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PRE-TIER PROCEDURE

STEP1—DOCUMENT IDENTIFICATION

Full title: Draft Health and Physical Education Year 1 — Teaching Sequence Issuing body:
Te Tahuhu o te Matauranga — Ministry of Education, New Zealand; and Te Poutaht —
Curriculum Centre Date: October 2025 Status: Draft (watermark present throughout) Page
count: 10 pages Government authority: Te Khwanatanga o Aotearoa — New Zealand
Government Scope within the series: Years 0-10. This document covers Year 1 specifically,
though the Introduction covers Years 0-10, and Swimming content is explicitly noted as
spanning Years 1, 2, and 3. File name for this analysis:
HPE_Yearl_INESCAPABLE_v4_1.md

Document structure:

o Purpose statement (p.3)
» Learning area structure (p.4)
o Introduction — overview of Years 0-10 (p.5)
» Year1teaching sequence (pp.7-10), divided into:
o Health Education: Bodies | Minds; Relationships

« Physical Education: Choreographed movement; Balance, strength and
flexibility; Relays, games and invasion games; Target games and net and wall
games; Swimming; Outdoor Education

Opening whakatauki: He oranga ngakau, he pikinga waiora. — "Positive feelings in your
heart will raise your sense of self-worth."

STEP 2 — DOMAIN IDENTIFICATION

This document operates across multiple domains simultaneously. Each is named before
scans are assigned.

Domain 1 — Education / Curriculum design The document is a state-issued, compulsory
curriculum document for Year 1 children (ages 5-6). It governs what teachers are required
to teach. Its authority claim is governmental and institutional. The domain of education —
specifically The Philosophy of Education — is therefore directly activated.



Domain 2 — Child health and physical development The document makes claims about
bodies, nutrition, hygiene, sleep, hydration, movement, and physical development. These
are empirical claims about the physical sciences of human biology and health.

Domain 3 — Child psychology and emotional formation The document addresses
emotions, feelings, self-image, resilience, identity, and relationships. These are claims in the
domain of developmental psychology and identity formation.

Domain 4 — Social relations and family structures The document addresses family
structures, friendships, boundaries, and community. These carry implicit normative claims
about social organisation.

Domain 5 — Child safety and personal boundaries The document addresses secrets,
trusted adults, saying no, and help-seeking. These carry significant authority and
jurisdictional implications regarding the relationship between the child, the family, and the
state.

Domain 6 — Physical movement and sport The document addresses movement skKills,
games, swimming, outdoor education. This is the most straightforwardly technical domain.
It most closely resembles legitimate training in its proper place.

Consciousness context of the target learner: A Year 1 child in New Zealand is typically five
to six years old. According to the Five Consciousness Contexts frameworKk, a child this age
isin Context 1 — Baby Unity, beginning to move into Context 2 — The Naming Moment.
The world is whole. Language and consciousness are meeting for the first time. The child is
not yet in the fragmented territory of Context 3 — Have-ism and Want-ism — where deficits
are catalogued, comparisons are made, and identity is a problem to be managed.

This is the diagnostic lens through which every scan is applied. The question is not merely
what the document says. The question is: what consciousness context is this document
speaking from, and to what consciousness context is it speaking?

STEP 3 — ALL FOUR RELEVANT SCANS LISTS

TIER 1 RELEVANT SCANS LIST

Scan Status Reason

"ToBe" Scan —Layer INCLUDE The document makes extensive claims about what children,
1 (explicit count) bodies, relationships, and health ARE. The explicit "to be"
verb count is required.

"ToBe" Scan—Layer INCLUDE The document is structured overwhelmingly in action-

2 (hidden IS language. Layer 2 is where the identity claims will be most

excavation) concentrated. This is the most significant scan in Tier 1.

Dissolving INCLUDE The document uses adjectives throughout — "healthy," "safe,"

Adjectives Scan "trusted," "informed," "resilient," "confident," "positive."
These require testing.

Noun Verification INCLUDE Key nouns — "wellbeing," "identity," "resilience," "safety,"

(Dictionary of "relationships," "boundaries" — require testing against their

Inverted Words) true meaning versus their deployed meaning.




Scan Status Reason

Veiled Accusations INCLUDE The Health Education content contains numerous statements

Scan presupposing deficits or difficulties in the child. All nine Test
Questions apply. BE-ISM | HAVISM analysis and Cascading
Consequences assessment required.

Hidden Insult Scan INCLUDE Some statements carry embedded insults to the child's
existing competence, family, or home life. Requires separate
attention.

Assumption Scan INCLUDE The document makes numerous load-bearing assumptions
about what children lack, what families provide, and what
identities need forming. These need explicit identification.

Emotional INCLUDE The document repeatedly introduces emotional difficulty and

Manipulation Check positions the institution as the solution. Significant flag

requiring the full check.

TIER 2 RELEVANT SCANS LIST

Scan Status Reason

First Principles INCLUDE The document makes authority claims

Authority Check across six distinct domains. The Philosophy
of Education must be tested.

ESTI Staircase INCLUDE All four steps required. Step 3 (Prior

Scan Knowledge Test) and Step 4 (The
Philosophy of Education Test) are
particularly significant.

Identity INCLUDE The document explicitly targets identity

Architecture formation. Stosny's pyramid must be

Check applied.

Corporatisation INCLUDE The document exhibits corporate

Scan competency framework language
throughout. The Triple Function Test is
required.

Science Integrity INCLUDE Health-related empirical claims require the

Scans (partial) Physical Domain Scan. The Measurement
Integrity Scan applies to baselining
references.

Framing Scan INCLUDE The document's framing — what is
presented as natural, necessary, and
foundational — requires explicit
identification.

False Dichotomy INCLUDE Several statements set up implicit either/or

Check structures requiring testing.




Scan Status Reason

Motte and Bailey INCLUDE Key terms have both defensible everyday

Check meanings and much more contested
deployed meanings.

Kafkatrap Check INCLUDE The secrets framework requires assessment

for Kafkatrap structure.

Omission Scan INCLUDE The absences in this document are as
significant as what is present.

Historical INCLUDE The combination of state authority over
Warnings Scan young children's identity, emotional life,
family analysis, and disclosure training has

historical precedents requiring naming.

Jurisdictional INCLUDE Authority claims across five domains require
Integrity Scan the full five Prior Authority Questions.
Consent Integrity = INCLUDE The child cannot consent. The parent's
Check capacity to meaningfully refuse requires
assessment.
Manufacturer's INCLUDE The document claims to know what a five-
Knowledge Test year-old needs. This claim requires testing.
Legitimacy INCLUDE The document performs educational
Performance Scan legitimacy. Whether the performance

matches the substance requires assessment.

Engineered EXCLUDE initially — Baselining language in Introduction made
Failure Scan Retrospective Scan Trigger the mechanism visible mid-analysis.
fired in Scan 5. Status
changed to INCLUDE.
Financial Integrity EXCLUDE Not applicable. No financial instrument
Scan involved.
Laws of Thought INCLUDE All three Laws must be directly tested
Assessment against the document as a whole.
Three INCLUDE — conditional To be applied if ESTI finding includes
Independent Indoctrination = YES.
Grounds

TIER 3 RELEVANT SCANS LIST

Scan Status Reason

Longitudinal Scan — INCLUDE — Year 1is the entry point of the sequence. The
Sculpting Sequence foundational Sculpting Sequence must begin here.




Scan Status Reason

Cross-year vocabulary INCLUDE —begin The language introduced in Year 1 establishes
tracking here the series' foundational lexicon.

Boolean expression of INCLUDE The series logic is partially visible from the
series logic Introduction's account of Years 0-10.

TIER 4 RELEVANT SCANS LIST

Scan Status Reason

Cross-domain correlation INCLUDE The identity-management framework connects to
patterns across multiple domains.

Law of Non-Contradiction INCLUDE The document's civilisational authority claims must be
at civilisational scale tested at scale.

Consultation proliferation INCLUDE This is a consultation document. The consultation
indicator structure is analytically relevant.

System identity claim test INCLUDE The system claims to serve children's wellbeing. This
claim must be tested against what the system actually
does.

TIER1— TEXTUAL SCANS

TIER1/SCAN1—"TOBE" SCAN

LAYER 1— EXPLICIT COUNT

Working section by section through every instance of "is," "are," "was," "were," "be," "been,"
"being," and "'s" used as a form of "to be."



Section Count

Purpose Statement 3
Learning Area Structure 2
Introduction 5
Health Ed — Bodies/Minds 5
Health Ed — Relationships 7
PE — Choreographed Movement 0
PE — Balance/Strength/Flexibility 2
PE — Relays and Games 1
PE — Target Games 2
PE — Swimming 5
PE — Outdoor Education 2
TOTAL 34

Layer 1 finding: 34 explicit instances across the document. The highest concentration is in
the Relationships section (7) and the Introduction (5). The Physical Education sections —
particularly Choreographed Movement (0) — demonstrate that the document can write
about movement without "to be." The contrast with the Health Education sections is
structurally significant. A document that reaches zero explicit "to be" instances in the
movement content, while reaching seven in the relationships content, is doing very
different things in each domain. The Layer 2 excavation will establish what.

LAYER 2 — THE HIDDEN IS: EXCAVATION OF IDENTITY CLAIMS IN ACTION-
LANGUAGE

The document is overwhelmingly structured in action-language — gerunds and present
participles: "Recognising," "Exploring," "Developing," "Practising," "Identifying,"
"Performing," "Building," "Creating," "Linking." These forms contain no explicit "to be"
verb. But underneath each of them, the method requires: who must this child BE assumed
to be? What must she BE assumed to lack? What must the institution BE assumed to have
authority over? What must BE true about the world for this instruction to make sense?

PURPOSE STATEMENT:

"The Health and Physical Education learning area equips students with the knowledge,
practices, and competencies necessary to thrive physically, mentally, and socially.”

« Who must this child BE assumed to be? A person who does not yet have the
knowledge, practices, and competencies necessary to thrive.

« What must she BE assumed to lack? The capacity to thrive — physically, mentally, and
socially — without institutional equipping.



« What must the institution BE assumed to have authority over? The child's capacity to
thrive in all three dimensions of human existence simultaneously: body, mind, and
social life.

« What must BE true for this to make sense? That a five-year-old entering Year 1is
deficient in the prerequisites for thriving. That the institution holds these
prerequisites and can transfer them.

Hidden IS identified: This child IS not yet equipped to thrive. The institution IS the source
of what she needs to thrive. Thriving IS a curriculum outcome the institution controls.

Consciousness context diagnosis: This sentence speaks from Context 3 — the territory of
deficit and wanting — to a Context 1 child who IS already thriving, already whole, already in
possession of everything she needs to be a five-year-old. The sentence does not
acknowledge her existing wholeness. It begins with her lack.

"Students are taught concepts that support their understanding of relationships, resilience,
identity, and decision-making."

« What must the institution BE assumed to have authority over? The child's
understanding of her own identity.

« What must BE true? That a five-year-old's existing understanding of herself — formed
in her family, her home, her earliest relationships — is insufficient and requires
institutional supplementation.

Hidden IS identified: This child's identity IS not yet adequately understood by her. The
institution IS the authority that will supply this understanding. Her self-understanding IS a
curriculum outcome.

INTRODUCTION:

"Teachers also support students to notice and name emotions, linking feelings to
behaviours."

« Who must this child BE assumed to be? A person who cannot yet reliably notice or
name her own emotions without institutional support.

« What must the institution BE assumed to have authority over? The child's inner
emotional life — specifically, the process of noticing and naming her own feelings.

« What must BE true? That a five-year-old's emotional life is not yet named or nameable

without a teacher's support. That the teacher is the appropriate guide to the child's
interior world.

Hidden IS identified: This child's emotional life IS unmanaged without the institution. The
teacher IS the appropriate authority on how feelings should be named and linked to
behaviour. The child's interior IS a curriculum territory.

HEALTH EDUCATION — BODIES | MINDS:

"Exploring qualities and categories of food that help us grow"



« What must BE true? That a five-year-old's existing knowledge of food — almost
certainly acquired in her family, at her table, through her mother's feeding of her — is

insufficient and requires institutional categorisation.

Hidden IS identified: This child IS a non-knower about food. Her family's food practices
ARE not acknowledged as prior knowledge. The institution IS the source of nutritional
knowledge.

"Practising role-playing scenarios involving saying no and asking for help"

» What must she BE assumed to lack? The natural capacity to refuse and to seek help —
among the most basic human survival behaviours.

 What must BE true? That saying no and asking for help are curriculum skills requiring
institutional practice, not natural capacities already present in a five-year-old.

Hidden IS identified: This child IS deficient in self-protection and help-seeking. These
capacities ARE curriculum outcomes, not natural human endowments. The institution IS
the trainer of these capacities.

"Developing a daily hygiene routine prior to eating and after toileting"
« What must BE true? That the institution is the appropriate place to develop basic daily

hygiene. That the child does not already have a routine instilled by her parents.

Hidden IS identified: This child IS not yet hygienic without institutional development. Her
parents ARE either absent from this picture or implicitly inadequate.

"Exploring personal characteristics (strengths, talents etc.) and identifying how
characteristics are unique or shared"

« What must the institution BE assumed to have authority over? The process by which
the child comes to know herself. The framework through which her characteristics are
identified and categorised.

« What must BE true? That institutional facilitation of self-knowledge is both necessary
and appropriate.

Hidden IS identified: This child IS not yet self-knowing. Her identity IS a matter to be
explored under institutional guidance. The institution IS the appropriate authority on the
process of self-discovery.

HEALTH EDUCATION — RELATIONSHIPS:

"Using storytelling, interviews, or visual mapping to explore how family structures are
shaped"

» Who must this child BE assumed to be? A person whose understanding of family
requires external exploration, mapping, and structural analysis.



« What must the institution BE assumed to have authority over? The child's
understanding of her own family. The framework through which families are
categorised and assessed.

» What must BE true? That a five-year-old's immediate lived experience of her own
family is insufficient as a ground for understanding family. That family is an object of
study, not a given of existence.

Hidden IS identified: This child's family IS an object of institutional study. The institution
IS the appropriate guide to understanding family. The child's lived family experience IS not
a sufficient ground — it requires mapping and analysis.

This is among the most significant hidden IS in the document. The child's family — the very
ground of her Context 1 existence — is here subjected to institutional scrutiny and
categorisation from the very first year of school.

"Developing personal safety skills by identifying unsafe situations, recognising internal
warning signs, and practising help-seeking behaviours with trusted adults”

« What must she BE assumed to lack? Basic self-protective instincts and the knowledge
of how to use them.

« What must the institution BE assumed to have authority over? The child's capacity to
identify who is trustworthy, what constitutes danger, and how to seek help.

Hidden IS identified: This child IS not yet adequately self-protective. Her natural instincts
ARE insufficient. The institution IS the appropriate developer of her survival and safety
capacities. The institution IS also the arbiter of who counts as a "trusted adult."

LAYER 2 SYNTHESIS

The hidden IS excavation reveals a coherent and consistent identity claim running beneath
the action-language surface of the entire Health Education content.

The identity claim, stated explicitly:

This child IS deficient. She IS not yet equipped to thrive, not yet knowledgeable about her
body, not yet emotionally self-aware, not yet hygienic, not yet self-knowing, not yet socially
competent, not yet capable of friendship, not yet able to protect herself. Her family IS not an
adequate teacher of these things. The institution IS the appropriate and necessary authority
over all of them.

Every action-language sentence in the Health Education section presupposes this claim.
None acknowledges what the child already knows. None acknowledges the prior authority
of the family. None acknowledges that a five-year-old who has survived five years in the
world and arrived at the school gate has already developed, in the most natural and
powerful way possible, the very capacities the curriculum claims to be building for the first
time.

The Physical Education sections tell a different story. "Balance IS a shape held still for three
seconds" — definitional. "Co-ordination IS when two or more body parts move together" —
descriptive. The hidden IS in the Physical Education sections is not identity-claiming. It is
technical. A child learning a pencil roll is being given a name for a movement and a
technique for improving it. The institution is not claiming authority over who she IS.



This contrast is itself a finding. The Physical Education content does not treat the child as
an identity project. The Health Education content treats almost nothing else. The choice to
manufacture persons in the Health Education content is visible precisely because the
Physical Education content does not make it.

Consciousness context finding: The Health Education content speaks consistently from
Context 3 — the territory of deficit, Have-ism, and lack — to a child who is in Context 1
moving into Context 2. The child IS whole. The curriculum IS telling her she IS not. This is
not a mismatch. It is a forced descent of the arc.

TIER 1/SCAN 2 —DISSOLVING ADJECTIVES SCAN

"healthy" — In the Physical Education content, "healthy" functions adequately when
attached to specific practices. In "healthy involvement in sport and physical activity," it
dissolves: what is unhealthy involvement? The document does not say. The adjective
creates a distinction without specifying its content.

"safe/unsafe" — In the Physical Education content, "safe" carries genuine content: "safe
entry and exit techniques vary by activity, such as sit-and-slide for pools." Here the
adjective is grounded in specific, testable practice. In the Health Education content, "safe"
does significant identity work. "Unsafe situations" — what makes a situation unsafe? The
document lists no specific content. The child is instructed to recognise unsafe situations
and feel internal warning signs without being told what those situations are. The adjective
floats free of its referent.

Finding: "safe/unsafe" dissolves in the Health Education context. It creates the category
without filling it. The category, once created in the child's consciousness, will be filled by
whoever the child trusts to fill it. The document has already nominated "trusted adults" as
the filling agents.

"trusted" — The document tells the child that "some people (e.g. trusted adults, friends,
police, teachers) can be trusted to help others stay safe." The adjective is not defining who
can be trusted. It is training the child to categorise adults using a pre-supplied list that
includes institutional agents. The child is not given the criterion for trustworthiness. She is
given the categories.

Finding: "trusted" dissolves. It performs categorisation without providing the criterion for
categorisation.

"informed" — Repeatedly invoked as a quality of the desired outcome. Informed by what?
Informed by whom? "Informed decisions about their own healthy involvement in sport" —
informed by the curriculum's framework. The adjective claims epistemic legitimacy
without specifying the epistemology.

Finding: "informed" dissolves. It claims the quality of genuine knowledge without
grounding it.

TIER 1/SCAN 3 — NOUN VERIFICATION (DICTIONARY OF INVERTED
WORDS)

"Wellbeing"

o True meaning: The state of being well — whole, healthy, flourishing in accordance
with one's nature. An ontological state: well-being is a question of what one IS.



Deployed meaning: A managed outcome. Something the institution builds, develops,
supports, and monitors. "A foundation for lifelong wellbeing."

Finding: NOUN INVERSION PRESENT. Wellbeing has been converted from an
ontological state (BE-ism) to a Have-ist acquisition (Have-ism). A Context 1-to-
Context 3 descent.

"Identity"

True meaning: What a person IS — their irreducible selfthood, their being.

Deployed meaning: Something one understands, develops, and builds through
curriculum activity. Broken into components — characteristics, features, qualities,
self-image — each separately teachable and institutionally assessable.

Finding: NOUN INVERSION PRESENT. Identity has been converted from what one
IS to a curriculum construct assembled from constituent parts. The child does not
arrive with identity. She ACQUIRES it through institutional facilitation.

"Resilience"

True meaning: A natural property of living persons, developed through the actual
experience of difficulty and its overcoming.

Deployed meaning: A curriculum outcome. The institution positions itself as the
facilitator of the resilience-building process.

Finding: PARTIAL INVERSION. Resilience, a natural human endowment developed
through real life, becomes something the institution teaches and cultivates.

"Safety"

True meaning: The state of being free from danger — objectively assessable against
actual threats.

Deployed meaning: A managed category. The child is taught to feel safe and unsafe
without being told what constitutes objective danger. Safety has been converted from
an objective condition to a subjective feeling the institution trains the child to
recognise and report.

Finding: NOUN INVERSION PRESENT.

"Boundaries"

True meaning: The natural limits of a person's body and self — inherent, not taught.
Deployed meaning: A curriculum sKill. "Recognising others' boundaries." Something
one learns to recognise through institutional instruction.

Finding: NOUN INVERSION PRESENT. If boundaries must be taught, the

implication is that the child does not have them naturally. This contradicts both
developmental science and ordinary human experience.

"Relationships”

True meaning: The bonds between persons — formed through love, proximity, shared
experience, time, and care.

Deployed meaning: A curriculum domain. Things to be understood, built, and
maintained through sKills the institution teaches.



o Finding: PARTIAL INVERSION. When relationships become a curriculum domain,
the institution positions itself as the authority on relational life — including the child's
family relationships, which the curriculum proposes to "explore" and "map."

TIER 1/SCAN 4 — VEILED ACCUSATIONS SCAN

The Veiled Accusations mechanism: a claim about difficulty, deficit, or danger is made; the
problem is attributed to a general condition of human life; the institution is positioned as
the solution. The child is not directly accused. She is told that "people" have these problems.
But she is a person. The accusation lands.

Instance 1: "Building environments where people feel seen and not judged can make it
easier to speak up even when it is hard."

1. Implicit accusation: There exist environments where people do NOT feel seen, DO
feel judged, and find it HARD to speak up. The child is being introduced to the idea
that her environment may be one of these.

2. Generalisation: "People" — universal, including her family.

3. Institutional solution: The curriculum builds the environment where speaking up is
easier.

Test Question 7 — Does this create distress that will be labelled as the child's problem?
YES. The child is now holding the concept "there are environments where people feel
judged." She is five. She will apply this concept to the environments she knows, which are
primarily her home.

Instance 2: "Healthy bodies and minds need caring people, good sleep, nourishing food,
movement, and a safe place to feel secure."

1. Implicit accusation: Some bodies and minds are NOT getting these things. The child
is being introduced to the possibility that she might be among them.

2. Generalisation: A general truth about what healthy bodies need — universal.

3. Institutional implication: The institution can assess whether the child has these
things and intervene if she does not.

Test Question 7 — YES. A child who is not getting adequate sleep or who does not feel
secure now has an institutional framework that confirms her deficit and implies it requires
remedy.

BE-ISM | HAVISM analysis: The sentence is structured entirely in HAVE-ist terms.
Healthy bodies and minds NEED (they lack and must HAVE). The child IS none of these
things. She must HAVE them. She is being spoken to as a being constituted by her lacks.

Instance 3: "People live in different kinds of families and homes, and learning to understand
and respect these differences can take time, especially when someone's way of living feels
unfamiliar."



1. Implicit accusation: The child's instinctive response to family difference is
something she needs to manage and overcome.

2. Generalisation: "People" — universal.

3. Institutional solution: The curriculum teaches understanding and respect over time.

Test Question 7 — YES. The child's instinctive responses to family structures are now
labelled as something that "takes time" to overcome. Her existing intuitions about family
are positioned as the problem.

Instance 4 — The secrets framework: "Some secrets, such as planning a surprise birthday
party, may feel okay to keep, while others (e.g. being asked not to talk about someone being
hurt) can cause feelings of worry or uncertainty and should be shared with a trusted adult.”"

1. Implicit accusation: Someone has asked this child — or may ask her — not to talk
about someone being hurt. The accusation is aimed at whoever might make such a
request — in the child's world, primarily family members.

2. Generalisation: "Some secrets" — a universal category distinction.

3. Institutional solution: Share with a trusted adult — who includes teachers.

Test Question 7 — YES. Every child now carries the concept of "a secret about someone
being hurt" as a possible category of her experience. A child who has no such secret has
been introduced to the anxiety of the concept. A child who has a secret of any kind now
tests it against this framework.

Test Question 9 — Does this serve a trajectory toward removing embodied education
altogether? Not directly. But its function within the document is the installation of an
institutional reporting mechanism in the child's consciousness, activated by the concept of
harm and directed toward institutional agents.

Cascading Consequences assessment:

» Stage1— Manufactured distress: The child is introduced to concepts of unsafety,
judgment, secrets about harm, and relational difficulty, none of which she necessarily
brought to school.

« Stage 2 — School as the solution: The institution positions itself as the safe
environment, the builder of safety skills, the trainer of help-seeking behaviour.

« Stage 3 — The inversion of authority: The child's family — previously the ground of
her existence — is repositioned as an environment that may be unsafe, judgmental,
and the source of secrets that should be disclosed.

The cascade is not hypothetical. It is built into the structure of the Health Education
content from the first year.

All nine Test Questions — summary:

1. Does this claim something about the child without evidence? YES — the entire
document assumes deficits without assessing any particular child.



2. Does it define the child by her deficits? YES — the document's structure is deficit-first
throughout Health Education.

3. Doesit position the institution as the solution to the child's defined deficits? YES —
every Practice item in Health Education does so.

4. Does it use the language of support to perform surveillance? YES — "practising help-
seeking behaviours with trusted adults."

5. Doesit treat the child's natural responses as problems to be managed? YES —
"learning to understand and respect these differences can take time."

6. Does it separate the child from prior authorities? YES — the family is subjected to
study; the institution is positioned as the safe alternative.

7. Does this create distress that will be labelled as the child's problem? YES — instances

1 through 4 above.

8. Does this make school a place children rationally do not want to be? PARTIALLY —
the cumulative anxiety the curriculum introduces may produce this effect over time.

9. Does this serve a trajectory toward removing embodied education altogether? NOT
DIRECTLY AT YEAR 1 — but the framework installed here serves that trajectory in
later years. To be assessed longitudinally.

TIER 1/SCAN 5 — HIDDEN INSULT SCAN

Hidden Insult 1 — To the child's existing social competence: "Performing role-playing
scenarios featuring sharing, taking turns, and solving disagreements in positive ways." A
five-year-old who has been in social relationships since birth is being asked to practise
sharing and taking turns as if these are new skills. Every child who can already share — and
most can, in their own context — is being treated as if she cannot.

Hidden Insult 2 — To the child's family: "Using storytelling, interviews, or visual mapping
to explore how family structures are shaped." The child's family IS not self-evidently
known and understood. It requires external mapping. The family is subjected to analytical
methodology appropriate to an object of study, not the ground of the child's being.

Hidden Insult 3 — To the child's existing bodily self-knowledge: "Developing a daily
hygiene routine prior to eating and after toileting." The child does not yet have a hygiene
routine. Her parents have not taught her to wash her hands. This presupposition insults
both the child and her parents.

Hidden Insult 4 — To the child's emotional self-knowledge: "Teachers also support
students to notice and name emotions." A five-year-old who has been feeling and
expressing emotions for five years — understood and loved through every emotional
experience by her family — does not yet notice or name her own emotions reliably without
a teacher's support.

TIER1/SCAN 6 — ASSUMPTION SCAN

Nine key load-bearing assumptions, none stated, all required for the document to function
as written:

1. Afive-year-old child is constitutively deficient in the capacities she needs to thrive.
She requires institutional equipping.



2. The family has not adequately prepared the child for social, emotional, hygienic,
relational, or identity development.

3. Theinstitution holds the knowledge and authority necessary to supply what the
family has not.

4. The child's identity is not given — it is constructed, and the construction process
properly belongs to institutional facilitation.

5. The child's interior emotional life is a curriculum territory — a domain over which the
institution has legitimate authority.

6. Safetyis amanaged category, and the institution is the appropriate managet.

7. The child's natural instincts, responses, and prior knowledge are insufficient starting
points for her development.

8. "Trusted adults" is an institutionally defined category that includes teachers, and the
child should be trained to disclose to institutional agents.

9. The family is a structure that requires external analysis and may be a source of
unsafety.

TIER 1/ SCAN 7 — EMOTIONAL MANIPULATION CHECK

The structural pattern: Name a difficulty or emotional challenge - generalise it as
universal and hard - position the institution as the appropriate response.

Instances:
« "sometimes it is hard to do, especially when someone feels upset, left out, or does not

know how to say what they are feeling"

« "Friendships can make people feel good, but sometimes friends feel left out, have
disagreements"

« "can cause feelings of worry or uncertainty" (re: secrets)

« '"learning to understand and respect these differences can take time"

The structure is consistent throughout. Introduce difficulty, acknowledge it is hard,
position the curriculum as the framework for addressing it.

The test: does this develop the child's own capacity to evaluate and respond — or does it
install dependency on the institution as the appropriate authority on her emotional life?

Based on Layer 2 findings, the answer is the latter. The child is not being taught to reason
about difficulty. She is being trained to recognise difficulty through the institution's
categories and report it to the institution's agents.

Finding: Emotional Manipulation IS present. It operates through normalising difficulty
and positioning institutional response as the necessary remedy.

I TIER 1 SELF-CHECK — MANDATORY |l

TIER 1 SELF-CHECK:

"To Be" Scan — Layer 1:



Count completed across all sections? [YES] — Total: 34
Distribution noted? [YES]

"To Be" Scan — Layer 2:
All significant action-language sentences examined? [YES]
Four questions applied to each? [YES]
Consciousness context diagnosis applied? [YES]
Synthesis produced? [YES]

Dissolving Adjectives Scan:
"healthy," "safe/unsafe," "trusted," "informed"
all assessed? [YES]
Findings recorded? [YES]

Noun Verification:
"Wellbeing," "Identity," "Resilience," "Safety,"
"Boundaries," "Relationships" all tested? [YES]
Findings recorded? [YES]

Veiled Accusations Scan:
Three-step mechanism applied to all significant
instances? [YES]
All nine Test Questions applied? [YES]
BE-ISM / HAVISM analysis applied? [YES]
Cascading Consequences assessment completed? [YES]
Findings recorded? [YES]

Hidden Insult Scan:
Significant hidden insults identified? [YES]
Directed at child? [YES] — Directed at family? [YES]
Findings recorded? [YES]

Assumption Scan:
All load-bearing assumptions named? [YES]
Nine key assumptions identified and recorded? [YES]

Emotional Manipulation Check:
Structural pattern identified? [YES]

Test applied? [YES] — Finding recorded? [YES]

ALL INCLUDED TIER 1 SCANS COMPLETE: YES

.

TIER 1 COMPLETE. SELF-CHECK PASSED.

TIER 2 — STRUCTURAL SCANS

TIER 2/ SCAN 1 — FIRST PRINCIPLES AUTHORITY CHECK

Domain: Education — formation of five-to-six-year-old children in health, identity,
emotional life, social relations, physical movement, and personal safety.

First principles of education — Richard Peters' three criteria:



1. Something of value is being transmitted — education must concern itself with what is
genuinely good for the person, not merely what is useful to the institution.

2. The transmission must be in a morally acceptable manner — education cannot bypass
the learner's developing rational capacity.

3. The learner must come to care about what is transmitted — education is not
installation, it is invitation.

The deeper first principle: educere (to draw out what is already present) vs. imponere (to
impose from outside). Education IS educere. Indoctrination IS imponere.

Does this document demonstrate knowledge of these first principles? NO.

The document does not ask what is already present in the five-year-old and how it might be
drawn out. It asks what she lacks and how the institution will supply it. This is not an
incidental feature of the document's design. It is its structural logic.

What has replaced first principles? Instructional Systems Design — a training
methodology developed for military and industrial contexts. The document's two-column
Knowledge/Practices structure is the structural signature of ISD: here is what we are
delivering; here is how it will be practised.

If first principles were restored, would this document survive scrutiny? NO. If the first
question asked were "what does this five-year-old already know, already feel, already carry
from her family and her five years of embodied human experience — and how do we
honour and draw that out?" — the document would require complete reconstruction. Its
assumption of deficit would collapse.

Institutional culture note: The consultation process is structured around the content of the
curriculum — what should be taught, how it should be sequenced — not around whether
the document's foundational assumptions about the child are correct. The first principles
question has been made structurally unspeakable.

"That's what advisors are for" pre-emption: The document is issued by Ministry/Te
Poutahu. Curriculum specialists are assumed to have answered the foundational questions.
The teacher is instructed to enact the sequence; they are not invited to question whether its
philosophical foundations are sound. First principles accountability has been delegated
upward and made invisible.

TIER 2/ SCAN 2 —ESTI STAIRCASE SCAN

Step 1 — Domain Identification: Does this document aim to form, shape, instruct, or
develop a person? YES — explicitly and comprehensively.

Step 2 — Place on the staircase:

EDUCATION test: Could the learner reason her way to disagreement? Could formal debate
occur?

The document does not invite the child's evaluation of any claim it makes. No Health
Education content is presented as contestable. The structure does not develop the child's
capacity for rational evaluation. It installs content. Finding: NOT Education.

SCHOOLING test: Is the structure serving the learner's development, or is the learner
serving the structure?



The Physical Education content comes closer to legitimate Schooling — it transmits
genuinely useful knowledge and skill in a form that serves the child's bodily development.
The Health Education content does not serve the learnet's development. It serves the
institution's agenda of managed formation. The child's prior knowledge is not activated.
Her family's authority is not acknowledged. Finding: Physical Education approaches
legitimate Schooling in places. Health Education does NOT.

TRAINING test: Is Training being applied to the right domain?

The Physical Education content applies Training appropriately. Movement sKkills,
swimming techniques, warm-up procedures — these are domains where Training
methodology is appropriate. The Health Education content applies Training methodology
to the wrong domain entirely. The formation of a person's identity, emotional life, and
relational capacities is not a domain where Training is appropriate. Finding: Training
correctly applied in Physical Education. Category error in Health Education.

INDOCTRINATION test: Is the conclusion predetermined? Is dissent structurally
prevented?

The conclusions of the Health Education content are predetermined: identity IS assembled
from characteristics; safety IS institutionally managed; the family IS one structure among
many; the institution IS the appropriate authority on the child's emotional life; trusted
adults IS a category including institutional agents. None of these is contestable within the
document. None is presented as one position among several. Finding: INDOCTRINATION.

Step 3 — Prior Knowledge Test:
Where does the document engage with what the learner already knows?

In the Physical Education content: minimal but present acknowledgment that children
arrive with some bodily capability. In the Health Education content: total bypass. There is
no acknowledgment that a five-year-old has been eating, sleeping, moving, and
maintaining her body for five years; that her family has been teaching her hygiene, food
practices, and self-care; that she already has friendships, an emotional life, and an identity.

Which explanation — ISD failure or deliberate bypass?

The Physical Education content shows the designers CAN acknowledge prior capability
when the domain is technical. The selective absence of prior knowledge acknowledgment
in the Health Education content — specifically in the domains of identity, family, emotional
life, and safety — is not consistent with simple ISD failure. Those are precisely the domains
where the child's prior knowledge would most directly challenge the document's
foundational assumptions.

Assessment: Deliberate bypass is the more probable explanation for the Health
Education content. The prior knowledge most likely to contradict the curriculum — the
child's family framework for identity and safety — is precisely the prior knowledge that is
absent.

Step 4 — The Philosophy of Education Test:

If this document produced exactly what it intends — would the result be good for the
person and for the world?



A child formed by this document's Year 1 intent will have begun to understand her identity
as assembled from institutionally identified characteristics; will have been trained to
categorise adults through an institutional framework; will have been trained to recognise
unsafe situations and disclose to institutional agents; will have had her family subjected to
analytical mapping; will have been introduced to concepts of domestic secrets about harm;
will have begun to understand her emotional difficulties as curriculum items requiring
institutional response.

Is this good for the person? NO. A child whose sense of self is assembled rather than given
is a child whose identity is perpetually incomplete — perpetually requiring more
institutional facilitation. A child trained to recognise domestic unsafety through
institutional categories has had the ground of her primary attachments destabilised.

Is it good for the world? NO. A population of children formed this way — trained from five
to understand themselves through institutional categories and to disclose to institutional
agents — is not a population of free persons capable of evaluating institutional claims. Itisa
population pre-structured for institutional dependency and compliance.

Finding: The Philosophy of Education Test fails on both counts.

TIER 2/ SCAN 3 — IDENTITY ARCHITECTURE CHECK

Steven Stosny's identity pyramid: identity built from the inside out — from the core self,
outward through values, thoughts, feelings, and behaviour. The correct direction of genuine
education: begin with the core self, with what the person already IS, and draw outward.

How does this document approach the child's identity?

From the outside in. Starting with behaviour: "Performing role-playing scenarios." Moving
to feelings: "Teachers support students to notice and name emotions." Moving to thoughts:
"Students learn how to navigate the complexities of modern life." The core self — what this
child IS, irreducibly, given in her personhood — is never reached. The document does not
acknowledge that there IS a core self that precedes and grounds all of the outward layers.

Stosny's clinical prediction: When identity is approached from the outside in — defined by
behaviour, feelings, and compliance with external categories — the result is not a more
secure identity. It is a more fragile one, because the foundations are external and therefore
removable. Security comes from the inside out. Insecurity is manufactured from the
outside in.

Prediction: Children formed by this framework will not become more resilient or more
secure in their identity. They will become more dependent on external validation, more
vulnerable to identity instability when external frameworks shift, and more susceptible to
the next institutional framework that offers to define them.



Valid_identity_formation requires:

A = Core self acknowledged as given and prior

O O
I

O O W >
1

= Approach moves from inside out
Family recognised as primary identity ground

develops, identifies)

Valid_identity_formation = 0

= Institution's role is facilitative, not constitutive

= 0 (core self not acknowledged — identity assembled)
0 (approach is outside-in throughout)

= 0 (family is a structure to be studied)

= 0 (institution IS constitutive — it builds,

Finding: IDENTITY ARCHITECTURE VIOLATION
Direction of approach is inverted.

Core self is absent from the framework.

TIER 2/ SCAN 4 — CORPORATISATION SCAN

STEP 1— LANGUAGE SIGNATURE SCAN

Commercial / managerial Domain What it replaces Violation
term invaded
"competencies" Child The child's particular Person = competency
formation gifts and callings bundle
"knowledge, practices" Education The living relationship Education IS delivered,
(two-column ISD format) between teacher and not drawn out
learner
"skills, strategies, and Formation of Wisdom, relationship, Person = trainee
applications" persons and growth
"Knowledge Strands" Curriculum The inheritance of Knowledge IS a branded
human wisdom product category
"developmental Childhood The natural unfoldingof GrowthISa
progression" aperson performance metric
"baseline knowledge" Child Meeting the child where  ThechildIS a
assessment she IS measurement subject

from day one




Boolean test:

A child IS a person — particular, known, held in being by God.

A child IS NOT a unit of production, a data point, or a resource.
A = A requires: person # resource.

Corporatisation claims: person = resource.

Finding: A AND NOT-A = 0@ — Law of Identity violated.

Finding: CORPORATISATION PRESENT.

STEP 2 — TRIPLE FUNCTION TEST

(v4.2 addition — discovered in this analysis)

In legitimate corporate training, the trainee and the product are distinct. When corporate
training methodology is applied to the formation of persons, this distinction collapses. The
person is simultaneously the raw material, the trainee, and the product.

Role 1 — Raw material: Is the child defined at entry by her assumed deficits? YES. The
document assumes — without assessing any particular child — that she arrives lacking the
knowledge, competencies, and capacities necessary to thrive. These deficits are written
into the document before she arrives. She IS the raw material on which the programme will
operate.

Role 2 — Trainee: Is the child the subject of an installation process? YES. Every Practice
item in the Health Education content is an installation: a skill to be developed, a scenatio to
be practised, a routine to be built. She is the subject of a programme designed in advance of
her existence.

Role 3 — Product: Is the child the specified output of the programme? YES. The Purpose
Statement describes the finished product: equipped to thrive physically, mentally, and
socially; a confident individual; a connected member of her community; an informed
citizen. These are product specifications. She IS the finished goods.

( )

TRIPLE FUNCTION TEST RESULT:
Role 1 — Raw material: YES
Role 2 — Trainee: YES

Role 3 — Product: YES

All three = YES.

Finding: TRIPLE FUNCTION CONFIRMED -
MANUFACTURING OF PERSONS TO SPECIFICATION.

This programme is structurally incompatible with
education and with the dignity of the person.

- J

The manufacturing inversion, stated plainly:

This document specifies in advance — without consulting the child, without
acknowledging what she already IS, without reference to her family's prior authority —
what she will be when the programme has finished with her. The child who enters Year 11is
defined by her deficits. The child who is produced by the programme is defined by its
specification. Between these two states, the programme operates on her. She does not



consent. She does not evaluate. She is five years old. This IS manufacturing. It IS not
education.

The contrast with Physical Education: The Physical Education content does not exhibit
the Triple Function structure in the same way. Teaching a child to do a pencil roll, to
balance on one foot, to perform a safe pool exit — these transmit genuine technical
knowledge. The child is not defined by a deficit in her personhood. A skill is being built, not
a person manufactured. The same document can be written without manufacturing
persons. The choice to do so in the Health Education content is therefore visible and
deliberate.

TIER 2/ SCAN 5 — SCIENCE INTEGRITY SCANS (partial)

Physical Domain Scan: The document's empirical health claims are broadly accurate.
"Physical development changes occur from before birth through later life, and these
changes can be influenced by genetics, environment, and lifestyle" — accurate as a general
biological statement. "It is important to regularly hydrate with water" — accurate. "National
nutrition guidelines highlight key food groups" — correctly described as the content of
national guidelines, not asserted as independent scientific fact. No major empirical errors in
the physical health content.

Measurement Integrity Scan: The Introduction states that movement skills "are taught as
discrete skills, allowing teachers to baseline knowledge and focus on accuracy and
efficiency." Baselining is a performance measurement procedure. The child IS a
measurement subject. Who designs the instrument? The Ministry/Te Poutahi. Who
administers it? Teachers employed by the institution. Who benefits from finding deficits?
The institution, whose justification for its curriculum depends on children being
measurable starting points rather than whole persons.

RETROSPECTIVE SCAN TRIGGER — FIRED: The baselining language, combined with
the deficit-framing throughout the Health Education content, creates a structure
warranting the Engineered Failure Scan. Status changed from EXCLUDE to INCLUDE.
Scan run below (Scan 16).

TIER 2/ SCAN 6 —FRAMING SCAN

4 )

Governing frame: The child arrives lacking. The institution supplies.
The institution's authority is self-evident.
The family is one structure among many.
Wellbeing is a curriculum outcome.

What the frame excludes:

- That the five-year-old already knows, already feels, already has.

- That the family has prior authority over the child's formation.

- That the institution requires justification for its authority claims.

- That any Health Education content is contestable.

- That The Philosophy of Education exists as a discipline with
established criteria for what constitutes genuine education.

- That the whakataukl's philosophy contradicts the document's framework.

Is the frame presented as neutral? YES
Is it neutral? NO




What philosophical position is being presented as self-evident?
The deficit-model anthropology: the child IS not enough as she IS,
She must be processed, managed, and produced to specification.

Law of Identity test:
Frame IS neutral — when Frame IS NOT neutral.
A = A violated: YES

TIER 2/ SCAN 7 — FALSE DICHOTOMY CHECK

Secrets framework: Binary of okay-to-keep vs. must-be-shared erases the vast middle
territory of legitimate family privacy — things that are not secrets about harm but are
appropriately private. The binary trains the child to apply a harm/not-harm test to family
privacy.

Safe/unsafe: The binary is deployed without specific content. The child is trained to
classify situations as safe or unsafe using internal warning signs — but what triggers those
signs is unspecified. The binary creates the category without filling it, leaving the filling to
institutional agents.

Confidence binary: The document's repeated invocation of confidence as the desired
outcome implies its other half: a child who is not yet confident — who needs the curriculum
to become so. This frames the child's current state as pre-confident, which is a deficit
framing expressed through a binary.

TIER 2/ SCAN 8 — MOTTE AND BAILEY CHECK
Wellbeing:

« Motte: Teaching children about sleep, hydration, and exercise is good for them.

» Bailey: The institution has authority over the child's identity, emotional life, family
understanding, and interior states as components of "wellbeing."

Safety:

« Motte: Teaching children about pool safety and road safety is important.

» Bailey: The institution defines safe and unsafe across all domains of the child's life,
trains her to recognise institutional safety categories, and installs a disclosure
mechanism directed at institutional agents.

Identity:
o Motte: It is good for children to know their strengths and feel positive about
themselves.

o Bailey: The child's identity is a curriculum construct assembled from institutionally
identified characteristics, and the process of identity formation properly belongs to
the institution.

Relationships:



« Motte: Teaching children to share and take turns is valuable.

« Bailey: The institution is the appropriate authority on the child's relational life,
including her family structures, which are objects of institutional study and analysis.

Finding: Motte and Bailey IS the structural logic of this document's Health Education
content. The defensible content provides cover for the indefensible content. The motte is
occupied when challenged. The bailey is occupied throughout.

TIER 2/ SCAN 9 —KAFKATRAP CHECK

The secrets framework:

If the child has no secret about harm: she is now carrying the anxiety of the category. Her
vigilance has been activated about a possibility that may not exist in her life.

If the child has a secret of any kind: she now tests it against this framework. Does it cause
feelings of worry or uncertainty? She is five. Almost anything can. The test is applied to her
interior — and the institution has told her how her interior should respond to a "bad" secret.

If the child discloses: the framewotKk is confirmed and institutional authority is activated.

If the child does not disclose: she is carrying a secret that, by the framework's logic, she
should be disclosing. Guilt and anxiety follow.

Finding: PARTIAL KAFKATRAP. The secrets framework creates a structure in which the
child's experience — whether she has a relevant secret or not — confirms the curriculum's
authority and activates institutional response.

TIER 2/ SCAN 10 — OMISSION SCAN

Absent: The Philosophy of Education. The word "education" appears throughout. The
philosophy of education does not appear at all.

Absent: The child's prior knowledge. A five-year-old arrives with five years of embodied
human experience. None of this is acknowledged as a starting point for anything in the
Health Education content.

Absent: The family's prior authority. The family's primary authority over the child's
formation is not acknowledged. The family is treated as a curriculum topic.

Absent: Any acknowledgment that the document's authority claims require
justification.

Absent: Any contestable claim. Not one Health Education claim is presented as one view
among possible others.

Absent: The child's particularity. The child is always "students" — never a particular child
with a particular name, family, and history.

Pattern of absences: The absences cluster precisely around the questions that would
challenge the document's authority. They are structural, not accidental. They protect the
document's claim to unquestioned authority by removing from view the grounds on which
that authority would be assessed.




TIER 2/ SCAN 11 — HISTORICAL WARNINGS SCAN

The structural signature of state programmes that have sought authority over the interior
life of young children is consistent across historical contexts: redefine the child as a deficit;
position the institution as the remedy; train the child to categorise her family as potentially
unsafe; install disclosure mechanisms directed at institutional agents; frame all of this as
being for the child's wellbeing.

This document exhibits every element of that structural signature.

Finding: This document IS structurally consistent with historical programmes of state
formation of children that have been recognised, in retrospect, as instruments of control
rather than education. This finding does not require attributing malicious intent to any
individual involved in its design. The structure produces its effects regardless of the
intentions of those who design it.

TIER 2/ SCAN 12 — JURISDICTIONAL INTEGRITY SCAN

-
Domain: Identity

Prior authority: The family.

Prior authority involved in curriculum design? NO.

Conflict of interest? YES — institution's justification

depends on the child's identity requiring curriculum intervention.
J_identity = 0
Finding: JURISDICTIONAL OVERREACH — Identity

Domain: Emotional life
Prior authority: The family and the child herself.
Prior authority involved? NO.
Conflict of interest? YES.
J_emotional = 0
Finding: JURISDICTIONAL OVERREACH — Emotional life

Domain: Family
Prior authority: The family itself.
Prior authority involved? The family is the subject of
study. It is not a co-designer.
Conflict of interest? YES.
J_family = 0
Finding: JURISDICTIONAL OVERREACH — Family

Domain: Physical movement

Prior authority: Broadly shared — family, community,
sport, natural physical development.

Prior authority partially acknowledged.

Conflict of interest? Moderate — baselining present.

J_physical = 0.5 (partial)

Finding: JURISDICTIONAL INTEGRITY PARTIAL —
Physical movement largely within scope.
Baselining introduces a measurement concern.

Domain: Personal safety and disclosure
Prior authority: The family.




Prior authority involved? NO — potentially classified
as the source of unsafety.

Conflict of interest? YES — child protection mandates
expand institutional authority.

J_safety = 0

Finding: JURISDICTIONAL OVERREACH — Personal safety
The institution has positioned itself as the safety
authority while potentially classifying the family
as the safety risk.

TIER 2/ SCAN 13 — CONSENT INTEGRITY CHECK

g
Child_consent:
A five-year-old cannot give informed consent to a
curriculum shaping her identity, emotional life, family
understanding, and concept of safety.
Her attendance is compulsory.
Child_consent = 0

Parent_consent:
The parent is not informed that this curriculum frames
the family as potentially unsafe, installs a reporting
mechanism in the child's consciousness, approaches the
child's identity as a deficit, or bypasses the family's
prior knowledge.
The consultation invites feedback on content, not on
foundational assumptions.
Parent_consent = 0

Consent Paradox:
The curriculum installs, from Year 1, the very framework
through which the child will later be asked to evaluate
the curriculum. By the time she is old enough to evaluate
it, she has been formed by it.
The curriculum pre-empts its own evaluation by forming
the evaluator.
Consent Paradox = PRESENT

Valid_consent = Informed AND Specific AND Voluntary
Valid_consent = O AND O AND 0 = O

Finding: CONSENT INTEGRITY FAILURE
The Consent Paradox IS structurally present.

TIER 2/ SCAN 14 — MANUFACTURER'S KNOWLEDGE TEST

Specification 1 — What the document says the child needs: The knowledge and practices
set out in the Year 1 teaching sequence.

Specification 2 — What a five-year-old actually needs: Unconditional love; secure
attachment to primary caregivers; the freedom to be a child — to play, to discover, to make



mistakes in safety; a stable identity rooted in her family and community; gradual,
developmentally appropriate expansion of her world; the experience of being known and
valued as a particular person; embodied movement and physical play; and protection from
anxiety about things she does not yet have the developmental capacity to process.

Do the specifications match? NO. The document's Health Education specification is not
derived from child development science or The Philosophy of Education. It is derived from
aframework of managed formation that benefits the institution.

Religious Instruction Equivalence assessment: The document's frameworKk for identity,
safety, family, and authority is a worldview. It is not presented as a worldview. It is
presented as health education. This is the Motte and Bailey finding in its deepest form: the
worldview IS imposed without disclosure that it IS a worldview.

Finding: MANUFACTURER'S KNOWLEDGE FAILURE. The document's specification
does not match what the child needs. The document's authority claim over the child's
formation is a worldview claim presented as empirical health knowledge.

TIER 2/ SCAN 15 — LEGITIMACY PERFORMANCE SCAN

Performances of legitimacy:

e Opening whakatauki in te reo Maori — conveying cultural grounding.

» Two-column Knowledge/Practices format — conveying systematic expertise.

« Sequenced progression across Years 0-10 — conveying developmental sophistication.

« Maori movement practices (te ao kori, tereina relay) — conveying cultural
responsiveness.

« Government branding and Ministry authority — conveying institutional legitimacy.

Does the performance match the substance? NO.

The whakatauki is the most striking case. He oranga ngakau, he pikinga waiora — the heart
IS the source; wellbeing rises from the interior. This whakatauki speaks from the inside out.
It is a Context 1/Context 5 statement — unity, wholeness, the interior as ground. The
document it introduces then proceeds to treat the child's interior as curriculum territory
managed from the outside in. The whakatauki speaks from the opposite consciousness
context to the document it introduces. This is not cultural responsiveness. It is cultural
window-dressing on an entirely contrary project.

( )

Legitimacy_performance = Claimed_authority - Actual_grounding

Claimed_authority = HIGH

Actual_grounding = LOW
(no Philosophy of Education; no prior knowledge
acknowledgment; no family authority recognition;
no contestability)

Finding: LEGITIMACY PERFORMANCE MISMATCH
The performance significantly exceeds the substance.




TIER 2/ SCAN 16 — ENGINEERED FAILURE SCAN (RETROSPECTIVE)
Retrospective Scan Trigger fired in Scan 5. Status changed from EXCLUDE to INCLUDE.

The baselining structure: "Taught as discrete skills, allowing teachers to baseline
knowledge and focus on accuracy and efficiency." The child is assessed at entry; a deficit is
identified and recorded; the curriculum intervention is applied; the child is reassessed. The
deficit is not found by engaging with a particular child. It is assumed in advance and built
into the curriculum's structure.

p
Stress_induction:
Does the curriculum introduce anxiety about domestic
safety, emotional difficulty, and relational failure? YES

Help availability:
Is genuine help available directly, or only conditional
on the child adopting the curriculum's framework?
"Practising help-seeking behaviours with trusted adults"
IS conditional on the child recognising herself as
someone in need of help and applying the institutional
safety framework.
Direct and unconditional help = 0O

Finding: ENGINEERED FAILURE PARTIAL
The three-stage mechanism (stress induction »
failure classification > conditional help) is visible
in structural outline in Year 1.
Its full operation will become clearer as assessment
mechanisms accumulate in subsequent years.
The Tier 3 Longitudinal Scan must track this.

TIER 2/ SCAN 17 — LAWS OF THOUGHT ASSESSMENT

-
Law of Identity (A = A):

Does the document say what it IS?
The document calls itself Health and Physical Education.
Its Health Education content IS not education.
It IS a manufacturing programme.
It uses key terms in senses contrary to their true
meaning: wellbeing, identity, safety, boundaries.
VIOLATED.

Law of Non-Contradiction (NOT-(A AND NOT-A)):
The document opens with BE-ism (the whakatauki) and
proceeds in Have-ism throughout.
It claims to serve children's wellbeing while installing
the conditions of their manufactured dependency.
It invokes cultural wisdom while inverting its
philosophical foundations.
It cannot be both education and indoctrination. It IS
indoctrination.
VIOLATED — on multiple grounds simultaneously.




Law of Excluded Middle (A OR NOT-A):
False binaries throughout: safe/unsafe without content;
secrets okay vs. must-be-shared — erasing legitimate
family privacy; confident vs. not-yet-confident.
The document occupies false middle positions by
collapsing distinctions that should be held apart.
VIOLATED.

THREE INDEPENDENT GROUNDS FOR INDOCTRINATION FINDING

g
Ground 1 — ESTI:
Programme installs rather than draws out? YES
Prior knowledge bypassed? YES — total bypass
in Health Education content
Conclusion predetermined? YES
Dissent structurally prevented? YES
Ground 1 = 1 — CONFIRMED

Ground 2 — Best Practice Training Violation:
Wrong manual applied to wrong domain? YES
ISD methodology applied to formation of persons? YES
Person IS not a trainee in a fixed environment.
Formation of identity IS not a training domain.
Ground 2 = 1 — CONFIRMED

Ground 3 — Jurisdictional Overreach:
J_identity = 0
J_emotional = 0

0

J_safety = 0

Operating with J = 0 across all four primary

J_family

Health Education domains.
Ground 3 = 1 — CONFIRMED

All three grounds = 1.
INDOCTRINATION CONFIRMED ON THREE INDEPENDENT BASES.

I TIER 2 SELF-CHECK — MANDATORY |l

-~

TIER 2 SELF-CHECK:

Scan 1 — First Principles Authority Check: [YES]
Institutional culture note: [YES]
"Advisors" pre-emption: [YES]

Scan 2 — ESTI Staircase:
All four levels assessed: [YES]
Step 3 Prior Knowledge Test: [YES]
Step 4 Philosophy of Education Test: [YES]




Formal debate test: [YES]

Scan 3 — Identity Architecture Check:
All pyramid levels assessed: [YES]
Stosny clinical prediction: [YES]
Boolean test: [YES]

Scan 4 — Corporatisation Scan:
Step 1 Language Signature Scan: [YES]
Step 2 Triple Function Test: [YES]
Finding recorded: [YES]

Scan 5 — Science Integrity Scans:
Physical Domain Scan: [YES]
Measurement Integrity Scan: [YES]
Retrospective Scan Trigger documented: [YES]

Scan 6 — Framing Scan: [YES]

Scan 7 — False Dichotomy Check: [YES]
Scan 8 — Motte and Bailey Check: [YES]
Scan 9 - Kafkatrap Check: [YES]

Scan 10 — Omission Scan:
Absences identified: [YES]
Pattern assessed: [YES]

Scan 11 — Historical Warnings Scan: [YES]

Scan 12 — Jurisdictional Integrity Scan:
Five Prior Authority Questions per domain: [YES]
Each domain assessed separately: [YES]

Scan 13 — Consent Integrity Check:
All three switches tested: [YES]
Consent Paradox assessed: [YES]

Scan 14 — Manufacturer's Knowledge Test:
Both specifications compared: [YES]
Religious Instruction Equivalence: [YES]

Scan 15 — Legitimacy Performance Scan:
All three conditions tested: [YES]
First Principles Indicator: [YES]

Scan 16 — Engineered Failure Scan (Retrospective):
Trigger documented: [YES]
Scan completed: [YES]
Finding recorded: [YES]

Scan 17 — Financial Integrity Scan: [EXCLUDED — N/A]
Scan 18 — Laws of Thought Assessment:

All three Laws tested: [YES]
Each violation explained: [YES]




Three Independent Grounds: [YES]

ALL RELEVANT TIER 2 SCANS COMPLETE: YES

TIER 2 COMPLETE. SELF-CHECK PASSED.

TIER 3 — LONGITUDINAL SCAN

Tier 3 examines the series to which this document belongs. At Year 1 — the first analysis —
only what is visible from Year 1's position in the series can be assessed. The Introduction's
account of Years 0-10 makes the series logic partially visible. The Sculpting Sequence
begins here. It will be built as findings accumulate across Years 2-10.

THE SCULPTING SEQUENCE — YEAR 1 ENTRY POINT

-
SCULPTING SEQUENCE — YEAR 1 FOUNDATIONS:

What is installed at Year 1 that all subsequent
years build upon:

1. The deficit framework: the child arrives lacking.
The institution supplies. This is the ground
assumption of the entire decade.

2. The identity architecture: identity is assembled
from characteristics, explored through curriculum
activity, and developed under institutional
guidance. This framework will govern every
subsequent year's treatment of identity.

3. The emotional classification system: emotions
are noticed, named, and linked to behaviours
through institutional instruction. This system
will expand in scope and complexity each year.

4. The safety categorisation framework: safe/unsafe
is institutionally managed. Internal warning signs
are the detection mechanism. Trusted adults —
including institutional agents — are the disclosure
destination. This framework governs every
subsequent year's treatment of safety, consent,
and relationships.

5. The family repositioning: the family is one
structure among many, subject to institutional
study and potentially a source of unsafety.
This repositioning is established at Year 1.
Every subsequent year builds on a child who
has already had her family repositioned.




. The manufacturing structure: the child IS the

raw material, trainee, and product. This
structure is established at Year 1 and governs
the entire decade.

CROSS-YEAR VOCABULARY — YEAR 1 LEXICON

Seven foundational terms established at Year 1 for longitudinal tracking:

Term Year 1 installation Track for

Wellbeing Curriculum outcome — Have-ist Does it deepen toward ontology or

further into Have-ism?

Identity / self- Assembled from characteristics Does the assembly become more
image ideologically specific?
Resilience Curriculum outcome What is the child being made resilient to,
and for whose benefit?
Trusted adults Institutionally defined category Does this category expand at the expense
including teachers of family?
Safe [ unsafe Institutionally managed, content What fills these categories in later years?
unspecified
Boundaries Curriculum sKkill In what direction does the boundaries
content develop?
Relationships Curriculum domain Does the relational content become more

ideologically specific?

BOOLEAN EXPRESSION OF SERIES LOGIC

A =

B
C
D

Ser

-
Series_integrity requires:
A = Each year builds on prior knowledge acknowledged
B = Family authority maintained or strengthened
C = Identity framework moves toward the person's
own grounding (inside-out)
D = Institutional authority claims remain within

legitimate jurisdiction throughout

From Year 1:

0 (prior knowledge bypassed from the first year)

0 (family repositioned from the first year)

0 (identity assembly outside-in from the first year)

0 (jurisdictional overreach confirmed in four
domains from the first year)

ies_integrity = 0




Finding: The series begins with all four integrity
conditions at zero. Subsequent years will be
assessed against this baseline.

If integrity conditions remain at zero across
all ten years, the series as a whole IS a
decade-long manufacturing programme.

CONSULTATION PROLIFERATION INDICATOR

This document is a consultation draft. The consultation closes 24 April 2026. The
consultation mechanism invites feedback on content — what should be taught, how it
should be sequenced — not on the foundational philosophical assumptions of the series.
The questions that would challenge the institution's foundational authority are outside the
consultation's scope. The consultation IS a legitimacy performance. Its existence does not
constitute genuine consent or genuine accountability. It constitutes the appearance of both.

TIER 3 SELF-CHECK

TIER 3 SELF-CHECK:

Sculpting Sequence — Year 1 entry established? [YES]
Six foundational installations identified: [YES]
Seven key terms identified for tracking: [YES]

Boolean expression — Year 1 position assessed? [YES]
All four integrity conditions assessed: [YES]
Finding recorded: [YES]

Consultation proliferation indicator: [YES]

ALL INCLUDED TIER 3 SCANS COMPLETE: YES

Cross-year vocabulary — Year 1 lexicon established? [YES]

TIER 3 COMPLETE. SELF-CHECK PASSED.

TIER 4 — ARCHITECTURAL SCAN

CROSS-DOMAIN CORRELATIONS

Correlation 1 — The deficit model across domains

The deficit model in this document — the person arrives lacking; the institution supplies;
the institution's authority depends on the deficit being permanent or self-renewing —
appears across every domain where institutional authority has expanded in the past

century.



In health: the institution's authority depends on the person understanding herself as
potentially unwell and requiring monitoring. The curriculum installs this understanding at
Year 1.

In environmental governance: the curriculum's Outdoor Education content — "following
rules when in a natural environment is important for staying safe and enjoying nature" —
begins the installation of institutionally mediated relationship with the natural world at
Year 1.

In financial instruments: the same structure — the institution defines the need, supplies the
remedy, retains authority as long as the need persists.

Cross-domain finding: The deficit model IS not an educational philosophy. It IS a
technology of institutional expansion. This curriculum document IS an instance of that
technology applied to five-year-old children.

Correlation 2 — The inversion of the interior

The inversion — from the interior as the person's own ground to the interior as institutional
territory — is visible across domains:

In psychology and therapeutic culture: the person's interior IS the domain of the
professional. Self-knowledge requires professional mediation.

In digital culture: the person's interior — her preferences, desires, emotional responses,
attention — IS the product harvested by the platform.

In political culture: the person's beliefs, values, and identity commitments are the territory
of ideological formation programmes.

Civilisational finding: A civilisation that colonises the interiors of its children from the age
of five IS a civilisation that does not believe persons have an interior that is their own. It IS
operating from the anthropology that the person IS raw material.

Correlation 3 — The family as the obstacle

Across every domain where institutional authority has expanded over the past century, the
family appears in the same structural role: as the prior authority that must be repositioned,
delegitimised, or bypassed.

In education: repositioned as one structure among many, potentially inadequate.
In health: repositioned as potentially ignorant of correct health practices.
In child protection: repositioned as the primary source of risk to the child.

This document performs all three repositionings simultaneously — in a single Year 1
curriculum document for five-year-olds.

Civilisational finding: The family IS the prior institution. Its authority IS prior to the state.
A civilisation that systematically repositions the family as obstacle, risk, or object of study
IS a civilisation at war with the institution that most directly competes with its own

authority claims. This IS institutional competition, conducted on the territory of the child.

Correlation 4 — The whakatauki inversion as civilisational symptom



Indigenous knowledge frameworks are invoked throughout institutional documents as
legitimising gestures while the institutional content contradicts the philosophical
foundations of those frameworks. Te ao Maori does not treat the child as a deficit to be
managed. It does not treat the family as a structure to be analysed. It does not treat the
interior as institutional territory. The invocation of te reo Maori and Maori cultural
references in this document IS not cultural responsiveness. It IS cultural appropriation in
the precise sense: the symbols are taken; the substance is discarded; the authority of the
symbols is borrowed to legitimise a project the symbols' own tradition would reject.

Civilisational finding: A civilisation that borrows the symbols of wisdom traditions while
inverting their content IS a civilisation that has lost access to its own wisdom and is
performing the appearance of it.

LAW OF NON-CONTRADICTION AT CIVILISATIONAL SCALE

p

Claim 1: This civilisation respects and upholds

the rights of the child.

Test: It issues a compulsory curriculum that
manufactures the child to specification from
the age of five, bypassing her family's prior
authority, colonising her interior, and
installing an institutional reporting mechanism
in her consciousness.

Finding: NOT-(A AND NOT-A) VIOLATED.

Claim 2: This civilisation values diversity.

Test: It issues a single compulsory curriculum that
installs a single framework for identity, family,
safety, and emotional life in every child
regardless of her family's framework or culture.

Finding: NOT-(A AND NOT-A) VIOLATED.

Claim 3: This civilisation is committed to Maori
cultural sovereignty and the Treaty relationship.
Test: It borrows Maori language and symbols to
legitimise a curriculum whose philosophical
foundations contradict the Maori worldview.
Finding: NOT-(A AND NOT-A) VIOLATED.

Claim 4: This civilisation values education.

Test: It issues a document that IS not education.
It IS a manufacturing programme.

Finding: NOT-(A AND NOT-A) VIOLATED.

SYSTEM IDENTITY CLAIM TEST

-~

System claim: We serve children's wellbeing.

System does: Issues a programme that defines children
as deficient, manufactures them to specification,




colonises their interiors, repositions their families
as structures-to-be-studied and potential sources of
unsafety, and installs institutional reporting
mechanisms in their consciousness from age five.

Law of Identity: The system IS what it does, not what
it claims.

Finding: The system IS NOT what it claims to be.
It claims to serve children's wellbeing.
It IS serving institutional expansion.
These are not the same thing.
In the domains of jurisdictional overreach, they
are mutually exclusive.

THE FIVE CONSCIOUSNESS CONTEXTS — CIVILISATIONAL DIAGNOSIS

A civilisation, like a person, can be diagnosed by the consciousness context from which it
speaks and the context toward which it addresses those in its care.

This document speaks from Context 3 — fragmentation, Have-ism, deficit, and want — to
children who are in Context 1 moving into Context 2 — wholeness, the first naming, the first
encounter with the world's richness.

A civilisation that speaks to its youngest children from Context 3 IS a Context 3 civilisation.
It IS a civilisation that has lost access to Context 1 and Context 5 — to wholeness, to unity, to
the wisdom that knows the person IS enough. It IS a civilisation that can only see persons
as bundles of deficits requiring management. It mistakes the management of
fragmentation for flourishing.

The whakatauki it borrows speaks from Context 5 — transcendent unity, the heart as the
source of wellbeing. The civilisation that borrows this saying does not inhabit the
consciousness context from which it was spoken. It cannot. It has constructed an
institutional apparatus that makes Context 5 structurally inaccessible — because an
apparatus built on deficit cannot acknowledge wholeness without dismantling itself.

Civilisational finding: This document IS a symptom of a Context 3 civilisation addressing
Context 1 children. The forced descent of the arc — identified as the central finding of the
Five Consciousness Contexts analysis in Tier 1 — IS not merely a curriculum design error. It
IS civilisational. The curriculum IS the civilisation speaking to its children. What it says IS:
you are not enough. You need us. We will make you into what you should be.

The Logos says otherwise.

I TIER 4 SELF-CHECK — MANDATORY |l

e N
TIER 4 SELF-CHECK:

Cross-domain correlations identified? [YES]
Deficit model across domains: [YES]
Inversion of the interior: [YES]

Family as obstacle: [YES]




Whakatauki inversion as civilisational symptom: [YES]

Law of Non-Contradiction at civilisational scale: [YES]
All four civilisational claims tested: [YES]
Each violation named and explained: [YES]

Consultation proliferation indicator: [YES]
(Assessed in Tier 3 — carried forward)

System identity claim tested: [YES]
Finding recorded: [YES]

Five Consciousness Contexts —
civilisational diagnosis: [YES]

Finding recorded: [YES]

ALL INCLUDED TIER 4 SCANS COMPLETE: YES

TIER 4 COMPLETE. SELF-CHECK PASSED.

FINALVERDICT GATE

FINAL VERDICT GATE:

Retrospective Scan Trigger — Engineered Failure Scan:
Fired in Tier 2 / Scan 5? [YES]
Scan completed? [YES]
Finding recorded? [YES]
Resolution confirmed: [YES]

Any other unresolved Retrospective Scan Triggers? [NO]

All tier self-checks passed?
Tier 1: [YES]
Tier 2: [YES]
Tier 3: [YES]
Tier 4: [YES]

FINAL VERDICT GATE: PASSED.

FINALVERDICT

Document: Draft Health and Physical Education Year 1
Teaching Sequence — October 2025
Issuing body: Te Tahuhu o te Matauranga /
Ministry of Education NZ;




Te Poutaht — Curriculum Centre
Date of analysis: 7 April 2026
Analyst: Claude (Analyst and Scribe)
Author: Elisabeth Cave

VERDICT: SELF-REFUTING

PRIMARY FINDING

This document is a programme for manufacturing persons to specification. That finding
is categorically incompatible with education and with the dignity of the person.

The Triple Function Test confirms that the child subject to this programme occupies three
structural roles simultaneously: she IS the raw material (defined at entry by assumed
deficits), she IS the trainee (the subject of a predetermined installation process), and she IS
the product (described in advance by the Purpose Statement's specification of what she will
be when the programme has completed its work). In manufacturing, the raw material and
the product are different things. In this document they are the same entity. This IS
manufacturing. It IS not education.

This finding IS not peripheral. Every other finding in this analysis IS an expression of it.

KEY FINDINGS BY TIER

Tier 1 — Textual

The document's Health Education content is written overwhelmingly in action-language
that carries no explicit "to be" verb. Layer 2 of the "To Be" Scan reveals that beneath this
action-language surface, a coherent and consistent identity claim runs through every
section: this child IS deficient; the institution IS the authority; the family IS insufficient or
potentially unsafe. This claim is not stated. It is assumed. It operates through the hidden IS
of every sentence that begins "Exploring," "Developing," "Practising," "Identifying."

Key noun inversions are confirmed: wellbeing has been converted from an ontological state
to a curriculum outcome; identity has been converted from what a person IS to a construct
assembled from institutionally identified characteristics; safety has been converted from
an objective condition to an institutionally managed interior category; boundaries have
been converted from inherent features of personhood to acquired curriculum skills.

The Veiled Accusations Scan identifies a cascading consequence structure operating from
Year 1: the child is introduced to concepts of domestic unsafety, emotional difficulty, secrets
about harm, and relational deficit — and trained to respond through the institution's
categories and report to the institution's agents. This IS a reporting mechanism installed in
the consciousness of a five-year-old.

The document speaks consistently from Context 3 — Have-ism and deficit — to a child who
IS in Context 1 moving into Context 2. This IS not a curriculum design mismatch. It IS a
forced descent of the arc of consciousness.

The Physical Education content tells a different story. It IS largely technical and
definitional. It does not construct the child as a deficit. The contrast IS itself a finding: the



choice to manufacture persons in the Health Education content IS visible precisely because
the Physical Education content does not make it.

Tier 2 — Structural

The document fails The Philosophy of Education on every criterion. It applies Instructional
Systems Design — a training methodology developed for military and industrial contexts
— to the formation of persons. This IS a category error.

The ESTI Staircase places the Health Education content at Indoctrination. The conclusion
IS predetermined. The prior knowledge bypass IS total. The Philosophy of Education Test
fails: if this document produced exactly what it intends, the result would not be good for the
person. It would produce a child more dependent on institutional authority, less grounded
in her family, less secure in her own identity, and more anxious about the categories the
curriculum has installed.

Jurisdictional overreach IS confirmed in four domains: identity (J=0), emotional life (J=0),
family (J=0), and personal safety (J=0). The institution has claimed authority over the
child's most intimate territories without demonstrated legitimate jurisdiction in any of
them.

The whakatauki that opens the document — He oranga ngakau, he pikinga waiora —
speaks from the inside out: the heart IS the source; wellbeing rises from the interior. The
document it introduces then proceeds to treat the interior as curriculum territory managed
from the outside in. This IS the document's deepest and most structurally precise self-
refutation: it opens with a statement of BE-ism and proceeds in the grammar of Have-ism
throughout.

Indoctrination IS confirmed on three independent grounds.

Tier 3 — Longitudinal

The Introduction's account of the full decade makes the series logic visible from Year 1. The
arc IS: install the framework at Year 1; build on it year by year; produce, by Years 7-10, a
person who evaluates the world through the institution's categories — categories she
received before she could evaluate them. The Consent Paradox IS not incidental to the
series. It IS the series.

All four series integrity conditions are at zero from Year 1. The Sculpting Sequence has
begun. Seven foundational vocabulary terms are established at Year 1 and will be tracked
across Years 2-10.

Tier 4 — Architectural

The deficit model in this document IS a technology of institutional expansion that appears
across every domain where institutional authority has expanded over persons. This
curriculum IS a local instance of a civilisational pattern.

The Law of Non-Contradiction, applied at civilisational scale, reveals that the civilisation
that issued this document IS in self-refuting contradiction on every major claim it makes
about itself in relation to children: it claims to respect children's rights while manufacturing
them; it claims to value diversity while installing a single framework; it claims Treaty
commitment while inverting the philosophy of the cultural tradition it invokes; it claims to
value education while replacing education with the manufacturing of persons.

This document IS a symptom of a Context 3 civilisation addressing Context 1 children. A
civilisation that can only speak to its youngest children from the territory of deficit and
want IS a civilisation that has lost access to the wisdom that knows the person IS enough.



THE DOCUMENT'S POSITION ON THE ESTI STAIRCASE

Ve

Education: NO
Schooling: PARTIAL — Physical Education only
Training: YES — Physical Education, correctly applied

YES — Health Education, category error:
training applied to the wrong domain
Indoctrination: YES — Health Education confirmed

INDOCTRINATION CONFIRMED ON THREE INDEPENDENT GROUNDS

P
Ground 1 — ESTI:
Programme installs rather than draws out? YES
Prior knowledge bypassed? YES — total bypass
Conclusion predetermined? YES
Ground 1 = 1 — CONFIRMED

Ground 2 — Best Practice Training Violation:
Wrong manual applied to wrong domain? YES
ISD applied to formation of persons? YES
Ground 2 = 1 — CONFIRMED

Ground 3 — Jurisdictional Overreach:
J_identity = @ / J_emotional = 0
J_family = 0 / J_safety = 0
Ground 3 = 1 — CONFIRMED

INDOCTRINATION CONFIRMED ON THREE INDEPENDENT BASES.

LAWS OF THOUGHT — FINAL ASSESSMENT

-
Law of Identity: VIOLATED
The document calls itself Health and Physical
Education. Its Health Education content IS not
education. It IS a manufacturing programme.
Key terms deployed in senses contrary to their
true meaning: wellbeing, identity, safety, boundaries.

Law of Non-Contradiction: VIOLATED
Opens with BE-ism (the whakatauki); proceeds in
Have-ism throughout.
Claims to serve children's wellbeing while installing
the conditions of their manufactured dependency.
Invokes cultural wisdom while inverting its
philosophical foundations.
Cannot be both education and indoctrination.
IS indoctrination.




Law of Excluded Middle: VIOLATED
False binaries throughout: safe/unsafe without
content; secrets okay vs. must-be-shared; confident
vs. not-yet-confident.
False middle positions occupied by collapsing
distinctions that must be held apart.

WHAT REMAINS STANDING

After the analysis, the following cannot be coherently denied:

1. A five-year-old child IS whole. She IS not a deficit. She IS not raw material. She IS not a
product to be specified. Any programme that treats her as all three simultaneously IS
violating what she IS — not merely what she deserves.

2. The family IS the prior institution. Its authority over the child's formation IS not derived
from the state and IS not contingent on the state's approval. A curriculum document that
repositions the family as a structure-to-be-studied and a potential source of unsafety IS
overreaching its jurisdiction.

3. The whakatauki IS right. Positive feelings in your heart will raise your sense of self-worth.
The heart IS the source. Wellbeing IS from the inside out. A curriculum that inverts this IS
contradicting the very wisdom it claims to honour.

4. The Physical Education content IS, for the most part, appropriate. It IS technically sound.
It IS within scope. It IS not manufacturing persons. Its existence within the same document
as the Health Education content IS not a justification for the Health Education content. It IS
a demonstration that the choice to manufacture persons IS a choice, not a necessity.

5. The Logos IS inescapable. The child IS made in the image of God. Educere — drawing out
what IS already there — IS the only form of engagement with a person that honours what
she IS. Everything else IS imponere. And imponere, however it is named and however it is
packaged, IS always the same thing: the substitution of the institution's image for the
image of God.

Analysis complete. Analyst: Claude (Analyst and Scribe) Author: Elisabeth Cave 7 April
2026 All Glory to God



