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Achieving Positive Behaviour and Emotional Regulation in Early Years

Ethos
We recognise that behaviour is a form of communication and often reflects a child’s emotions or feelings.
We recognise the importance of developing positive relationships with all our children, families and adults.

Aims
· All children to feel valued and have a sense of belonging.
· To have a whole setting approach that provides a structure for positive behaviour alongside a flexibility in staff response.
· To actively teach positive behaviour rather than simply deterring challenging behaviour.
· To support children to understand and express their feelings.
· To provide support to parents and carers regarding the development of positive behaviour.

This policy was based on Guidance provided by Bristol Local Authority and has included input from members of staff, representatives from the management committee and parents and carers.


Framework for positive behaviour
Emotional Regulation
Consistent expectations of children’s behaviour
Positive encouragement
Conflict resolution
Redirection/distraction


Emotional regulation
Self-regulation is the ability to understand and manage emotions and behaviour in response to things happening. Self-regulation is initially learned through co-regulation. Co-regulation occurs between a baby/child and a warm, responsive caregiver, where the caregiver meets the child’s physical and emotional needs and soothes/calms the child when they are experiencing ‘big emotions’. This, in turn, builds the neural architecture which is necessary for the child to learn to self-regulate; to feel secure and manage their own emotions.
Self-regulation can also be taught, but only once co-regulation has taken place. It is important that staff and parents/carers work together to find the most effective strategies, so children can manage the ‘big emotions’ and challenges they may face, as well as follow rules and understand limits.
Why is self-regulation important?
Managing our feelings and emotions can:
· Affect our physical, emotional and social wellbeing but also academic achievement.
· Help nurture a more positive sense of self.
· Support the ability to cope better with stress. 
· Be beneficial for social skills that affect friendships and getting along with others, and relationships.
Why do some children struggle to self-regulate?
There are many reasons why some children find it harder to self-regulate than others, including:
· Adverse childhood experiences (ACEs) in early life, such as being adopted or looked after. Co-regulation is particularly important for these children.
· Children who have additional needs, e.g. social communication difficulties, ADHD or sensory processing difficulties.
· Temperament – some children are more reactive than others.
· Physical needs not being met, e.g. hungry or tired.
Strategies to support self-regulation development
· Modelling: We will model self-control and present a calm approach.

· Co-regulate: We will provide a warm, responsive relationship with the child/young person, which will in turn, teach them skills to self-regulate. We will be alongside the child/young person in their time of distress, reassure them and acknowledge their feelings, using a soothing voice and calm manner.  Focusing on the emotion and not on the behaviour.
· Use empathy: We will use empathy to acknowledge a child’s feelings. Don’t dismiss feelings – they are so important!
· Talk about emotions: We will find opportunities to talk about the range of emotions. Help children to recognise their feelings and how we all experience different feelings, it’s normal and it’s how we manage them that’s important.  We use story books, songs or games to make it fun.
· Games: We will use games to help children learn self-regulation skills which involve waiting and turn-taking and provide a fun way of teaching impulse-control.
· Calm spaces: Take a break in a calm space. We will create an area at our setting which children may choose to use to take a break. We will provide resources in the area to support regulation.
· Mindfulness or Meditation: If we see a child getting stressed, then will try to engage them in a quiet activity.  Mindfulness and meditation are a good way for children to learn to pause and focus on breathing and calming down highly charged emotions. 
· Sensory specific adjustments: We will consider any sensory issues specific to the child e.g. dimming the lights may help a child with visual sensitivity.
Consistent expectations of behaviour
· We have clear daily routines with some flexibility so children feel comfortable, safe and reassured.
· Visual timetables and other symbols are used to support children’s understanding of daily routines.
· We will draw up a clear and simple code of behaviour for children. This will include: be kind; be careful; be safe; you must not hurt anybody.
· When children do not understand what is expected of them staff will explain the reasons behind the expected behaviour in an age-appropriate way.
· We will remind children about our rules e.g. Kind hands, feet or words.
· We will use visual prompts to support/reinforce expectations (stop hand, finger to lips, looking eyes..)

Positive encouragement. We will:
· Give gentle encouragement. (I prefer it when you.., I know you can..)
· Praise them, focusing on the positive things they do.
· State the positive by focussing on the “do” rather than the “don’t”. e.g. “walk inside it’s safer “
· Use warm positive body language and tone of voice.
· Give attention for positive behaviour when the child does not seek it.
· Acknowledge considerate behaviour such as kindness and willingness to share.
· Acknowledge children’s efforts as well as achievements.

Conflict resolution
When staff support the development of conflict resolution skills, they are providing the child with the ability to resolve situations.
· When conflict arises, we will approach the situation quickly and calmly, stopping any hurtful behavior or language. We will remain calm so that the situation does not escalate. Use a calm, soft voice and interaction will be at eye level with children.
· We need to ensure the child/ren are safe, calm and ready to talk, this may take time and use of emotional regulation resources. 
· Listen first to all sides of a conflict. Rather than solving the problem for children, help generate ideas of how they might solve the problem. 
· Help children understand the consequences of their behaviour and while it is ok to feel a certain way it is not ok to behave a certain way.
· Help children to understand the effects of their behaviour on others, by encouraging the children to explain what they did not like. Use of “I feel” statements can be useful.
· When a solution is determined, confirm the plan they have agreed to, repeating it back to them. Then encourage the children to try the solutions. They will learn as much from failure as success.
· Encourage children to be problem solvers. When children come to a staff member for help, ask them to problem solve and work with them on possible solutions. Have children use their imaginations and pretend play to support how to figure a problem out.
· Provide resources that facilitate problem-solving & conflict resolution skills: problem-solving steps; a quiet/space; regulation station or interests’ table; use stories that raise a problem and discuss their solution ideas. 
· We will use this as a strategy for all staff to be consistent
· 1. Notice the emotion
· It looks like you are feeling… I wonder if that is because…
· 2. Normalise
· Lots of children feel like that when…
· 3. Set limits
· But it’s not okay to …
· 4. Problem solve
· I wonder if it would help to…


Redirection/distraction
· Staff are confident to pre-empt problems and take steps to de-escalate possible conflicts. 
· Redirect the child to the activities on offer.
· Distract the child, to other opportunities.
· Offer a choice, e.g. if a child wants the same toy another child is using you could offer the option of 2 other toys.


Responsibilities

The named member of staff responsible for behaviour management for our setting is: Ali Lloyd Jones
This person will:
· Keep up to date with legislation.
· Research current behaviour management practices, where appropriate.
· Identify additional behaviour management strategies for children with additional needs or unmet needs.
· Access other agencies, where necessary.
· Provide support to staff around behaviour management issues.
· Ensure they and other staff have relevant up to date training and that they record details of this.
· Coach the staff team and lead discussions to reflect on incidents and identify emerging needs.
· Identify training for restrictive strategies as needed.


Staff team:
· Staff will work as a team by discussing incidents and resolving to act collectively and consistently.
· Staff will be encouraged to undertake training and develop their skills.
· Staff will consider if the play environment is sufficiently varied and well-planned play opportunities so that children are engaged and interested. Children might present certain types of behaviour if there is an un-stimulating play environment.
· In addition, staff will consider if a child is feeling unsettled or unhappy, not feeling listened to, or if there is a medical reason.
· Staff will not label children (i.e.: difficult, naughty) and to consider underlying reasons for behaviour.
· Staff will praise positive behaviours and give feedback to parents
· Staff will never use physical punishment such as smacking or shaking and children will never be threatened with these.
· Staff will not shout or raise their voices in a threatening way.
· Staff will consider if the behaviour includes a discriminatory element which needs additional consideration and action.
· Staff will only use physical restraint, such as holding, to prevent physical injury and/or serious damage to property.
· Relationships among learners and staff reflect a positive and respectful culture. Leaders, teachers and learners create an environment where bullying, peer-on-peer abuse or discrimination are not tolerated. If they do occur, staff deal with issues quickly and effectively, and do not allow them to spread. (OFSTED The education inspection framework 2019)
· Staff have high expectations for learners’ behaviour and conduct and applies these expectations consistently and fairly. This is reflected in learners’ behaviour and conduct



Very young children 
The strategies for dealing with children under three may differ from those aged over three.  When very young children show dysregulated behaviour, such as tantrums and biting, staff will:
· Remain calm and patient.
· Offer comfort to intense emotions and try to support children to regulate through mindful breathing; movement – repetitive, rhythmic, hand on arm with gentle pressure. Singing, dancing, music, walking, running, swinging.
· Offer “Time in” with the key person or a practitioner. (cuddle, story, opportunity to be listened to)


Play types
· We regard rough and tumble play and play that may have aggressive themes, such as superhero and weapon play, as normal for young children and acceptable within limits.  Staff will judge if such play becomes hurtful or inconsiderate and act accordingly.

Recurring behaviour incidents
Where there are ongoing behaviour incidents, staff will:
· Try to find if there is an underlying cause.
· Liaise with parents/carers and the SENCO.
· Work with the child’s parents/carers to develop and implement a behaviour plan where manageable targets will be set and regularly reviewed.
· Contact other professionals, such as the Early Years Inclusion Service, for support and information.

Physical intervention procedure
As a setting, we will consider the age of children that we work with and what appropriate approaches are regarding physical intervention.

The EYFS 2024 says:
“A person will not be considered to have used corporal punishment (and therefore will not have committed an offence), if physical intervention was taken to avert immediate danger of personal injury to any person (including the child) or to manage a child’s behaviour if absolutely necessary.”

Physical intervention will only be used when it is reasonable, proportionate and necessary and if all other de-escalation strategies have not been successful and only if there are reasonable grounds for believing that immediate action is necessary to prevent a child from significantly injuring themselves or others or to prevent serious damage to property. E.g. a child running across the road; a child being physically aggressive towards themselves or others whilst upset.

· Staff will consider withdrawing adults, children and making the environment safe.

A physical intervention could be:

· passive, such as standing between children or blocking a child’s path. 
· active, such as escorting a child by the arms.
· restraint, to hold back physically or to bring a child under control to be only used when a staff member judges the risk of harm to be substantial.
· Whenever physical contact is necessary the staff member will keep their body language calm, acknowledge feelings and explain their actions e.g.: “ I need to hold you/lift you up to keep everyone safe.”
· When the child is calm explanations can be given as to why their behaviour was unsafe.

· Any physical intervention used will be of the least intrusive type with the minimum amount of force and used for the minimum amount of time possible. It will stop as soon as the staff member judges that the risk of harm has stopped or greatly reduced. 

· Staff will consider the emotional impact of physical intervention on the child, witnesses and staff and debrief afterwards as appropriate. 



Recording
· Behaviour management issues will be recorded on an incident record.  The record will be written in a non-judgemental manner, be confidential, accurate and signed by the member of staff involved and the parent/carer. 
· If physical intervention has been used, an incident record must be completed in detail and the parent/carer needs to be informed on the same day.  Staff will also ensure it covers any observed triggers; what happened; others involved; witnesses; type of physical intervention used; for how long and to what force.  Any injuries obtained by children or staff because of physical intervention will also be recorded in the accident book.
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