ENGLISH 1313 Common Assignments (Revised, July 2023)

Suggested First- or Second-Week Activities: Situating Students in the Rhetorical Composition Classroom

These activities are suggested for helping students get situated in UNT Dallas’ approach to ENGL 1313. Other activities that provide an introduction to the course, and Composition courses in general, are also encouraged.

· Lecture on the typical types of English courses offered in college: Composition (which teach students how to become better academic writers); Literature (which teach students how to analyze literature); Creative Writing (which teach students how to be writers of literature); Technical Writing (which teach students how to write professional, business, and technical documents); Rhetoric and Writing Studies (which teach students how to become critical thinkers of writing, language, and communication); it should then be stressed that UNT Dallas’ approach to ENGL 1313 mixes the first and last of these types of courses (Composition and Rhetoric and Writing Studies)
· A lecture or conversation about a WAC (Writing Across the Curriculum) approach to teaching writing, a WID (Writing in the Disciplines) approach to teaching writing, and a WAW (Writing about Writing) approach to teaching writing; it should then be stressed that UNT Dallas’ approach to ENGL 1313 mixes WAC and WAW
· Reading and discussion of “Writing is Not Just a Basic Skill” by Mark Richardson from the Journal of Higher Education

The goal of these three suggested activities is to situate students into the course and give them a meta-perspective on English courses and this English course, specifically. We must be aware that students have encountered various approaches to teaching English in their high school careers and help them become situated in this course.

Mandatory Course Projects
Part 1: Major Projects (In conjunction with at least one of these projects, students should receive an introduction to APA research format in preparation for English 1323 where a research paper in APA format is required. At the discretion of the instructor, this introduction to APA format and style may occur early in the semester or late in the semester. The UNTD Library or Learning Commons staff can be contacted to provide an in-class presentation on APA, and the Library and Learning Commons sites contain an APA research section with pamphlets and templates.)

MAJOR PROJECT 1: LITERACY NARRATIVE

Goals: The Literacy Narrative will have students carefully consider and reflect upon the ways they have developed writing, reading, and other language skills.

Form: Narrative writing of no less than 500 words (roughly 2-3 pages typed, double spaced, 12-point font).

Options: Instructors and students may engage the Literacy Narrative assignment from many angles, as long as the focus of the assignment and the student writing is about the development of writing, reading, and language skills. Some prompts for this kind of piece are:

1. Think about how you have developed the language, reading, and writing skills you have now, and write a narrative about that development.
2. Think about someone who was crucial to your development of language, reading, or writing. Who were they? How did they affect your development?
3. Think about a specific incident, event, or time that was significant in your learning to read or write. Tell the story of that event – what was it? What happened? How did it change or shape your use of language?
4. Respond to one of the class readings by recounting some important moments in your own literacy development. Do you see some similar things happening to you in your life? How have you arrived where you are today? Where do you still need to go?

Associated Required Readings: Malcolm X, “Literacy Behind Bars,” Tanya Barrientos, “Se Habla Español,” Anne Lamott, “Shitty First Drafts”    Note: A substitution for Barrientos is “How to Tame a Wild Tongue” by Gloria Anzaldua.

Other Recommended Readings: Additional literacy narratives, articles about language use and evolution, articles about national trends in literacy, pieces on how language affects the development of the self, pieces on the power of language.

Guidelines and Notes: In addition to discussing the methods by which students gain literacy, this project is also useful for understanding why literacy is important to success in multiple communities.



 MAJOR PROJECT 2: DISCOURSE COMMUNITIES ANALYSIS (RHETORIC)

Goals: The Discourse Communities Analysis will have students understand the different means and methods by which diverse groups communicate with each other. In doing so, students will come to realize how rhetorical concerns are at the heart of effective communication, and how writing (and language in general) changes and needs to change to meet the demands of the communicative situation.

Form: Analytical report format, with summary introduction and section/topic headings (graphics, bullets, and other report forms optional) of no less than 500 words (roughly 2-3 pages typed, double-spaced, 12-point font).

Options: Students may learn about rhetoric and/or discourse communities through several projects, though students gain the most through comparative analyses of more than one text, community, message, etc. Discourse communities that are analyzed should align with students’ lived experience. Some prompts for this project may include:
1. Perform a rhetorical analysis of two messages about the same topic, from two different sources. How does each approach the topic differently, and why? Who are their audiences? How do they gain credibility with those audiences? How are the texts arranged, and why?
2. Analyze the language/style of two different discourse communities. What are some of that characteristics of each? How do they communicate things differently? How does the author gain credibility in each community?
3. Think about two or more discourse communities to which you belong. How do they compare? How do you need to change the way you write or speak to communicate effectively in each one?

Associated Required Readings: John Swales, “The Concept of Discourse Community; Keith Grant-Davie, “Rhetorical Situations and Their Constituents. An optional additional reading is Bizzel, “What is a Discourse Community?”

Other Recommended Readings: Additional pieces on how specific communities communicate or interact (online discourse communities are particularly good for this), any piece that you might analyze for rhetorical concerns or discourse community analysis

Guidelines and notes: While the concept of “discourse communities” labels the project, rhetorical concerns are also at the heart of the concept, and instructors should engage both concepts. As you approach rhetoric, make sure not to restrict your consideration of the concept to just ethos, pathos, and logos; students must also understand how considerations of audience needs, text or message format, and the writer’s purpose have shaped how the message is conveyed.



MAJOR PROJECT 3: ENTERING NEW DISCOURSE COMMUNITIES + REFLECTION

Goals: The Entering New Discourse Communities project seeks to have students create a primary work that would be accepted by a discourse community they don’t currently belong to. In doing so, they must also analyze that community and reflect upon their choices as they create the primary work.

Form: This project will have two submitted works: First, students will construct a primary work from a discourse community not their own; instructors may assign a specific project that has students all dive into the same discourse community, or may let students choose the community. Students will then construct a primary document that would fit into the community, and this may take many forms – written, digital, multimedia, etc. Second, students should write a reflection on their work, arguing how it fits the community they’re entering, and what choices they made in constructing their work. In total for the project, students should write no less than 500 words (roughly 2-3 pages typed, double-spaced, 12-point font).

Options: Instructors may assign all students a project that deals with a common discourse community, or they may let each student choose a community of interest. Some possible prompts for this project are:

1. Find an online fan or enthusiast community for an activity you are interested in. Construct a set of posts and responses to this community that you believe would be accepted by the community. Then, write a reflection that describes the characteristics of this community and explains the choices you made in constructing your texts.
2. Find a magazine or other periodical of a subject you’re interested in, then write a piece for it about a topic you’re interested in. Next, write a reflection that describes the characteristics of this community and explains the choices you made in constructing your texts.
3. Think of a topic you’re interested in, then write two different short pieces for two different online or print publications that discuss this topic. Next, write a reflection that describes the characteristics of this community and explains the choices you made in constructing your texts.

Associated Required Readings:

Other Recommended Readings: Pieces on the discourse community of the instructor’s choice; pieces on people who enter new discourse communities;

Guidelines and notes: Students will gain more form this if they are have say over their community of interest. This project may also lend itself well to a group project. Readings may carry over from Project 2, and instructors should consider having students lead much of the discussion during this project on their experiences with the communities they seek out.



MAJOR PROJECT 4: ACADEMIC DISCOURSE ESSAY

Goals: The Academic Discourse Essay will help students better understand the expectations of academic, college-level writing through an exploration of professional academic texts and/or organizations.

Form: Traditional essay, with thesis and supporting paragraphs, of no less than 500 words (roughly 2-3 pages typed, double-spaced, 12-point font).

Options: Students may come to learn the expectations of academic writing through various projects that interrogate the content and style of academic writing or the professional organizations and guidelines that direct academic work. Some possible prompts for this project are:

1. Interview a professor in the field in which you intend to major, and ask them about what they read and write, what expectations they have for their writing, how they came to learn how to write in their field, and some of the guidelines or requirements they must follow when writing.
2. Find a professional academic organization and research its history. When did it develop? What does it do and why does it do it? How does this organization affect how people write and read in the profession?
3. Compare two academic pieces from different fields. What are the differences in how things are written? Why do you think these differences exist?
4. Given the expectations that exist for academic writing, how do you plan to acclimate to the standards and practices that are required of you?
5. Write an essay in which you tell an incoming student how to become a better college-level writer.

Associated Required Readings: David Bartholomae, “Inventing the University”

Other Recommended Readings: Pieces on writing for college, pieces about college level expectations, narratives of struggle with academic writing, academic or college-level primary sources, previous student work (with permission).

Guidelines and notes: This project seeks to challenge students to think about how they will acclimate to college-level writing practice and how they will be successful in an academic climate. It also seeks to think about academic writing as a specific discourse community that students will be joining, rather than taking for granted in our teaching that college or academic writing is just “writing” in general. While academic pieces may be assigned for this, instructors that do so are encouraged to begin with more accessible pieces.

 Part 2: Lower-Stakes Writing

In addition to the longer, higher-stakes writing in the four major projects, instructors should also assign more frequent, lower-stakes writing as well. (By lower stakes we mean that the writing is not formally graded or evaluated, though it can be). Instructors should aim for around 1000 words of lower-stakes writing throughout the semester, and should consider these guidelines:

· [bookmark: _Hlk103600324]Lower-stakes writing can take the form of blogging, journals, discussion boards, free or quick writes in class, etc.
· Grades for this kind of writing should largely be for completion and meeting basic requirements of content, purpose, and length.
· While some of these writings can be used to have students understand and reflect on the content of readings, instructors should also use a significant amount of this writing to have students further reflect on writing itself, ranging from reflections of students’ understanding of their success or needs for improvement, reflection on their writing process and revision, their analysis of the style and approach of other writers, etc.



