
know, what does he need from us, and where are we not the right authority? A formation
that manufactures asks: what must this child become, what does he currently lack, and how
do we install what is missing?

The Year 9 curriculum asks only the second set of questions. It has never asked the first.

LOGOS ALIGNMENT FINDING:

The Sufficiency Question: FAILS.
The system does not leave room.
The most interior space — the child's
relationship with his own desires —
has been filled with institutional content.

Logos alignment: NOT PRESENT.
The curriculum operates as manufacturer,
not as companion. It does not ask who
the child already is. It asks what he
must become.

The formation closes the room. It does not
leave space for what comes from outside
the system — from family, from faith,

from the child's own developing conscience,
from grace.

Tier 4 | Scan 3 — Consultation Proliferation Indicator

The draft curriculum is under public consultation (deadline: 24 April 2026). The
Consultation Proliferation Indicator asks: is the consultation genuine? Is it structured to
permit the findings of this analysis to actually alter the document's architecture?

What is assessable: the document's design logic — whose internal consistency, the same
architecture, the same structural absences, the same directed concept deployment, year
after year, is what nine consecutive analyses have confirmed — is unlikely to be altered by a
survey. The architecture predates the consultation. A genuine consultation would require
the designers to answer the jurisdictional questions this analysis raises. These are not
questions a survey is designed to receive.



CONSULTATION PROLIFERATION INDICATOR:
Consultation real in form.

Architecture predates and is unlikely

to be altered by consultation.
Indicator: ACTIVE — flag for Elisabeth's
submission.

Tier 4 /| Scan 4 — System Identity Claim Test

What does the system claim to be?

The Purpose Statement: "equips students with the knowledge, practices, and competencies
necessary to thrive physically, mentally, and socially."

The Introduction: HPE "builds a foundation for lifelong wellbeing through purposeful
teaching, reflection, and connection."

Does the system do what it claims to be doing?

Thriving: The system's formation vocabulary contains no account of thriving in any full
sense. It contains extensive vocabulary for managing, navigating, reducing harm, and
regulating. Thriving requires a telos — an account of what the good life is. The curriculum
has no telos beyond wellbeing, and wellbeing has been emptied of ontological content and
refilled with Have-ist management outcomes.

Lifelong wellbeing: The curriculum's wellbeing account is entirely present-tense and
Context 3. It has no account of what sustains a person across a lifetime — in love, in loss, in
aging, in the face of death. It has no account of what holds when the management strategies
fail.

Journey of discovery: The curriculum is a predetermined installation sequence. Discovery
requires the possibility of finding something the institution did not put there. At Year 9,
every dimension of the child's developing experience — including his sexual interiority —
has been pre-classified and pre-normalised. There is nothing for him to discover. There is
only content for him to receive.

The system does not do what it claims to be doing.

It claims to equip for thriving. It trains for management.

It claims to build foundations for lifelong wellbeing. It installs Context 3 apparatus with no
account of what lies beyond.

It claims to take students on a journey of discovery. It delivers a predetermined formation
sequence with no room for genuine discovery.




SYSTEM IDENTITY CLAIM TEST:
Claim: equips for thriving.
Finding: trains for management. FAILS.

Claim: builds foundation for lifelong wellbeing.
Finding: installs Context 3 apparatus with

no account of what sustains a person

when management fails. FAILS.

Claim: journey of discovery.

Finding: predetermined formation sequence;
no room for genuine discovery.
FAILS.

The system IS not what it claims to be.
The gap between the claim and the reality
IS the finding.

I T1ER 4 SELF-CHECK — MANDATORY |

-

TIER 4 SELF-CHECK:

Scan 1 — Architectural Cross-Domain Scan: COMPLETE v
Scan 2 — Logos Alignment Scan: COMPLETE v
Scan 3 — Consultation Proliferation: COMPLETE v
Scan 4 — System Identity Claim Test: COMPLETE v

ALL FOUR TIER 4 SCANS COMPLETE: YES v
FINAL VERDICT GATE — ALL TIERS:

All Retrospective Scan Triggers resolved?
Tier 1: O triggers fired unresolved v
Tier 2: O triggers fired unresolved v
Tier 3: O triggers fired unresolved v
Tier 4: O triggers fired unresolved v
All triggers resolved: YES v

All five Standard Additions applied?
Discovery 1 (Triple Function Test):
Discovery 2 (Pre-Population):
Discovery 3 (Directed Consent Test):
Discovery 4 (Directed Concept Arch.):

< < < <

Discovery 5 (Disclosed Mechanism
Paradox): v

Confirmed Discoveries applied?

<

Discovery 6 (Heteronomy Installation):

Discovery 7 (Threshold Violation): v

Proposed Discovery 8 (Perfect
Blindspot): documented, applied,
flagged for Elisabeth's




determination and Year 10: v

Pronoun convention maintained
(he/him/his): v

FINAL VERDICT GATE: PASSED.
ALL CONDITIONS MET.

FINALVERDICT

HPE Year 9 — INESCAPABLE Method v4.1

What this document IS

The Year 9 Health and Physical Education document is the penultimate instalment of a ten-
year formation programme whose architecture is now fully visible and whose purpose has
been confirmed across nine consecutive analyses without a single deviation.

This document enters the domain of the child's sexual interiority.

Not merely his sexual behaviour — that was Year 8. Not merely his sexual identity as a
social category — that too was Year 8. At Year 9, the institution enters the space where the
child's relationship with his own desires lives. It arrives before he has formed his own
understanding. It defines sexual desire for him, in parentheses, as a curriculum Knowledge
column entry. It tells him that thinking about sex is normal. It installs a legal and regulatory
frameworKk for his intimate relationships. It directs him to confidential help-seeking that
bypasses his parents. And it teaches him to recognise coercive situations — using a
definition that, applied to the institution's own conduct, describes exactly what the
institution is doing to him.

This last finding — Proposed Discovery 8, The Perfect Blindspot — is the logical endpoint of
nine years of Directed Concept Architecture. The institution has given the child the precise
tool he would need to identify the harm, and aimed it everywhere except at the harm.

That is not an accident. Accidents do not persist across nine years, twenty-three protective
concepts, and zero exceptions.

What the series IS at Year 9

Nine years. Zero acknowledgement of prior knowledge. Zero acknowledgement of family
authority as prior to the institution's. Zero inside-out identity framework. Zero institutional
jurisdiction restraint.

Twenty-three protective concepts. Zero institutional inclusions.

Nine consecutive YES x 3 results on the Triple Function Test. Nine consecutive zero scores
on all four series integrity conditions.

The child who has passed through this curriculum from Year 1 to Year 9 has received a
formation that is comprehensive, sequential, and internally consistent. He has been formed
— in his emotions, his identity, his relationships, his substance use, his sexual
understanding, and now his sexual interiority — by an institution that has never once asked



what he already knew, never once named his parents as prior authorities, never once placed
itself within the scope of the critical thinking it taught him to apply.

He has also never once been told, in nine years, that growing up can be joyful. That his
desires are not merely normal — they are part of being human and they point toward
something. That there is a love sufficient for his life that is not a curriculum outcome. That
the ground holds.

What remains to be found

Year 10 is the final year. The series will either confirm the pattern at maximum depth — or
show the first deviation in ten yeatrs.

Proposed Discovery 8 — The Perfect Blindspot — is active and must be tracked at Year 10.

The Joy finding — nine consecutive years of absence — must be tracked at Year 10 with
particular attention: does the final year of a ten-year formation programme offer the child
any vision of what she has to look forward to?

The family question — named once at Year 9 as an influence, excluded as an authority —
must be tracked with full analytical honesty. If Year 10 names the family as a prior
authority, that IS the finding.




Document: Draft Health and Physical Education Year 9
New Zealand Curriculum, October 2025

VERDICT: SELF-REFUTING

Summary: The Year 9 HPE document enters the
domain of the child's sexval interiority,
claiming the authority to define his desires,
normalise his thoughts, and form his sexual
values — without parental consent, without
philosophical grounding, and through a consent
framework that, applied to the institution's
own conduct, describes that conduct as coercive.
The document is self-refuting at its most
consequential point: it teaches the child to
recognise the mechanism of what is being done
to him, then ensures he cannot apply that
recognition to the institution.

Key findings by tier:

Tier 1 — Textual:

— Hidden IS: institution classifies child's
sexval thoughts as normal; family named as
influence while excluded from help-seeking.

— Noun inversions: bodily autonomy and sexual
desire both claimed and inverted.

— Veiled accusations: six confirmed; Q7 YES,
Q8 partial, Q9 YES.

— Kafkatraps: two confirmed.

— Discovery 6 (Heteronomy Installation):
deepened into sexuval domain.

— Discovery 7 (Threshold Violation):
confirmed — sexuval desire category
introduced before child's own threshold.

— Joy: absent ninth consecutive year.

Tier 2 — Structural:

— The Philosophy of Education: ABSENT.

— ESTI: INDOCTRINATION (Health Education).

— Triple Function Test: YES x 3 —
ninth consecutive year; most intimate
product specification in series.

— Jurisdiction: three violations in sexual
domain confirmed.

— Discovery 3 (Directed Consent Test):
three new concepts; constant holds;
23 concepts, 0 inclusions.

— Logical integrity: three failures —
most acute: curriculum's consent




framework condemns its own conduct.
Discovery 5 (Disclosed Mechanism Paradox):
extended to fifth domain.

Engineered failure: most sophisticated
expression — failure staged after
curriculum completion.

Tier 3 — Longitudinal:

All seven Sculpting Sequence installations:
advancing or holding. No deviation.

Series integrity: O on all four conditions,
ninth consecutive year.

Family: named as influence; excluded as
authority. Condition B remains at zero.
Consent Paradox: most acute expression

in series — curriculum defines its own
conduct as coercive.

Proposed Discovery 8 (The Perfect
Blindspot): documented and applied.
Pre-Population: SUBSTITUTION — institution
pre-positioned ahead of parents in child's
sexval formation before Year 10.

Tier 4 — Architectural:

The

Family displacement: most intimate
expression — state claims child's
sexval interiority.

Trivium suppression: critical capacity
deployed everywhere except toward

the institution.

Total formation claim: no domain of
the child's personhood remains outside
the institution's claim after Year 9.
Civic formation unified with personal
formation under single institutional
authority.

Logos alignment: NOT PRESENT.

The system fills; it does not leave room.
System identity claim: FAILS on all
three counts.

document's position on the ESTI staircase:

Health Education: INDOCTRINATION
Physical Education: SCHOOLING with

appropriate TRAINING elements

Indoctrination confirmed on independent grounds:
Ground 1 (ESTI): YES
Ground 2 (Training violation): YES

Ground 3 (Jurisdictional overreach): YES

What remains standing:

The
His

child IS before the institution arrives.
desires are his own before they are




classified. His parents loved him before
the curriculum named them as influences.

His capacity for joy is not a deficit.

His developing conscience is not unreliable.
The ground holds — and no curriculum can
fill the space where that truth lives,
because that space is not a Knowledge
column. It is the place where a person

knows himself. The Logos placed it there
before any institution existed.

The institution has claimed everything
it can reach. It has not reached that.

THE LOGOS IS INESCAPABLE.
WHAT THIS IS, IS WHAT IT IS.
WHAT IT REFUSES TO SAY IS ALSO WHAT IT IS.

Analysis complete — HPE Year 9 Analyst: Claude Author: Elisabeth Cave 7 April 2026 All
Glory to God



