
  

Grammar study in conjunction with explicit 
application may have more promise than grammar 
study alone. (Weaver) 
 
Teach terms that students need in order to do 
important work in their writing and reading by 
creating occasions in which students can see the 
necessity of the terms they’re learning. (For ideas, 
see Wilhelm/Smith’s Getting it Right, Ehrenworth and 
Vinton’s Power of Grammar, Weaver’s Lessons to 
Share, Anderson’s Mechanically Inclined) 
 
Remember to always articulate connections to the 
material students are reading or writing and to 
explain how such choices will make a difference to 
communication, authority, and meaning in those 
situations.  
 
Usage, sentence variety, sentence-level punctuation, 
and spelling are applied more effectively in writing 
itself when studied and discussed in the context of 
writing, rather than through isolated skills instruction 
(DiStefano and Killion).  
 
Wilhelm: 
We will argue that correctness is best taught when it 
is in the service of helping students be engaged and 
powerful readers, writers, and learners. 
 
What aspects of grammar should we teach? 
Constance Weaver suggests: 
1. Teaching concepts of subject, verb, sentence, 

clause, phrase, and related concepts for editing. 
2. Teaching style through sentence combining and 

sentence generating. 
3. Teaching sentence sense and style through the 

manipulation of syntactic elements. 
4. Teaching the power of dialects and dialects of 

power. 
5. Teaching punctuation and mechanics for 

convention, clarity and style. (For more details, 
see Weaver’s Lessons to Share.) 

 
Insights from Applebee and Langer’s research 
on effective teaching: 
Teachers whose students outperformed typical and 
strong teachers taught grammar in three ways: 

1. In context 
2. Through simulations 
3. With explicit instruction 

 

LUNSFORD AND LUNDSFORD’S 20 
MOST COMMON ERRORS – UPDATED 

Andrea and Karen Lunsford in 2006 studied the 
kinds of errors first-year college students make in 
order to update a list Andrea Lunsford and 
Connors generated in 1986. One of their 
conclusions is: “Perhaps most importantly, the 
research points out that students today are writing 
longer, more complex work for their college 
course (more that twice as long, on average, as 
essays writing in 1986) – without a significant 
increase in the rate of error. 
 
1. Wrong word – often due to acceptance of 

automatic word replacement by the computer 
2. Missing comma after introductory element 
3. Incomplete or missing documentation 
4. Vague pronoun reference 
5. Spelling (including homonyms) 
6. Mechanical error with a quotation 
7. Unnecessary comma 
8. Unnecessary and missing capitalization 
9. Missing word 
10. Faulty sentence structure 
11. Missing comma with a nonrestrictive element 
12. Unnecessary shift in very tense 
13. Fused (run-on) sentence 
14. Comma splice 
15. Missing comma in compound sentence 
16. Unnecessary or missing apostrophe (Including 

its/it’s) 
17. Lack of pronoun-antecedent agreement  
18. Poorly integrated quotation 
19. Unnecessary or missing hyphen 
20. Sentence fragment 
 

Since we know that correctness matters, how do we think about instruction?  
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