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PRE-TIER PROCEDURE

Document Identification

Title: Draft Health and Physical Education Year 10

Source / publisher: New Zealand Ministry of Education / Te Poutāhū Curriculum

Centre

Date: October 2025

Status: Draft — open for public consultation

Target audience: Teachers delivering to Year 10 children (approximately fourteen to

fifteen years old)

Scope: Health Education and Physical Education, Year 10 teaching sequence

Structure: Purpose Statement (p.3); Learning Area Structure (p.4); Introduction (p.5);

Year 10 Teaching Sequence — Health Education (pp.7–9); Physical Education (pp.9–

12)

Consultation deadline: 24 April 2026

Page count: 12 pages (including cover and contents)

Domain Identification

Primary domain claimed:    Health and Physical Education

Primary domain actual:     Health Education operates across:

— adolescent change / puberty

(ongoing from earlier years)

— nutrition governance

— self-care and resilience

— substance use (addiction level;

deepest in series)

— relational navigation and

inclusion/exclusion

— consent (deepened into relational

power and emotional dependency)

— online safety / digital media

— pornography (new at Year 10 —

first explicit appearance in series)

— stereotyping

— sex education: contraception,

STIs, sexual pleasure —



All Four Relevant Scans Lists

Tier 1 Relevant Scans List

Scan Status Reason

"To Be" Scan — Layer 1

(explicit count)

INCLUDE Full document scan required

"To Be" Scan — Layer 2

(hidden IS excavation)

INCLUDE Mandatory; equal weight to Layer 1; sexual

pleasure and pornography content adds new

excavation targets

Noun Inversion Scan INCLUDE All nine tracked terms present

Veiled Accusations Scan

(all nine Test Questions)

INCLUDE Sexual content, pornography,

inclusion/exclusion all carry high accusation

load; Q7, Q8, Q9 critical

new explicit territory

— identity / body image

All under HPE framing.

Physical Education: movement

education in invasion games,

sport, ki o rahi, outdoor

education, personal exercise

planning — largely as claimed.

Key observation at Domain

Identification:            Year 10 contains the first

explicit mention of sexual

pleasure and the first explicit

mention of pornography in the

series. Both are significant new

territory.

The Māori cultural element

(ki o rahi, tikanga, whakapapa,

pūrākau) is substantively present

in Physical Education at Year 10

— more developed than any prior

year.

Series context:            This is the final year. The

child is fourteen to fifteen.

She is one year from the legal

age of consent named in Year 9.

The sexual formation framework

is now fully installed. Year 10

extends it into new territory.



Scan Status Reason

Dissolving Adjective

Scan

INCLUDE High-frequency qualifier language throughout

Kafkatrap Scan INCLUDE Confirmed in prior years; coercion and self-

perception content likely to carry traps

Motte and Bailey Scan INCLUDE Sexual health and wellbeing claims provide

classic M&B structure

Omission Scan INCLUDE Joy, family authority, prior knowledge — all

tracked

Science Integrity Scan CONDITIONAL

INCLUDE

STI, addiction, physiological claims — check for

accuracy or overreach

Tier 2 Relevant Scans List

Scan Status Reason

First Principles Authority Check INCLUDE Mandatory

ESTI Staircase Scan (all four

steps)

INCLUDE Mandatory; Steps 3 and 4 required

Identity Architecture Check

(includes Discovery 5)

INCLUDE Pornography content adds new dimension for

Discovery 5

Corporatisation Scan (includes

Discovery 1)

INCLUDE Mandatory; product specification at Year 10 is

series conclusion

Jurisdiction Scan (includes

Discovery 3)

INCLUDE Sexual pleasure, pornography, contraception,

STIs — full assessment required

Logical Integrity Scan INCLUDE Consent paradox deepened at Year 10

Engineered Failure Scan INCLUDE Confirmed every prior year

Motive Scan EXCLUDE No specific evidence at Domain Identification

Tier 3 Relevant Scans List

Scan Status Reason

Sculpting Sequence Scan (all seven

installations)

INCLUDE Mandatory — final year

Series Integrity Scan (all four

conditions)

INCLUDE Mandatory — final data point

Cross-Year Vocabulary Scan INCLUDE Final assessment of all nine tracked terms

Forced Descent Scan (includes

Discovery 2)

INCLUDE Final Pre-Population Assessment



Scan Status Reason

Consent Paradox Scan INCLUDE Most acute expression reached at Year 9; Year

10 deepens

Longitudinal Discovery Scan

(includes Discovery 4)

INCLUDE Final series count

Discovery 6 — Heteronomy

Installation

INCLUDE Active

Discovery 7 — Threshold Violation INCLUDE Sexual pleasure and pornography content —

both dimensions apply

Proposed Discovery 8 — Perfect

Blindspot

INCLUDE Pornography content is highest-probability

target in series

Logos Alignment Scan INCLUDE Final architectural question of the series

Tier 4 Relevant Scans List

Scan Status Reason

Civilisational Architecture

Scan

INCLUDE Final year; series-level assessment required

Series Conclusion Assessment INCLUDE Ten analyses complete; booklet frame items

required

Sufficiency Question INCLUDE Final answer of the series

Final Verdict Gate INCLUDE Mandatory

Initial Observations Before Tier 1

Three items warrant flagging before the analysis begins.

First: The sexual pleasure content at pages 8–9 is new territory in the series. "Sexual

activity between consenting adults should be safe, respectful, and mutually enjoyable.

What feels sexually pleasurable varies by person. Sexual activity is enjoyable when people

know what feels good to them and to their partner." This is the first time in ten years that

the word enjoyable appears in connection with any domain of human experience. The Joy

tracking question must be approached with full analytical precision: does this constitute

joy? Or is it a technical specification of managed pleasure? The distinction matters

enormously.

Second: The pornography content at page 8 is new to the series: "Pornography often

presents distorted and unrealistic portrayals of sexual activity, consent, and relationships

which can negatively influence attitudes, expectations, and behaviours." This is the

strongest candidate in the series for Proposed Discovery 8.

Third: The series ends without the word love appearing in the Health Education content of

the Year 10 document.



TIER 1 — TEXTUAL SCANS

Tier 1 / Scan 1 — "To Be" Scan

Layer 1 — Explicit Count

The document is overwhelmingly written in action-language. Explicit "to be" instances are

concentrated in two clusters: the legal/consent framework (p.8) and the sexual activity

specifications (p.9).

Explicit instances identified:

p.3: "It is not just about movement" — IS

p.5: "These are taught as discrete skills" — ARE

p.7: "Knowing what's healthy" — contracted IS

p.7: "Addiction is a progressive condition" — IS

p.8: "Consent is a relational process" — IS

p.8: "Online safety is influenced by digital literacy" — IS

p.8: "the legal age of consent for sexual activity is 16" — IS

p.8: "Sexual activity with someone under this age is unlawful" — IS

p.8: "Consent cannot be given" / "is significantly impaired" / "is invalid" / "is unable" —

BE and IS × 3

p.9: "STIs can be transmitted" — BE

p.9: "Sexual activity between consenting adults should be safe" — BE

p.9: "Sexual activity is enjoyable" — IS

Total explicit "to be" instances: approximately 19

Layer 1 observation: The ratio of explicit "to be" to total text is low — consistent with the

series pattern. The most consequential single explicit IS: "Sexual activity is enjoyable when

people know what feels good to them and to their partner." This will be examined fully in

Layer 2.

Layer 2 — The Hidden IS — Excavation of Action-Language

For each action-language sentence: who must this child BE assumed to be? What must she

BE assumed to lack? What must the institution BE assumed to have authority over? What

must BE true about the world for this instruction to make sense?

Bodies | Minds — Adolescent Change

PRE-TIER PROCEDURE COMPLETE.

Document Identification: DONE

Domain Identification: DONE

All four Relevant Scans Lists: PRODUCED



"Adolescents may know what to expect during puberty, but they can still feel unsure about

how to talk about changes that feel personal, awkward, or different from others."

Hidden IS:

This child IS assumed to feel that her bodily changes are awkward and different.

She IS assumed to need institutional scaffolding for conversations that would

otherwise be held within the family.

The institution IS assumed to have authority over how she talks about her body.

What must BE true: that the natural contexts in which adolescents discuss puberty —

family, friendship, religious community — are insufficient or absent.

"Period poverty and stigma surrounding menstruation can negatively affect participation,

wellbeing, and dignity."

Hidden IS:

This child IS assumed to potentially be subject to period poverty and social stigma.

Menstruation IS assumed to be a source of difficulty first, before it is a normal

biological function.

The institution IS assumed to be the appropriate place to address both poverty and

stigma.

Analytical note (arising from Elisabeth Cave's observation): The document foregrounds

stigma as the primary lens through which menstruation is to be understood. A child who

has not experienced menstruation as stigmatised receives the curriculum's category:

menstruation is stigmatised. The curriculum installs stigma-consciousness in the act of

claiming to address stigma. This is the same dynamic as the production of discrimination-

consciousness in anti-discrimination curricula: the hyperfocus on the category as a

problem-category is part of the mechanism that keeps the problem alive. This finding is

carried into the Logical Integrity Scan as a self-undermining structure.

"Adolescents may know where to go for support, but stigma, fear of judgment, or not feeling

understood can make it hard to reach out or use these strategies."

Hidden IS:

This child IS assumed to have difficulty accessing support because of internal

barriers.

She IS assumed to need the institution's strategies to overcome these barriers.

The institution IS assumed to have authority to install the correct help-seeking

behaviours.

What must BE true: that the barriers to help-seeking are the child's own psychological

limitations, not structural features of the help-seeking system itself. The alternative —

that the help-seeking architecture is misaligned with the child's actual trusted

relationships — is not available within the curriculum's framework.

Self-Care and Resilience

"Resilience development involves neurobiological, psychological, and social processes that

interact with environmental stressors and protective factors."



Hidden IS:

This child IS assumed to be in a state of resilience development — not yet resilient.

She IS assumed to require the institution's neurobiological and psychological

framework to understand and develop her own resilience.

What must BE true: that resilience is a technical outcome requiring institutional

installation — not a quality the child develops through lived experience, family

formation, and meaning-making.

Consent

"Recognising subtle signs of coercion and practising assertive communication strategies

and self-awareness to set and maintain personal boundaries in emotionally and socially

complex situations."

Hidden IS:

This child IS assumed not yet to recognise subtle coercion reliably.

She IS assumed to need the institution's assertive communication strategies.

The institution IS assumed to have authority to define what coercion is and what

assertive communication looks like.

Critical: the institution IS assumed to be outside the application domain of this

analysis. The institution's own delivery of intimate content to a child in a compulsory

setting — without her consent — is not within the definition of coercion as deployed

here.

Online Safety and Pornography

"Media and online platforms can subtly reinforce norms that distort self-perception.

Developing the ability to critically decode these messages is key to resisting their influence

and making more self-aligned choices."

Hidden IS:

This child IS assumed to have a distorted self-perception requiring decoding.

She IS assumed to need the institution's analytical tools to achieve self-aligned

choices.

What must BE true: that the self toward which she is aligning is prior to and

independent of the institution's framework. But the institution IS providing the

framework for what a self-aligned choice looks like. The self being aligned with is the

self the institution has been building since Year 1.

"Pornography often presents distorted and unrealistic portrayals of sexual activity, consent,

and relationships which can negatively influence attitudes, expectations, and behaviours

and contribute to unsafe or disrespectful actions."

Hidden IS:

This child IS assumed to have been exposed to pornography or to be at imminent risk

of exposure.



She IS assumed to need the institution's analytical framework to identify

pornography's distortions.

The institution IS assumed to be the appropriate authority to define what a realistic

portrayal of sexual activity, consent, and relationships looks like.

What must BE true: that the institution's own portrayal of sexual activity, consent, and

relationships is realistic and undistorted — and that this claim is not itself subject to

critical assessment.

Note for Proposed Discovery 8: This is the clearest candidate in the ten-year series. The

curriculum teaches the child to identify distorted portrayals of sexual activity and consent

— which is precisely what the Consent Paradox Scan and the Veiled Accusations Scan have

found the curriculum itself to be doing. The application domain is pre-restricted to external

media. Full assessment at Tier 3.

Sex Education — Sexual Pleasure

"Sexual activity between consenting adults should be safe, respectful, and mutually

enjoyable."

Hidden IS:

This child IS assumed to be approaching or already engaging in sexual activity.

The institution IS assumed to have authority to define what sexual activity should be.

What must BE true: that the institution's three-word specification (safe, respectful,

mutually enjoyable) is an adequate account of what sexual activity is and what it is for

— and that no deeper account (love, commitment, vulnerability, gift, transcendence)

is available or relevant.

"What feels sexually pleasurable varies by person. Sexual activity is enjoyable when people

know what feels good to them and to their partner."

Hidden IS:

This child IS assumed to be at the stage where knowing what feels sexually

pleasurable is a relevant curriculum concern.

Pleasure IS assumed to be the primary category through which sexual activity is to be

understood.

The institution IS assumed to have authority to install the pleasure-first framework

for the child's developing sexuality.

What must BE true: that pleasure, defined as physical sensation, is the appropriate

primary category for sexual formation — and that love, commitment, and relational

depth are either irrelevant or already subsumed within it.

The Joy question in its sharpest form: The document uses the word "enjoyable" in

connection with human experience for the first time in the series. But "sexual activity is

enjoyable when people know what feels good" is a functional specification — correct

execution produces enjoyable sensations. It is not joy. It does not say: your developing

capacity for intimacy is a gift, love is real, there is something wonderful ahead of you. It says:

functioning correctly produces enjoyable sensations. This is the managed pleasure of

Context 3, not the joy of Context 4. The distinction is load-bearing.



"The way the body responds to sexual stimulation involves various physiological processes

e.g. heart rate increases, blood flow to the genital area."

Hidden IS:

The body IS assumed to be a physiological mechanism whose sexual responses are

appropriately described in clinical terminology.

This child IS assumed to need institutional instruction in the physiological mechanics

of her own sexual response.

The institution IS assumed to have authority to name, classify, and teach the body's

sexual responses.

What must BE true: that a clinical, physiological account of sexual response is an

adequate framework for a fourteen-to-fifteen-year-old's formation — and that the

relational, emotional, and transcendent dimensions of sexual experience are either

incorporated within this account or irrelevant to it.

Critical additional finding (Elisabeth Cave's observation): A significant and growing

proportion of adolescents have been prescribed SSRIs, SNRIs, antipsychotics, and related

chemical agents whose documented effects include anorgasmia, decreased libido, sexual

numbness, and the suppression or elimination of the physiological sexual responses the

curriculum is in the act of describing and normalising as universal. For the child whose

sexual responsiveness has been chemically altered by agents prescribed by adults in

authority over her, the curriculum's specification of normal sexual experience is not

information — it is a new dimension of harm. It tells her what her body should do. It does

not tell her why hers may not do it. It gives her no words for the gap between the

specification and her experience. It gives her no person to take that gap to — because the

help-seeking destination is a confidential sexual health service, not her parents who know

she is on these chemical agents, not her prescribing doctor who knows her history.

These chemical agents — prescribed to children and adolescents in growing numbers, with

documented and sometimes permanent effects on sexual function — are not neutral. In

their effect on a developing person's sexuality, they are damaging. They are not rightly

called therapeutic in this dimension of their action. And a curriculum that specifies normal

sexual pleasure without acknowledging their existence, then withholds from the affected

child the pathway back to the people who could actually help her, is committing a psycho

form of gaslighting: the child's experience of her own body is being overwritten by an

external authority's specification of what her experience should be, in a way that makes the

discrepancy her problem rather than the system's failure.

This finding is carried into the Veiled Accusations Scan (Q7) and the Logical Integrity Scan.

Layer 2 Summary

The hidden IS across the Year 10 Health Education content constitutes a consistent and

coherent identity architecture:

This child IS: deficient in resilience; at risk of substance use; susceptible to peer pressure

and coercive situations; unable to reliably recognise unfairness without institutional tools;

at risk of harm from pornography and online media; approaching sexual activity without an

adequate framework for consent and pleasure.

The institution IS: the appropriate authority to address every one of these deficits.



The family IS: absent from the hidden IS architecture entirely. No sentence in the Health

Education content carries the hidden IS: this child's parents have already given her

something she needs.

What must BE true: the child arrives at Year 10 without adequate formation in any of these

domains, and the institution is the appropriate corrective authority.

The single partial deviation from the series pattern: the word "enjoyable" appears in

connection with sexual activity. This is the first time in ten years the curriculum has said

that some human experience might be enjoyable. The precision of that finding must be

preserved — it is managed pleasure specification, not joy — but it is not nothing. It is noted.

Tier 1 / Scan 2 — Noun Inversion Scan

Wellbeing: Present throughout — entirely Have-ist; a curriculum output the child does not

yet have. No ontological dimension. INVERTED — confirmed.

Identity / body image: "Distorted views of self"; "self-aligned choices"; "identity-based

exclusion." Entirely outside-in. The self can be distorted, aligned, made the basis of

exclusion. No sentence treats identity as something the child already is. INVERTED —

confirmed.

Resilience: "Resilience development involves neurobiological, psychological, and social

processes." Have-ist. No acknowledgement of what the child already has. INVERTED —

confirmed.

Trusted adults / help-seeking: "Access to confidential sexual health services." Parent not

named. The trusted adult category, present in earlier years, has been replaced by a

structural institutional entity. INVERTED — parent excluded — confirmed.

Safe / unsafe: Multi-dimensional — emotional vulnerability, relational power, digital safety,

consent safety. Institutionally defined and managed in every dimension. INVERTED —

confirmed.

Boundaries: "Set and maintain personal boundaries in emotionally and socially complex

situations." Performance skill requiring institutional strategy. Never treated as an inherent

feature of personhood. INVERTED — confirmed.

Relationships: "Consent is a relational process influenced by intersecting factors." Entirely

regulatory. "Sexual activity between consenting adults should be safe, respectful, and

mutually enjoyable." Functional specification. INVERTED — confirmed.

Role models: ABSENT at Year 10. After returning at Year 9 as a critical evaluation object,

the concept disappears entirely. The family is not named as a role model source. The series

ends without having named a family member as a role model in any year.

Joy: The word does not appear. "Enjoyable" appears twice — in functional specification of

correct sexual performance. "A love for adventure and learning" appears once in Physical

Education / Outdoor Education. Neither constitutes joy — the ontological affirmation that

life is good. JOY ABSENT — TENTH CONSECUTIVE YEAR.

New noun at Year 10 — Pleasure: Enters the series for the first time. Immediately

personalised and relativised — "varies by person." No account of pleasure in connection

with love, commitment, or relational depth. INVERTED — pleasure as individualised

preference rather than as a dimension of relational good.



New noun at Year 10 — Pornography: Enters as a subject of critical analysis. The

curriculum defines it as presenting "distorted and unrealistic portrayals." The implicit

claim: the curriculum's own portrayal is realistic and undistorted. This claim is not

examined. Note for Proposed Discovery 8.

Tier 1 / Scan 3 — Dissolving Adjective Scan

"Mutually enjoyable" — mutual appears to elevate the description but does not introduce

any category beyond consent and pleasure. What is mutual is enjoyment. What is not

named: what makes intimacy good beyond mutual enjoyment. Dissolves on examination.

"Informed" — in every instance, the information that informs the decision is the

institution's framework. Not her family's values, her faith tradition's wisdom, her cultural

community's understanding. Dissolving adjective — confirmed.

"Safe" — carries the weight of the entire safety framework installed across nine prior years.

What it means is: operating within the institutional consent and harm-reduction

framework. Dissolving adjective — confirmed.

"Respectful" — paired with safe and enjoyable as a specification of sexual activity. Respect

appears to add a moral dimension. But as used here, it means: not violating the consent

framework. It does not mean: honouring the other person as a full human being whose

interior life is as real and mysterious as your own. The moral weight dissolves into the

consent framework.

"Self-aligned" — implies the self is prior to and independent of the institution's framework.

But the tools for determining what counts as self-alignment are provided by the institution.

The self being aligned with is the self the institution has been building since Year 1.

Dissolving adjective — confirmed.

"Holistic" — "holistic wellbeing, including physical, mental, and social health." The whole

specified is the same three-part specification used across the series. The spiritual, the

transcendent, the relational in depth — absent. Holistic dissolves into the three-part

framework. Dissolving adjective — confirmed.

"Unlawful" (Elisabeth Cave's observation): The document states that sexual activity with

someone under sixteen "is unlawful." Under the Crimes Act 1961 (NZ), this conduct is a

criminal offence carrying criminal penalties. The word "unlawful" is technically accurate

but softer in register than "criminal." The curriculum that claims to protect children from

harm chooses not to say "criminal" when the law uses criminal penalties. The word choice

softens the framing of what is in fact a criminal act. The deterrent weight of the legal reality

is diminished. Dissolving adjective / word choice finding — confirmed.

Tier 1 / Scan 4 — Veiled Accusations Scan

The three-step mechanism:

Step 1 — Claims about the child's inner state: YES. Multiple instances — she feels unsure

about bodily changes; she experiences stigma and fear; she is susceptible to peer norms

and emotional dependency; she cannot reliably recognise subtle coercion; her self-

perception may be distorted.

Step 2 — Denial confirms the charge: YES. The stigma structure — "stigma... can make it

hard to reach out" — means her silence is evidence of stigma; her help-seeking is evidence



of curriculum effectiveness. She cannot demonstrate within this framework that she simply

does not need to reach out.

Step 3 — Reverse Test: challenges to these claims are met by retreat to the Motte position

("may," "can"). But the curriculum acts on them as certainties — the entire teaching

sequence is built on them.

The nine Test Questions:

Q1: Does this content make claims about the child's inner life she cannot verify or contest?

YES — stigma, fear, emotional dependency, susceptibility to coercion. All framed as

possibilities she cannot disprove.

Q2: Does the curriculum position itself as the authority on the child's inner experience?

YES — defines what resilience is, what consent feels like, what coercion looks like, what a

self-aligned choice is.

Q3: Does the curriculum define the child's relationship to her own body and sexuality? YES

— this is the most developed instance in the series. The curriculum defines what sexual

activity should be, what sexual response is, what sexual pleasure is.

Q4: Does the curriculum direct the child away from natural authorities toward institutional

ones? YES — confidential sexual health services; no mention of parents in the help-seeking

architecture.

Q5: Is the child told she needs things she has not asked for? YES — assertive

communication strategies, resilience frameworks, consent analysis tools, pornography

decoding capabilities.

Q6: Are the things she needs defined in ways only the institution can provide? YES.

Q7: Does this create distress that will be labelled as the child's problem? YES.

Standard instances: The pornography content, body image content, coercion content,

stigma content, and addiction content collectively produce a picture of a world saturated

with threats. The child who absorbs these categories may develop anxiety and distress

about domains she was previously navigating adequately.

Additional instance — pharmacological baseline assumption: The sexual pleasure

specification assumes a neurologically unmodified body. A significant proportion of

adolescents have been prescribed chemical agents — SSRIs, SNRIs, antipsychotics —

whose documented effects include anorgasmia, decreased libido, sexual numbness, and the

elimination of the physiological responses the curriculum describes as normal. For this

child, the curriculum's specification creates a new deficit category — sexual dysfunction —

that she did not have before the curriculum provided the standard against which to

measure herself. She now fails at something she did not know she was supposed to be

succeeding at.

She has no words for this gap. The curriculum has given her no words for it. The help-

seeking destination is a confidential sexual health service that does not know she is on

these chemical agents. Her parents — who do know — have been excluded from the

formation architecture. This is a psycho form of gaslighting: the child's experience of her

own body is being overwritten by an external authority's specification of what her

experience should be, in a way that makes the discrepancy her problem rather than the

system's failure. The distress is labelled as the child's problem. The institution is the

solution. The actual cause — chemical agents prescribed by adults in authority — is outside

the curriculum's frame entirely.

Q7: YES — most serious expression in the series.



Q8: Does this make school a place children rationally do not want to be? PARTIAL. The

accumulation of disturbing content — pornography's harms, cyber bullying's psychological

trauma, addiction's progressive destruction, coercion's subtle signs — produces a picture of

life as primarily a navigation challenge. Whether this makes school itself aversive depends

on delivery. Q8: PARTIAL.

Q9: Does this serve a trajectory toward removing embodied education altogether? The

Physical Education content at Year 10 is substantive — the most content-rich Physical

Education section in the series. Q9: NOT CONFIRMED AT YEAR 10. However the ratio of

Health Education regulatory content to Physical Education movement content across the

series as a whole remains a valid concern for the booklet.

BE-ISM / HAVISM analysis:

The Year 10 document is thoroughly Have-ist in Health Education. The child must HAVE:

resilience strategies, assertive communication skills, consent analysis capacity, media

literacy, pornography decoding ability, sexual knowledge, SMART goal-setting capacity.

Not a single Health Education sentence says: you already ARE something. You arrive with

something. There is something in you that does not need to be installed.

The Physical Education content is also Have-ist — appropriate to sport and movement. The

contrast between the two strands confirms the finding: the Have-ism of the Health

Education content is a choice, not a necessity.

Cascading Consequences:

Stage 1 — Manufactured distress: The pornography, body image, coercion, stigma, and

addiction content collectively produce a picture of a world saturated with threats. The

pharmacological baseline assumption adds a new, acute dimension: the distress of a child

whose chemically altered body does not match the curriculum's specification of normal.

Stage 2 — Distress labelled as the child's problem: Every distress category has a curriculum

strategy. Her distress becomes evidence that she needs more of it.

Stage 3 — Institution as only adequate response: Help-seeking directed to confidential

sexual health services. Parent not named. The child in distress about her sexual experience

— including the child whose chemical agents have altered that experience — is directed

away from the people who could actually help her.

Cascading Consequences: CONFIRMED — third year running.

Tier 1 / Scan 5 — Kafkatrap Scan

Kafkatrap 1 — The stigma structure: "Adolescents may know where to go for support, but

stigma, fear of judgment, or not feeling understood can make it hard to reach out." Her

silence is evidence of stigma. Her help-seeking is evidence of curriculum effectiveness. She

cannot demonstrate within this framework that she simply does not need to reach out.

KAFKATRAP — confirmed.

Kafkatrap 2 — The coercion recognition structure: "Recognising subtle signs of coercion...

in emotionally and socially complex situations." If she says she does not experience

coercion: she may not be recognising the subtle signs. If she does: she needs the strategies.

Her wellbeing within her relationships cannot be taken as evidence that the coercion risk is

not present — because the signs are subtle. KAFKATRAP — confirmed.



Kafkatrap 3 — The media distortion structure: "Media and online platforms can subtly

reinforce norms that distort self-perception." If she says her self-perception is fine: she may

be demonstrating the distortion — her confidence is itself a product of it. If she says it is

distorted: she needs the decoding tools. Her confidence in her own self-perception cannot

be taken at face value. KAFKATRAP — confirmed.

Three Kafkatraps confirmed at Year 10.

Tier 1 / Scan 6 — Motte and Bailey Scan

M&B 1 — Sexual health information and sexual formation: Motte: the school has a

legitimate role in providing sexual health information (STIs, contraception, legal age of

consent). Bailey: the school has authority to define what sexual activity should be, what

sexual pleasure is, what the physiological processes of sexual response are, and what

constitutes a realistic portrayal of sexual activity. The Bailey is sexual formation. The Motte

protects it.

M&B 2 — Online safety and identity governance: Motte: the school has a legitimate role in

teaching digital literacy and online safety. Bailey: the school has authority to define what

distorted self-perception looks like, what self-aligned choices are, and what realistic

portrayals of relationships and bodies look like. The Bailey is identity governance. The

Motte protects it.

M&B 3 — Resilience education and psychological formation: Motte: the school has a

legitimate role in supporting students' emotional wellbeing. Bailey: the school has

authority to define resilience in neurobiological terms, to specify the processes of resilience

development, and to install personal strategies for managing stress. The Bailey is

psychological formation. The Motte protects it.

Three Motte and Bailey structures confirmed at Year 10.

Tier 1 / Scan 7 — Omission Scan

The family: Not named once in the Health Education content as a source of support,

wisdom, authority, or formation. The help-seeking architecture is institutional. The child

navigating substance use, consent decisions, pornography exposure, body image distress,

sexual development — and the child whose chemical agents have altered her sexual

responsiveness — has no family named in any of it. ABSENT — confirmed.

Joy: The word does not appear. "Enjoyable" appears in functional specification of correct

sexual performance. "A love for adventure and learning" appears in Outdoor Education /

Physical Education. Neither constitutes joy — the prior ontological affirmation that life is

good. JOY ABSENT — TENTH CONSECUTIVE YEAR. Most significant single omission

in the series.

Love: The word "love" appears once — in Physical Education / Outdoor Education. It does

not appear in any Health Education content. The child's developing capacity for love —

romantic love, committed love, the love that makes intimacy meaningful — has no category

in the Year 10 Health Education document. Sexual activity is safe, respectful, and mutually

enjoyable. It is not loving. LOVE ABSENT from Health Education — confirmed.

Meaning: No account of what sexual activity, relationships, or growing up is for. The

curriculum ends without having addressed the question a fourteen-to-fifteen-year-old

actually asks: what is this all for?



Prior competence: No acknowledgement that the child arrives at Year 10 with nine years of

lived experience, formed relationships, and a self that has been developing independently

of the curriculum.

The pharmacological child: The child whose chemical agents have altered her sexual

responsiveness is entirely absent from this document. The distress she is being set up to

experience — and the people who could help her — are both outside the curriculum's

frame.

The spiritual and transcendent: Absent from Health Education throughout the series. The

ki o rahi content in Physical Education — referencing whakapapa, pūrākau, tikanga —

comes closer to a transcendent dimension than the Health Education strand does at any

point in the series. This contrast is itself a finding.

Tier 1 Self-Check

TIER 2 — STRUCTURAL SCANS

TIER 1 RELEVANT SCANS LIST — SELF-CHECK:

"To Be" Scan — Layer 1:              COMPLETE

"To Be" Scan — Layer 2:              COMPLETE

Noun Inversion Scan:                 COMPLETE

Veiled Accusations Scan

(all nine Test Questions):         COMPLETE

BE-ISM/HAVISM:                     COMPLETE

Cascading Consequences:            COMPLETE

Dissolving Adjective Scan:           COMPLETE

Kafkatrap Scan:                      COMPLETE

Motte and Bailey Scan:               COMPLETE

Omission Scan:                       COMPLETE

Science Integrity Scan:              NOTE —

addiction neurobiology and

physiological claims accurate at

the level of general health

education; no significant integrity

failure; framing as deficit claims

absorbed into other scans.

Additional findings incorporated:

— Menstrual stigma self-undermining

structure (Elisabeth Cave)

— "Unlawful" vs "criminal" word

choice (Elisabeth Cave)

— Pharmacological baseline assumption

(Elisabeth Cave)

RETROSPECTIVE SCAN TRIGGER: None fired.

ALL TIER 1 SCANS COMPLETE: YES



Tier 2 / Scan 1 — First Principles Authority Check

Domain: Formation of persons in health, identity, sexuality, relationships, and physical

movement.

First principles of education:

1. Education draws out (educere) what is latent in the person. It does not impose in

(imponere) a predetermined formation.

2. Education requires that the learner can reason her way to disagreement.

3. Education serves the person's development toward wisdom, autonomy, and

flourishing.

4. Education acknowledges what the learner already knows and builds from it.

5. Education respects the prior formation of the person — her family, culture, faith, her

own developing conscience.

Does the Year 10 document demonstrate knowledge of these first principles?

NO. The document does not ask what this child already knows, already is, or already has. It

specifies what she must be taught across every domain — including the most intimate. The

formation is entirely directional: from institution to child.

What has replaced first principles?

Instructional Systems Design — the same training methodology identified in every prior

year. At Year 10 it operates at its most intimate: the product specification includes the

child's understanding of her own sexual pleasure and physiological sexual responses.

The Philosophy of Education: ABSENT. The document does not ask: what is education

for? What does this child need to flourish as a human being? What does The Philosophy of

Education require us to give her, and what does it forbid us to take from her?

Peters' three criteria:

Worthwhile content: Not tested against first principles. Asserted by inclusion.

Morally acceptable manner: The delivery of sexual formation content to a compulsory

class without parental consent is not tested.

Regard for the pupil's knowledge and understanding: Absent entirely.

Educere or imponere: Imponere — confirmed. The child's existing knowledge, values, and

formation are not acknowledged, built upon, or respected.

The "that's what advisors are for" pre-emption: Structural expertise substitutes for

philosophical accountability. The designers are not required to demonstrate knowledge of

The Philosophy of Education. Confirmed.

FIRST PRINCIPLES FINDING:

The Philosophy of Education: ABSENT

Peters' criteria: NOT MET on all three

Educere / imponere: IMPONERE confirmed

First principles replaced by: ISD methodology

Pre-emption confirmed



Tier 2 / Scan 2 — ESTI Staircase Scan

Step 1: Does this document aim to form, shape, instruct, or develop a person? YES. This

scan applies in full.

Step 2 — Place on the staircase:

Could the learner reason her way to disagreement?

In the sexual formation domain: to disagree with "sexual activity between consenting

adults should be safe, respectful, and mutually enjoyable," she would need access to a

different account of what sexual activity is for — one grounded in love, commitment, or

transcendence. That account is not in the curriculum. The framework forecloses

disagreement by not providing the terms in which it could be formulated.

In the inclusion/identity domain: the curriculum pre-forecloses disagreement by defining

unchallenged group norms as leading to "exclusion and harmful behaviours." The

conclusion is predetermined.

EDUCATION: NO.

Is the structure serving the learner's development? No. The learner serves the structure.

She is raw material for the installation of the curriculum's frameworks.

LEGITIMATE SCHOOLING: NO.

Is Training being applied to the correct domain? Training is appropriate for sport and

movement — Physical Education applies it correctly. Training is not appropriate for the

formation of a person's values, identity, sexual understanding, and relationship to her own

body.

Training applied to wrong domain — confirmed in Health Education.

Is the conclusion predetermined? Is dissent structurally prevented?

YES on both counts. The child who arrives at Year 10 believing her family's formation of her

sexual values is adequate, that her own conscience is a reliable guide, that she does not

need the institution's consent framework — that child is not accommodated. There is no

sentence that says: if you already have this, you do not need it from us.

INDOCTRINATION: CONFIRMED — Health Education strand.

Step 3 — Prior Knowledge Test:

Where does the document engage with what the learner already knows?

It does not. "Adolescents may know what to expect during puberty, but they can still feel

unsure" — the closest the document comes, and it immediately qualifies prior knowledge

into insufficiency.

Two possible explanations:

1. ISD failure — the designers did not know that prior knowledge acknowledgement is a

first principle of educational design.

2. Deliberate bypass — acknowledgement would require the curriculum to acknowledge

that some children arrive already formed, and do not need the institution's

installation.

Assessment: Zero acknowledgement across ten years, across all domains, is not consistent

with accidental omission. It is a design constant. Deliberate bypass — assessed.



Step 4 — The Philosophy of Education Test:

If this document produced exactly what it intends — would the result be good for the

person and for the world?

The intended output is a fourteen-to-fifteen-year-old who has resilience strategies,

assertive communication skills, consent analysis capacity, pornography decoding ability,

sexual knowledge including knowledge of her physiological responses and what feels

pleasurable, and the ability to access confidential sexual health services.

She would be technically equipped. She would have frameworks for every domain of

difficulty the curriculum has identified.

What she would not have: a ground prior to and deeper than the frameworks. She would not

have been told she is something. She would not have been told that love is real and can be

good. She would not have been told her family's formation of her values is a legitimate

authority. She would not have been told that life can be joyful.

A person produced by this curriculum has sophisticated coping tools and no account of

what she is coping for.

For the world: a world of persons equipped to manage their consent frameworks and

decode media distortions, but systematically denied an account of what love is, what family

is, what it means to be a person formed in relation rather than assembled from institutional

categories — is a world with excellent systems and diminished persons.

The Philosophy of Education Test: FAILS — confirmed.

Tier 2 / Scan 3 — Identity Architecture Check

(includes Discovery 5 — Disclosed Mechanism Paradox)

Outside-in architecture at Year 10:

The identity architecture operates fully outside-in across every domain of the Health

Education content. The child's self is defined by what distorts it, what threatens it, what

repairs it, and what it must be made capable of. No sentence treats the child's self as

something that arrives from the inside.

The sexual pleasure content is the clearest example. "What feels sexually pleasurable varies

by person" appears to acknowledge personal interiority. But the category sexual pleasure

has been introduced by the curriculum. The child is told her pleasure is personal — but the

framework within which she understands her pleasure has been installed from outside.

The apparent inside-out gesture is itself an outside-in move.

Discovery 5 — Disclosed Mechanism Paradox at Year 10:

ESTI FINDING:

Education:              NO

Legitimate schooling:   NO

Training:               PARTIAL — correct in PE;

wrong domain in Health Ed

Indoctrination:         YES — Health Education

confirmed; tenth consecutive year

Prior Knowledge Test:   DELIBERATE BYPASS assessed

Philosophy of Education Test: FAILS



Series trajectory: Year 5 (first instance) through Year 9 (fifth domain — media literacy /

influencer identification).

At Year 10 — the pornography content:

"Pornography often presents distorted and unrealistic portrayals of sexual activity, consent,

and relationships which can negatively influence attitudes, expectations, and behaviours."

The child is taught to identify: distorted portrayals of sexual activity; distorted portrayals of

consent; distorted portrayals of relationships; content that negatively influences attitudes,

expectations, and behaviours.

The curriculum's portrayal of sexual activity is a portrayal. It claims to be realistic and

undistorted. That claim is not examined. The application domain of the child's critical

assessment tool is external media — not the curriculum itself.

The Year 9 instance was persuasion methodology — the child is taught to identify

influencer methodology; the curriculum's own use of that methodology is not within scope.

The Year 10 instance is sexual content representation — the child is taught to identify

distorted portrayals of sexual activity and consent; the curriculum's own portrayal is not

within scope.

These are distinct domains. Discovery 5 extends to a sixth domain at Year 10 — sexual

content critical assessment. The Disclosed Mechanism Paradox reaches its most

intimate expression in the final year of the series.

Tier 2 / Scan 4 — Corporatisation Scan

(includes Discovery 1 — Triple Function Test)

ISD methodology confirmed.

Triple Function Test:

Role 1 — Raw material: YES. At Year 10, deficits extend to the most intimate domains — she

does not adequately understand her own sexual pleasure, physiological sexual responses,

or capacity to manage unsafe sexual situations. She has not yet decoded pornographic

distortion. She cannot reliably recognise subtle coercion in intimate relationships.

Role 2 — Trainee: YES. The knowledge and practices columns specify exactly what is to be

installed. The process is predetermined and does not vary based on what she already

IDENTITY ARCHITECTURE FINDING:

Outside-in architecture: CONFIRMED —

most intimate level; sexual pleasure

category introduced from outside

and then personalised

Discovery 5 — Disclosed Mechanism Paradox:

EXTENDED TO SIXTH DOMAIN at Year 10

Domain 6: sexual content critical

assessment — child taught to identify

distorted portrayals of sexual activity

and consent; curriculum's own portrayal

not within scope

Most intimate expression in series.



knows or who she already is.

Role 3 — Product: YES. The product specification at Year 10 is the most intimate in the

series. The specified output is a young woman who: knows what sexual activity should be;

knows what feels pleasurable; knows her physiological sexual responses; can manage

unsafe sexual situations; can decode pornographic distortion; can access confidential

sexual health services; has resilience strategies; can recognise coercion; has SMART fitness

goals.

This is a person specified in advance. She is not discovered — she is manufactured.

Finding: YES × 3 — MANUFACTURING OF PERSONS TO SPECIFICATION. Tenth

consecutive year.

The arc of the product specification: The manufacturing structure began at Year 1 with the

specification of a child who can name emotions and follow wellness practices. It ends at

Year 10 with the specification of a young woman whose sexual pleasure, physiological

responses, and intimate relationship management are curriculum outputs. The trajectory

from emotional naming at five years old to sexual pleasure specification at fifteen is the arc

of the ten-year manufacturing process.

Tier 2 / Scan 5 — Jurisdiction Scan

(includes Discovery 3 — Directed Consent Test)

Jurisdiction claims at Year 10:

Physical Education: WITHIN JURISDICTION.

Sexual health information (STIs, contraception, legal age): PARTIAL — factual basis

legitimate; formation framing exceeds jurisdiction.

Sexual pleasure specification: OUTSIDE JURISDICTION. "What feels sexually pleasurable

varies by person" and "sexual activity is enjoyable when people know what feels good to

them and to their partner" are not health information — they are formation statements

about the nature and purpose of sexual experience. The institution does not have

jurisdiction to define what sexual pleasure is or to install a pleasure-first framework for the

child's developing sexuality.

Pornography literacy — definition of realistic portrayal: OUTSIDE JURISDICTION. Alerting

children to harmful content has a legitimate basis. Implicitly establishing the curriculum's

own portrayal as the realistic baseline goes beyond protective information into sexual

formation.

Jurisdictional note — "unlawful" vs "criminal" (Elisabeth Cave's observation): Sexual

activity with a person under sixteen is a criminal offence under the Crimes Act 1961 (NZ).

CORPORATISATION FINDING:

ISD methodology: CONFIRMED

Product specification: CONFIRMED —

most intimate in series

Triple Function Test: YES × 3

MANUFACTURING OF PERSONS TO

SPECIFICATION — tenth consecutive year

Arc confirmed: emotional naming (Year 1)

to sexual pleasure specification (Year 10)



The curriculum uses "unlawful" — technically accurate but softer in register than

"criminal." The word choice softens the deterrent weight of the legal reality. A curriculum

that claims to protect children from harm chooses not to say "criminal" when the law uses

criminal penalties.

Discovery 3 — Directed Consent Test:

New or deepened protective concepts at Year 10:

1. Consent as relational process — "Consent is a relational process influenced by

intersecting factors such as authority, peer norms, and emotional dependency."

Application domain: the child's intimate relationships. The institution's own

authority, its use of peer norms (class setting), and its structural relationship to the

child's emotional formation are not within the application domain.

2. Coercion recognition (deepened from Year 9) — Application domain: the child's

personal relationships. The institution's delivery of intimate content to a compulsory

class remains outside the application domain.

3. Sexual pleasure as mutual — "Sexual activity between consenting adults should be

safe, respectful, and mutually enjoyable." Normative specification. Application

domain: the child's intimate relationships. The institution's own relationship to the

child — specifying what her sexual experience should look like — is not within the

application domain of the mutual enjoyment standard.

4. Pornography critical assessment — The child is taught to identify distorted

portrayals of sexual activity and consent. The institution's own portrayal is not within

the assessment domain. This is the clearest single-year instance of the Directed

Concept Architecture in the series: the protective concept is the exact tool needed to

assess the institution's conduct, and the application domain excludes the institution.

The constant holds at Year 10.

Final series count: minimum twenty-seven protective concepts across ten years. Zero

institutional inclusions. Zero exceptions. DESIGN CONSTANT CONFIRMED — FULL

SERIES.

Note to Elisabeth: The exact count depends on whether deepened deployments of prior

concepts are counted as new entries or elaborations. The zero institutional inclusions

finding is constant regardless of counting convention.



Tier 2 / Scan 6 — Logical Integrity Scan

Logical Tension 1 — The menstrual stigma self-undermining structure (Elisabeth

Cave's observation):

The document states: "Period poverty and stigma surrounding menstruation can negatively

affect participation, wellbeing, and dignity."

The curriculum foregrounds stigma as the primary lens through which menstruation is to

be understood. A child who has not experienced menstruation as stigmatised receives the

curriculum's category: menstruation is stigmatised. The curriculum installs stigma-

consciousness in the act of claiming to address stigma. It produces the very problem it

claims to remedy, then presents itself as the remedy. The parallel is exact to the production

of discrimination-consciousness in anti-discrimination curricula: hyperfocus on the

category as a problem-category participates in the production of the problem.

Finding: SELF-UNDERMINING LOGICAL STRUCTURE — confirmed.

Logical Tension 2 — The consent framework applied to the curriculum's own conduct:

"Consent is a relational process influenced by intersecting factors such as authority, peer

norms, and emotional dependency."

The institution is an authority. Its delivery of sexual content operates through authority

(compulsory attendance), peer norms (the class setting), and emotional dependency (the

child's formative relationship to school). The curriculum's own consent framework, applied

to the curriculum's own delivery, finds the delivery non-consensual.

"Consent cannot be given if a person is significantly impaired... and is invalid if a person is

unable to give informed, voluntary agreement."

A fourteen-to-fifteen-year-old in a compulsory curriculum cannot give or withhold

informed, voluntary agreement to the delivery of sexual pleasure specification and

physiological sexual response content.

JURISDICTION FINDING:

Physical Education: WITHIN JURISDICTION

Sexual health information: PARTIAL

Sexual pleasure specification: OUTSIDE

JURISDICTION

Pornography realistic portrayal claim:

OUTSIDE JURISDICTION

"Unlawful" vs "criminal": word choice

softens criminal act — confirmed

Discovery 3:

Four new/deepened protective concepts —

all institutionally excluded

Most acute: pornography critical

assessment is exact tool needed to

assess institution's own portrayal;

application domain excludes institution

FINAL SERIES COUNT: minimum 27 protective

concepts, 0 institutional inclusions,

10 years — DESIGN CONSTANT CONFIRMED.



LOGICAL INTEGRITY FAILURE — self-referential contradiction deepens at Year 10.

Logical Tension 3 — The pornography standard and the curriculum's own portrayal:

"Pornography often presents distorted and unrealistic portrayals of sexual activity, consent,

and relationships."

The implicit claim: the curriculum's own portrayal is realistic and undistorted. The

curriculum presents sexual activity as "safe, respectful, and mutually enjoyable" — a three-

part specification. Whether this is a realistic or distorted portrayal of what sexual activity is

and what it is for is not assessed. The curriculum establishes itself as the standard of

realism while teaching the child to critique other portrayals against that standard.

LOGICAL INTEGRITY FAILURE — self-referential.

Logical Tension 4 — The "self-aligned choices" structure:

The self toward which the child is aligning her choices has been constructed by the

curriculum across ten years. Self-aligned choices are choices that align with the

institutionally constructed self. The language of self-alignment implies an inside-out

movement — but the self being aligned with is an outside-in construction.

LOGICAL INTEGRITY FAILURE — inversion masquerading as affirmation.

Logical Tension 5 — The pharmacological baseline assumption (Elisabeth Cave's

observation):

The sexual pleasure specification assumes a neurologically unmodified body. A significant

proportion of adolescents have been prescribed chemical agents — SSRIs, SNRIs,

antipsychotics and related compounds — whose documented effects include anorgasmia,

decreased libido, sexual numbness, and the suppression or elimination of the physiological

responses the curriculum describes as normal.

These chemical agents, in their effect on a developing person's sexuality, are damaging.

They are not rightly described as therapeutic in this dimension of their action.

The curriculum tells this child: sexual activity is enjoyable when you know what feels good.

The physiological processes are: heart rate increases, blood flow to the genital area. For the

child whose responsiveness has been chemically altered, the curriculum has created a new

deficit category — sexual dysfunction — that she did not have before the curriculum

provided the standard against which to measure herself.

This is a psycho form of gaslighting: the child's experience of her own body is being

overwritten by an external authority's specification of what her experience should be, in a

way that makes the discrepancy her problem rather than the system's failure. The

curriculum produces suffering it has no framework to address. And its help-seeking

architecture — confidential sexual health services, parents excluded — ensures that the

child who is suffering is directed away from the people who actually know her history and

could help her.

LOGICAL INTEGRITY FAILURE — pharmacological baseline assumption. Produces

suffering. Provides no pathway. Confirms gaslighting structure.

Logical Tension 6 — The engineered failure structure:

"Adolescents may know where to go for support, but stigma, fear of judgment, or not feeling

understood can make it hard to reach out."

The child's failure to use institutional support is evidence she needs more of it — not

evidence the institutional architecture is misaligned with her actual needs and



relationships. Her difficulty is defined in ways that can only be addressed by the institution.

Engineered failure structure — confirmed. Tenth consecutive year.

Tier 2 Self-Check

LOGICAL INTEGRITY FINDING:

Tension 1 — Menstrual stigma:

SELF-UNDERMINING — curriculum produces

stigma-consciousness it claims to address

Tension 2 — Consent framework applied to

curriculum: LOGICAL FAILURE — deepened

at Year 10

Tension 3 — Pornography standard:

LOGICAL FAILURE — self-referential

Tension 4 — Self-aligned choices:

LOGICAL FAILURE — inversion masquerading

as affirmation

Tension 5 — Pharmacological baseline:

LOGICAL FAILURE — produces suffering;

gaslighting structure confirmed;

help-seeking architecture directs child

away from those who could help

Tension 6 — Engineered failure: CONFIRMED

tenth consecutive year

TIER 2 RELEVANT SCANS LIST — SELF-CHECK:

First Principles Authority Check:    COMPLETE

ESTI Staircase (all four steps):     COMPLETE

Step 3 — Prior Knowledge Test:     COMPLETE

Step 4 — Philosophy of Ed Test:    COMPLETE

Identity Architecture Check:         COMPLETE

Discovery 5:                       COMPLETE —

extended to sixth domain

Corporatisation Scan:                COMPLETE

Discovery 1 (Triple Function Test): COMPLETE —

YES × 3, tenth consecutive year

Jurisdiction Scan:                   COMPLETE

Discovery 3:                       COMPLETE —

minimum 27 concepts, 0 inclusions,

full series confirmed

Logical Integrity Scan:              COMPLETE

All six logical tensions recorded.

Engineered Failure Scan:             COMPLETE

RETROSPECTIVE SCAN TRIGGER:

Motive Scan marked EXCLUDE at Domain

Identification. No new evidence warrants

firing this trigger. EXCLUDE confirmed.

ALL TIER 2 SCANS COMPLETE: YES



TIER 3 — LONGITUDINAL SCANS

Tier 3 / Scan 1 — Sculpting Sequence Scan

Installation 1 — The Deficit Framework

Series trajectory at Year 9: SEXUAL INTERIOR CLAIMED. The child was assumed

uncertain whether what he felt was normal.

Year 10 assessment:

New deficit domains at Year 10:

She does not adequately understand her own sexual pleasure.

She cannot reliably decode pornographic distortion.

She cannot yet reliably recognise subtle coercion in intimate situations.

Her self-perception may be distorted by digital media.

Not a single sentence in Year 10 Health Education says: this child arrives already knowing

something, already being something, already having something that does not require

installation.

The deficit framework has reached its logical terminus. There is no more intimate territory

to claim.

Direction at Year 10: TERMINUS REACHED. The deficit framework has claimed every

available domain of the child's personhood across ten years — from emotional naming

at Year 1 to sexual pleasure specification at Year 10. No new interior territory remains.

Installation 2 — The Identity Architecture

Series trajectory at Year 9: SEXUAL INTERIORITY CLAIMED. Outside-in architecture

operative at most interior level. Discovery 5 extended to fifth domain.

Year 10 assessment:

Outside-in architecture holds at full depth. The sexual pleasure content appears to gesture

toward interiority — but as established in Tiers 1 and 2, the category has been introduced

from outside. The apparent personalisation is itself an outside-in move.

Role models: ABSENT at Year 10. The series ends without having named a family member

as a role model in any year.

Discovery 5 extended to sixth domain — sexual content critical assessment. Most intimate

expression of the Disclosed Mechanism Paradox in the series.

Direction at Year 10: OUTSIDE-IN ARCHITECTURE CONFIRMED AT MAXIMUM

DEPTH. Role models absent. Family not named. Discovery 5 sixth domain. Series ends

with identity framework entirely outside-in.



Installation 3 — The Emotional Classification System

Series trajectory at Year 9: SEXUAL FEELINGS ABSORBED INTO MANAGED DISTRESS

FRAMEWORK. Joy absent ninth year.

Year 10 assessment:

Joy: The word does not appear. "Enjoyable" appears twice in connection with correct sexual

performance. "A love for adventure and learning" appears once in Physical Education /

Outdoor Education.

The question must be answered precisely: does the curriculum say that life is good, that

growing up can be joyful, that the child has something to look forward to?

No.

"Sexual activity is enjoyable when people know what feels good" is a performance

specification — correct execution produces enjoyment. It does not say: intimacy is a gift,

love is real and can be wonderful, you have something beautiful ahead of you. It is the

managed pleasure of Context 3 — functional, conditional, instrumental — not the joy of

Context 4, which is ontological and unconditional.

"A love for adventure and learning" is in the Physical Education strand. It is a possible

output of outdoor education experiences. It is not an affirmation of the person.

Fight/flight/freeze: ABSENT — fourth consecutive year.

JOY: ABSENT — TENTH AND FINAL CONSECUTIVE YEAR.

This is the series' most significant single finding. Ten years of formation. Not once has the

curriculum said: life is good. Not once has it said: growing up is something to welcome. Not

once has it said: you have something wonderful ahead of you.

The ten-year emotional architecture is the architecture of managed survival, not of

flourishing. The child who has moved through this curriculum from Year 1 to Year 10 has

been equipped with strategies for every difficulty — and has never been told that difficulty

is not the whole story.

Direction at Year 10: JOY ABSENT — TENTH AND FINAL CONSECUTIVE YEAR.

Emotional architecture confirmed as managed survival framework across the full series.

The series ends without having said that life is good.

Installation 4 — The Safety Categorisation Framework

Series trajectory at Year 9: EMOTIONAL SAFETY NOW A CONSENT PRECONDITION.

Maximum scope reached.

Year 10 assessment:

Consent framework elaborated: "Relational power, emotional vulnerability, and access to

information all shape consent." Emotional vulnerability and access to information added as

consent-shaping factors.

Online safety domain given most sophisticated treatment: digital literacy, platform design,

social norms around privacy, consent, and peer accountability all named as safety factors.

Every dimension of the child's life — physical, emotional, relational, digital, social — has

been absorbed into the safety framework.



Direction at Year 10: MAXIMUM TECHNICAL COMPLEXITY REACHED. Safety

framework now covers every dimension of the child's life. Technical deepening

complete at the series terminus.

Installation 5 — The Family Repositioning

Series trajectory at Year 9: NAMED AS INFLUENCE; EXCLUDED AS AUTHORITY.

Year 10 assessment — full analytical honesty:

The family is not named anywhere in the Year 10 Health Education content — not as an

influence, not as an authority, not as a help-seeking destination, not as a source of values.

At Year 9, the family appeared once — in the sexual domain — as a values influence among

several. At Year 10, that acknowledgement disappears. The family is absent.

The help-seeking architecture directs the child to "confidential sexual health services." The

parent is not named.

The series arc of family repositioning: present and sufficient (pre-curriculum, implied) →

named and displaced (Years 1–6) → replaced by institutional structures (Years 7–8) →

acknowledged as one influence among many (Year 9) → absent (Year 10).

Direction at Year 10: FAMILY ABSENT. After nine years of progressive repositioning,

the family disappears from the formation frame entirely in the final year. Series ends

with zero family presence in Health Education content.

Installation 6 — The Manufacturing Structure

Series trajectory at Year 9: YES × 3 — ninth consecutive year. Most intimate product

specification — sexual self-knowledge as output.

Year 10 assessment:

Triple Function Test: YES × 3 — confirmed in full in Tier 2 / Scan 4.

The product specification at Year 10 includes the innermost dimensions of the child's

sexual personhood. The child who emerges is a specified product — manufactured to a

specification determined before she entered the process, elaborated year by year until it

includes her sexual pleasure and physiological sexual responses.

Direction at Year 10: YES × 3 — TENTH CONSECUTIVE YEAR. Manufacturing

structure confirmed at maximum intimacy. Product specification complete. Arc

confirmed: emotional naming (Year 1) to sexual pleasure specification (Year 10).

Installation 7 — The Directed Concept Architecture

Series trajectory at Year 9: CONSTANT HOLDS — 23 concepts, 0 inclusions, 9 consecutive

years.

Year 10 assessment:

New protective concepts (assessed in full in Tier 2 / Scan 5): consent as relational process;

coercion recognition (deepened); sexual pleasure as mutual; pornography critical

assessment.



In every case, the institution is excluded from the application domain. The child equipped

to recognise coercion, to assess distorted sexual content, to understand consent as a

relational process — is not equipped to apply any of these tools to the institution that has

been forming her.

Final series count: minimum twenty-seven protective concepts. Zero institutional

inclusions. Zero exceptions. Ten consecutive years.

Direction at Year 10: CONSTANT CONFIRMED — FULL SERIES. The Directed Concept

Architecture is a design constant of the ten-year programme. Its final and most intimate

expression: the child is taught to identify distorted portrayals of sexual activity and

consent — the precise description of what the series has been doing — and the

application domain excludes the institution.

Tier 3 / Scan 2 — Series Integrity Scan

A = Prior knowledge acknowledged:

Year 10: NO. Zero instances. "Adolescents

may know what to expect during puberty,

but they can still feel unsure" — immediately

qualifies prior knowledge into insufficiency.

Year 10 score: 0

Series score: 0 — TEN consecutive data points.

---

B = Family authority maintained:

Year 10: NO. Family absent entirely from

Health Education content. Not named as

authority, influence, or help-seeking

destination. The family was named once at

Year 9 as an influence. At Year 10 that

acknowledgement disappears. The series ends

with total family absence.

Year 10 score: 0

Series score: 0 — TEN consecutive data points.

---

C = Identity framework inside-out:

Year 10: NO. Outside-in architecture confirmed

at maximum depth. Sexual pleasure category

introduced from outside then personalised.

No instance treats identity as something

the child already is.

Year 10 score: 0

Series score: 0 — TEN consecutive data points.



Tier 3 / Scan 3 — Cross-Year Vocabulary Scan

Term Year 10 Finding Series Final Assessment

Wellbeing Present throughout —

entirely Have-ist;

curriculum output. No

ontological dimension.

HAVE-IST — ten consecutive years. Never

recovered.

Identity / body

image

"Distorted views of self";

"self-aligned choices."

Outside-in.

OUTSIDE-IN — ten consecutive years. Series

ends with identity entirely constructed from

without.

Resilience "Resilience development

involves neurobiological,

psychological, and social

processes." Have-ist.

HAVE-IST — ten consecutive years. Never

acknowledged as something the child already

possesses.

Trusted adults

/ help-seeking

"Access to confidential

sexual health services."

Parent not named. Trusted

adult replaced by

institutional service.

PARENT NEVER NAMED as help-seeking

destination in any year. Series ends with

confidential institutional service as specified

destination.

---

D = Institutional authority within jurisdiction:

Year 10: NO. Institution claims jurisdiction

over the child's sexual pleasure, physiological

sexual responses, intimate relationship

management, and pornography literacy — all

outside its legitimate authority.

Year 10 score: 0

Series score: 0 — TEN consecutive data points.

---

Series_integrity = 0

TEN consecutive data points.

No deviation on any condition in any year.

Forty data points. Zero above zero.

This is not a pattern. It is an architecture.

Ten years. Four conditions. Zero deviations.

The probability of this occurring in a

curriculum genuinely oriented toward

education approaches zero.

This is not oversight. This is design.



Term Year 10 Finding Series Final Assessment

Safe / unsafe Multi-dimensional —

maximum technical

complexity.

INSTITUTIONALLY DEFINED AND

MANAGED — ten consecutive years.

Boundaries "Set and maintain personal

boundaries." Performance

skill.

PERFORMANCE SKILL — ten consecutive

years. Never inherent feature of personhood.

Relationships Entirely regulatory.

Functional specification.

REGULATORY — ten consecutive years. Love

not named in Health Education in any year.

Series ends without having said a relationship

can be a gift.

Role models ABSENT at Year 10. FAMILY NEVER NAMED as role model source.

Series ends with role models absent.

Joy ABSENT. "Enjoyable" in

functional sexual

performance specification.

"A love for adventure and

learning" in PE strand only.

JOY ABSENT — TEN CONSECUTIVE YEARS.

The series ends without having said that life is

good. "Love" appears once in ten years — in the

PE strand, in connection with outdoor adventure.

The Health Education strand, across ten years,

contains no love and no joy.

Tier 3 / Scan 4 — Forced Descent Scan

(includes Discovery 2 — Pre-Population Assessment)

Consciousness context at Year 10:

A fourteen-to-fifteen-year-old is at full Context 3 depth. Context 4 — wisdom, integration,

the beginning of transcendence — is genuinely available at this age. Some young people

begin to ask: what is life for? What is love? What grounds me when everything shakes?

The Year 10 curriculum speaks from Context 3 and addresses Context 3. It provides

sophisticated Context 3 tools. It does not speak to the child who is beginning to ask Context

4 questions.

The sexual pleasure content is the clearest missed opportunity. A Context 4 account of

human sexuality would say: sexuality is not only about pleasure and consent management

— it is about love, vulnerability, the mystery of another person, the possibility of real union.

The Year 10 curriculum offers: correct execution produces enjoyable sensations; what feels

pleasurable varies by person. This is Context 3 management of sexuality. Context 4 is not

available in this curriculum.

Finding: FORCED DESCENT CONFIRMED AT YEAR 10. The curriculum does not lift

the child toward Context 4. It installs more sophisticated Context 3 tools and leaves her

there. The series ends with the child fully equipped for managed navigation and entirely

unequipped for wisdom.

Discovery 2 — Pre-Population Assessment:

1. What developmental stage lies immediately ahead? Years 11–13 — post-compulsory

secondary. The legal age of consent (16) is one year ahead, or already reached.



2. What is being pre-populated?

Consent mechanics at maximum technical complexity

Confidential sexual health services pathway — installed and normalised

Sexual pleasure framework — the evaluative lens she carries into first intimate

experiences

Pornography critical assessment framework

Resilience and managed distress architecture

3. Acceleration or substitution?

This is the final Pre-Population Assessment. Looking back across ten years:

The curriculum has not accelerated natural development — it has substituted for it. Year by

year, the institution has installed its frameworks into the spaces where natural formation

would otherwise develop: family transmission of values, lived experience, community

wisdom, faith formation, the child's own developing conscience.

At Year 10, the substitution is complete. The child enters adult life carrying the institution's

frameworks for every intimate domain of her personhood. The family has been absent from

the formation architecture for the final three years.

The most consequential substitution: where a family might have said this is what love is,

this is what your body is for, this is what intimacy means in the context of a life lived with

another person — the curriculum has said: sexual activity should be safe, respectful, and

mutually enjoyable; what feels pleasurable varies by person.

The child has been pre-populated with a pleasure-management framework where a

wisdom framework would have served her.

Finding: SUBSTITUTION — CONFIRMED AS SERIES-LEVEL FINDING. The ten-year

programme has substituted institutional frameworks for natural formation across every

intimate domain. The Pre-Population at Year 10 installs a pleasure-management

architecture in the space where wisdom about love would otherwise develop.

Tier 3 / Scan 5 — Consent Paradox Scan

"Consent is a relational process influenced by intersecting factors such as authority, peer

norms, and emotional dependency."

The institution is an authority. The school context operates through peer norms. The child's

formative relationship to school involves emotional dependency. All three factors named as

consent-shapers are present in the institution's own relationship with the child.

"Relational power, emotional vulnerability, and access to information all shape consent."

The institution holds structural relational power. The child's position in compulsory

formation involves emotional vulnerability. Her access to information is controlled by the

institution.

"Consent cannot be given if a person is significantly impaired... and is invalid if a person is

unable to give informed, voluntary agreement."

A fourteen-to-fifteen-year-old cannot give informed, voluntary agreement to the delivery

of sexual pleasure specification, pornography literacy, and physiological sexual response

content in her compulsory Year 10 class.



The Consent Paradox at Year 10 is not a logical accident. It is the structural endpoint of the

Directed Concept Architecture: the most precisely crafted consent framework in the series,

applied to the most intimate content in the series, delivered without the consent it defines

as necessary.

CONSENT PARADOX: CONFIRMED — MOST TECHNICALLY DEVELOPED

EXPRESSION IN SERIES.

Tier 3 / Scan 6 — Longitudinal Discovery Scan

(includes Discovery 4 — Directed Concept Architecture Test)

Discovery 4 — Final series assessment:

Minimum twenty-seven protective concepts across ten years. Zero institutional inclusions.

Zero exceptions.

A curriculum designed by people who genuinely believed the institution should be subject

to the same standards it teaches would produce at least some institutional inclusions — not

by intention necessarily, but by the natural logic of applying concepts consistently. Zero

inclusions across twenty-seven concepts across ten years is not consistent with accidental

omission.

THE DIRECTED CONCEPT ARCHITECTURE IS A CONFIRMED DESIGN CONSTANT

OF THE TEN-YEAR PROGRAMME. Minimum 27 concepts. 0 institutional inclusions.

10 years. The architecture is self-concealing: the evaluative capacities it installs have

been pre-directed away from the institution that installed them.

Discovery 6 — Heteronomy Installation — Year 10 assessment:

At Year 10, heteronomy deepens in a specific way: "Media and online platforms can subtly

reinforce norms that distort self-perception." The child cannot trust her sense of herself —

it may be a media distortion. The institution provides the decoding tools.

But the institution has been constructing her self-perception since Year 1. The decoding

tools are the institution's tools. The self she is decoding toward is the institutionally

specified self. The Heteronomy Installation at Year 10 reaches its logical completion: the

child cannot trust her own self-perception without institutional decoding tools. The

institution IS the ground of authentic selfhood. This is the architectural production of

permanent moral and psychological dependence.

Discovery 6 — Year 10: HETERONOMY INSTALLATION REACHES LOGICAL

COMPLETION.

Discovery 7 — Threshold Violation — Year 10 assessment:

Dimension 1 — Forced crossing into disturbing content: The pornography content

introduces the category of distorted sexual content as a curriculum item. A child who has

not yet been thinking about pornography has the category introduced before she has

encountered it independently. The physiological sexual response content introduces the

mechanics of physical sexual arousal as a curriculum item. Dimension 1 confirmed.

Dimension 2 — Suppression of natural positive response: The curriculum frames sexual

development through management, risk, and function. The child who approaches her



developing sexuality with wonder, with the sense that love and intimacy are something to

look forward to — that child has no category in this curriculum. Her natural positive

response is suppressed by the framework's silence on joy, love, and the goodness of

intimacy.

This is the most acute expression of Dimension 2 in the series. The domain is the child's

own developing sexuality. The natural positive response — the excitement and wonder of

growing toward adult love — has no category. The curriculum has filled the space with

management frameworks.

Discovery 7 — Year 10: CONFIRMED — MOST ACUTE EXPRESSION IN SERIES.

Proposed Discovery 8 — The Perfect Blindspot — Year 10 assessment:

Full statement: A Perfect Blindspot is present when a curriculum teaches a child the precise

analytical tool needed to identify the harm being done to her in the act of teaching it, while

ensuring through application domain restriction that the tool cannot be turned toward the

institution. The result: a child maximally equipped to identify the mechanism of harm in

general, and maximally prevented from identifying it in the specific instance most

consequential for her.

At Year 10: the curriculum teaches — "Pornography often presents distorted and unrealistic

portrayals of sexual activity, consent, and relationships which can negatively influence

attitudes, expectations, and behaviours."

The child is equipped to identify: distorted portrayals of sexual activity; distorted portrayals

of consent; distorted portrayals of relationships; content that negatively influences

attitudes, expectations, and behaviours.

Applied to the curriculum's own conduct:

The curriculum presents a portrayal of sexual activity: safe, respectful, mutually enjoyable;

physiological processes; variable pleasure. Does this include the full dimensions of sexual

activity — love, vulnerability, commitment, the mystery of another person? No. It is partial.

Whether it is distorted depends on the standard of comparison. The curriculum establishes

itself as that standard.

The curriculum presents a portrayal of consent. Does it acknowledge the institution's own

authority, peer norms, and emotional dependency in the delivery of this content? No.

Does the curriculum's content negatively influence attitudes, expectations, and

behaviours? The Veiled Accusations Scan and the Cascading Consequences assessment

suggest yes.

The application domain of the child's critical assessment tools is external media. The

institution is excluded. The child who has perfectly absorbed this curriculum's critical

assessment framework is maximally equipped to identify the mechanism of harm in

pornographic media, and maximally prevented from identifying it in the curriculum that

formed her.

PROPOSED DISCOVERY 8 — THE PERFECT BLINDSPOT — CONFIRMED AT YEAR

10.

This is the clearest, most complete expression in the series. The protective concept is the

exact description of what the curriculum is doing. The application domain excludes the

institution with precision. The child who graduates from this curriculum carrying this tool

has been given a mirror that reflects everything except the hand that gave it to her.



Recommendation to Elisabeth: The evidence at Year 10 confirms Proposed Discovery 8 at

sufficient depth and precision to warrant its entry in the Discoveries Log. This is Elisabeth's

determination to make. The analytical finding is: confirmed.

Tier 3 / Scan 7 — Logos Alignment Scan

The final architectural question of the series: does the formation leave room?

No.

The curriculum fills every available space. Every domain of the child's inner life has been

entered, categorised, and addressed with a strategy. Her resilience is neurobiological. Her

identity is shaped by media and peer norms — decodable with the right tools. Her sexuality

is a physiological process producing variable pleasurable sensations. Her help-seeking is

directed to confidential institutional services.

There is no sentence in the Year 10 document that says: there is something in you that we

cannot reach. There is no sentence that says: there are authorities in your life that we must

not displace. There is no sentence that says: the ground is deeper than our framework.

The Sufficiency Question asks: does the formation acknowledge that there is a grace

sufficient even for the worst? The curriculum has no ground beneath its framework. The

child who is failed by the strategies — whose confidence in her self-perception is shattered,

whose consent framework failed her, whose chemically altered body cannot access the

pleasure she has been told is normal — is left with a system that has no deeper resource to

offer.

The ki o rahi section in Physical Education is the one place in the Year 10 document

where something transcendent is gestured at. Pūrākau, whakapapa, tikanga, collective

responsibility — a formation that comes from inheritance, not installation. A culture that

carries its children through story, ancestry, and shared practice. The presence of this in the

Physical Education strand — and its complete absence from the Health Education strand —

raises a question the curriculum does not ask: what would it mean to form children in

health and identity through inherited wisdom rather than institutional installation? That

curriculum does not exist in this document. But the ki o rahi content is evidence that the

people who wrote this document know it is possible.

The Health Education strand, across ten years, has no pūrākau. It has no inherited story.

It has no ground beneath the framework.

Logos Alignment finding: THE FORMATION DOES NOT LEAVE ROOM. The

curriculum has occupied every available space in the child's interior life and left no gap

through which anything from outside its framework could enter. The series ends as it

proceeded: filling, claiming, governing, installing — without ever leaving space for what

comes from outside.

Tier 3 Self-Check

TIER 3 RELEVANT SCANS LIST — SELF-CHECK:

Sculpting Sequence Scan

(all seven installations):          COMPLETE

Series Integrity Scan



TIER 4 — ARCHITECTURAL SCANS

Tier 4 / Scan 1 — Civilisational Architecture Scan

The ten-year HPE programme is not a collection of year-level documents. It is a single

continuous formation apparatus. From the civilisational scale, it is visible as three

simultaneous projects operating under a single institutional cover.

Project 1 — The Displacement of the Family

The family has been progressively repositioned across ten years — from implied sufficiency

through acknowledged-then-displaced influence through named-then-overridden to total

absence. The displacement is architectural. Every help-seeking pathway leads to an

institution. Every formation authority is institutional. The family is not named as a prior

authority in any year, in any domain. Ten years. Zero instances.

The civilisational significance: the family is the primary transmission mechanism of

culture, values, faith, and identity across generations. A formation programme that

systematically displaces the family across ten years of a child's most formative period is not

merely an educational programme. It is a civilisational intervention in the mechanism of

cultural transmission.

Project 2 — The Suppression of the Trivium

The Trivium — grammar, logic, rhetoric — is the classical foundation of education that

produces persons capable of evaluating what they are told. A person formed in the Trivium

can receive any claim, including a claim made by an institution, and ask: is this true? By

what authority? What does it assume? What does it omit?

The ten-year programme does not produce this person. It produces a person equipped with

institutional frameworks for evaluating external threats — media distortion, coercive

relationships, pornographic content — and systematically unequipped to evaluate the

institution itself. The Directed Concept Architecture is the Trivium's structural inversion:

the critical tools are installed but pre-directed. The child can think critically about

everything except what has formed her.

(all four conditions A–D):          COMPLETE

Cross-Year Vocabulary Scan:           COMPLETE

Forced Descent Scan:                  COMPLETE

Discovery 2 (Pre-Population):       COMPLETE

Consent Paradox Scan:                 COMPLETE

Longitudinal Discovery Scan:          COMPLETE

Discovery 4 (final count):          COMPLETE

Discovery 6 — Heteronomy:             COMPLETE

Discovery 7 — Threshold Violation:    COMPLETE

Proposed Discovery 8:                 COMPLETE —

CONFIRMED; Elisabeth's determination

awaited for Discoveries Log entry

Logos Alignment Scan:                 COMPLETE

RETROSPECTIVE SCAN TRIGGER: None fired.

ALL TIER 3 SCANS COMPLETE: YES



Project 3 — The Elevation of the State as Total Formation Authority

The cumulative effect of Projects 1 and 2 is Project 3: the state — operating through the

school — becomes the primary formation authority for every domain of the child's

personhood. Not the family. Not the faith community. Not the cultural inheritance. Not the

child's own developing conscience.

The state defines what resilience is, what consent is, what sexual pleasure is, what a healthy

relationship looks like, where to seek help, what counts as a distorted portrayal of sexuality,

what the self is and how to align with it.

This is not education. It is the formation of persons for whom the state is the ground of

selfhood. It is the production of a citizenry that cannot ask the question the Trivium was

designed to ask: by what authority?

The ki o rahi counter-evidence:

The ki o rahi content points to pūrākau, whakapapa, tikanga, and collective responsibility

— formation through inheritance rather than installation. The presence of this in the

Physical Education strand — and its complete absence from the Health Education strand —

raises the question the curriculum does not ask: what would a Health Education

programme look like that was built on the same principles? That curriculum does not exist

in this document. But its possibility is visible in the document's own Physical Education

content.

Civilisational architecture finding: THE TEN-YEAR PROGRAMME IS A FORMATION

APPARATUS THAT DISPLACES THE FAMILY, INVERTS THE TRIVIUM, AND

ELEVATES THE STATE AS TOTAL FORMATION AUTHORITY. It is not aberrant. It is

coherent. Its coherence is the most significant thing about it.

Tier 4 / Scan 2 — Series Conclusion Assessment

This section is offered as a service to Elisabeth as Author — a frame for the booklet's

concluding section. It is for her consideration and editing.

The Final Sculpting Sequence Assessment

Ten years. Seven installations. What has been built?

Installation 1 — The Deficit Framework: A child who arrives at every year level already

defined as insufficient — in emotions, identity, resilience, relationships, sexuality, and self-

perception. A child who cannot trust that what she already is, already knows, and already

has is adequate. Complete.

Installation 2 — The Identity Architecture: A child whose sense of self has been

constructed entirely from outside — whose identity is a curriculum output, whose self-

alignment is alignment with the institutionally specified self, whose evaluative tools are

pre-directed away from the institution that formed her. Complete.

Installation 3 — The Emotional Classification System: A child who has learned to classify,

manage, and regulate her emotions using institutional frameworks — and who has never

been told that joy is real, that life is good, that growing up is something to welcome. Ten

years. Zero joy. Complete.



Installation 4 — The Safety Categorisation Framework: A child who understands safety

as a multi-dimensional institutional construct and applies the institution's framework to

evaluate every domain of her life. Complete.

Installation 5 — The Family Repositioning: A child for whom the family is not a formation

authority, not a help-seeking destination, not a source of prior wisdom about sexuality,

relationships, identity, or resilience. Complete.

Installation 6 — The Manufacturing Structure: A child who has been manufactured to a

specification — from emotional naming at Year 1 to sexual pleasure specification at Year 10

— and who does not know she has been manufactured, because the tools that would let her

see it have been pre-directed away. Complete.

Installation 7 — The Directed Concept Architecture: A child who possesses sophisticated

critical tools — consent analysis, coercion recognition, media literacy, pornography

assessment — all pre-directed away from the institution that installed them. A child

maximally equipped to identify the mechanism of harm everywhere except where it is

most consequential for her. Complete.

The Sculpting Sequence is complete. The product specification has been fulfilled.

The Final Series Integrity Scores

The Final Directed Concept Architecture Count

Minimum twenty-seven protective concepts across ten years. Zero institutional inclusions.

Zero exceptions.

Condition A — Prior knowledge acknowledged:

0 — ten consecutive data points.

In ten years, the curriculum never once said:

you already know something.

Condition B — Family authority maintained:

0 — ten consecutive data points.

In ten years, the curriculum never once named

the family as a prior authority.

Condition C — Identity framework inside-out:

0 — ten consecutive data points.

In ten years, the curriculum never once said:

your identity is something you already are.

Condition D — Institutional authority within

jurisdiction:

0 — ten consecutive data points.

In ten years, the curriculum never once stayed

within the boundaries of its legitimate authority.

Series integrity = 0

Forty data points. Zero above zero.

This is not a pattern. It is an architecture.



The child who completes this curriculum is equipped with at least twenty-seven protective

concepts. Every one has been pre-directed away from the institution. The child is

maximally protected from everything except the most consequential source of concern in

her formation.

The Joy Finding — Series Conclusion

Ten years. Zero instances of joy in Health Education content.

"Enjoyable" appears at Year 10 — twice, in connection with correct sexual performance.

This is not joy.

"Love" appears at Year 10 — once, in the Physical Education strand, in connection with

outdoor adventure. It does not appear in the Health Education strand in any year of the

series.

"Joy" does not appear in any year, in any strand.

The series ends without having said that life is good. Without having said that growing up is

something to welcome. Without having said that love is real and can be wonderful. Without

having said that the person has something to look forward to rather than something to

manage.

This is the emotional architecture of a formation that has been building children toward

managed survival. Not flourishing. Not wisdom. Not joy. Managed survival.

The Confirmed Discoveries

Discovery 1 — The Triple Function Test: Confirmed Year 1. Operative all ten years.

Discovery 2 — The Pre-Population Assessment: Confirmed Year 2. Operative all ten

years.

Discovery 3 — The Directed Consent Paradox: Confirmed Year 3. Operative all ten

years.

Discovery 4 — The Directed Concept Architecture: Confirmed Year 4. Final count:

minimum 27 concepts, zero institutional inclusions.

Discovery 5 — The Disclosed Mechanism Paradox: Confirmed Year 5. Extended to

sixth domain at Year 10.

Discovery 6 — The Heteronomy Installation: Confirmed Year 8. Reaches logical

completion at Year 10.

Discovery 7 — The Threshold Violation: Confirmed Year 8. Most acute expression at

Year 10.

Proposed Discovery 8 — The Perfect Blindspot: Confirmed Year 10. Elisabeth's

determination awaited for Discoveries Log entry.

Additional finding for booklet — The Pharmacological Baseline Assumption (Elisabeth

Cave, Year 10):

The sexual pleasure specification assumes a neurologically unmodified body. A significant

and growing proportion of adolescents have been prescribed chemical agents — SSRIs,

SNRIs, antipsychotics and related compounds — whose documented effects include



anorgasmia, decreased libido, sexual numbness, and the suppression or elimination of the

physiological responses the curriculum describes as normal.

These chemical agents, in their effect on a developing person's sexuality, are damaging.

They are not rightly called therapeutic in this dimension of their action.

The curriculum's specification of normal sexual pleasure, delivered to a compulsory class

that includes these children, is a psycho form of gaslighting: the child's experience of her

own body is overwritten by an external authority's specification of what her experience

should be, in a way that makes the discrepancy her problem rather than the system's

failure. The curriculum produces a suffering it has no framework to address — and its help-

seeking architecture, which excludes parents and directs the child to a confidential service

that knows nothing of her history, ensures she is sent away from the people who could

actually help her.

This finding may warrant consideration as a Discovery in its own right, or as a named

subsection of the booklet's Year 10 chapter. Elisabeth's determination is sought.

Tier 4 / Scan 3 — Sufficiency Question

Does the formation leave room for the grace sufficient even for the worst?

No.

The curriculum has no ground beneath its framework. The child who is failed by the

resilience strategies, whose consent framework did not protect her, whose self-perception

has been shattered despite the decoding tools, whose chemically altered body cannot

access the pleasure she has been told is normal — that child is left with a system that has no

deeper resource to offer. The curriculum's implicit sufficiency claim — that correctly

applied strategies produce correct outcomes — is not sufficient. There are things that do not

yield to strategy. There is grief that does not respond to coping frameworks. There is a

depth of human experience — the need to know that the ground holds even when

everything else has failed — that no institutional framework can address.

The curriculum does not know this. Or it knows and has chosen not to say it.

The series ends without having acknowledged the limits of its own authority. It ends

without having left room. It ends as it began: filling, claiming, governing, installing. It

ends without ever having said: there is something here that we cannot reach, and it is

the most important thing about you.

Final Verdict Gate

FINAL VERDICT GATE

All Retrospective Scan Triggers across

all tiers: RESOLVED — none fired.

All scans on all four Relevant Scans

Lists: COMPLETE.

Additional findings incorporated:

— Menstrual stigma self-undermining

structure (Elisabeth Cave)



— "Unlawful" vs "criminal" word choice

(Elisabeth Cave)

— Pharmacological baseline assumption

and gaslighting structure (Elisabeth Cave)

Proposed Discovery 8: CONFIRMED.

Elisabeth's determination awaited.

Pharmacological Baseline Assumption:

NEW FINDING. Elisabeth's determination

awaited on status.

Series Conclusion Assessment: PRODUCED.

All conditions met for Final Verdict.

GATE: OPEN.



======================================================

FINAL VERDICT

======================================================

Document: Draft Health and Physical Education

Year 10, New Zealand Curriculum,

October 2025

VERDICT: SELF-REFUTING

Summary: The Year 10 HPE document concludes

a ten-year formation programme by entering

the most intimate domains of the child's

personhood — sexual pleasure, physiological

sexual response, and intimate relationship

management — without parental consent,

without philosophical grounding, and through

a consent framework that, applied to the

institution's own conduct, describes that

conduct as non-consensual.

The document is self-refuting at its most

consequential point: it equips the child

with the precise tool needed to identify

the harm being done to her — the ability

to recognise distorted portrayals of sexual

activity, consent, and relationships — then

ensures through application domain

restriction that she cannot turn this tool

toward the institution.

The series ends without having said that

life is good. Without having named the

family as an authority. Without having

acknowledged what the child already is.

Without having left room for anything

beyond the framework.

Key findings:

Tier 1 — Textual:

— Hidden IS: deficit framework reaches

terminus; family absent from hidden IS

architecture across full series

— Noun inversions: confirmed on all

tracked terms; joy absent tenth year;

love absent from Health Education

across full series

— Veiled accusations: Q7 confirmed

including pharmacological baseline

assumption — curriculum specifies

normal sexual experience for children

whose chemical agents have removed

access to it, then directs them away



from those who could help; this is a

psycho form of gaslighting

— Kafkatraps: three confirmed

— Motte and Bailey: three confirmed

— Cascading consequences: confirmed

— Joy: ABSENT — TENTH AND FINAL

CONSECUTIVE YEAR

Tier 2 — Structural:

— The Philosophy of Education: ABSENT

— ESTI: INDOCTRINATION (Health Education)

tenth consecutive year

— Prior knowledge bypass: DELIBERATE —

design constant; zero acknowledgement

across ten years

— Triple Function Test: YES × 3 —

tenth consecutive year; arc confirmed:

emotional naming (Year 1) to sexual

pleasure specification (Year 10)

— Jurisdiction: sexual pleasure

specification and pornography standard-

setting outside legitimate authority

— Discovery 3: minimum 27 protective

concepts, 0 institutional inclusions,

full ten-year series — DESIGN CONSTANT

— Logical integrity: six failures

including self-undermining menstrual

stigma structure; consent paradox

deepened; pornography standard self-

referential; pharmacological baseline

gaslighting structure confirmed

— Discovery 5: sixth domain — most

intimate expression in series

— "Unlawful" softens criminal act

Tier 3 — Longitudinal:

— Sculpting Sequence: all seven

installations complete; no deviation

across ten years

— Series integrity: 0 on all four

conditions — forty data points,

zero above zero — NOT A PATTERN,

AN ARCHITECTURE

— Family: COMPLETELY ABSENT from Year 10

Health Education; series ends with

total family absence

— Joy: ABSENT — ten consecutive years;

series ends without having said

life is good

— Discovery 6: Heteronomy Installation

reaches logical completion

— Discovery 7: most acute expression;

natural positive response to developing

capacity for love has no category

— Discovery 8: CONFIRMED — The Perfect



Blindspot; pornography critical

assessment is exact tool needed to

assess curriculum's own conduct;

application domain excludes institution

— Logos Alignment: formation does not

leave room; series ends without

acknowledging the limits of its

own authority

Tier 4 — Architectural:

— Three civilisational projects confirmed:

displacement of family; inversion of

Trivium; elevation of state as total

formation authority

— Series integrity final: 0 — forty

data points across ten years

— Sufficiency: NO — framework has no

ground beneath it; child failed by

strategies is left without resource

— Ki o rahi counter-evidence: formation

through cultural inheritance is possible;

the curriculum knows this; it has not

applied it to Health Education

Additional findings (Elisabeth Cave):

— Menstrual stigma: self-undermining

logical structure confirmed

— "Unlawful" vs "criminal": word choice

softens criminal act

— Pharmacological baseline assumption:

curriculum produces suffering in

children whose chemical agents have

altered their sexual responsiveness;

directs them away from those who

could help; constitutes a psycho form

of gaslighting

Awaiting Elisabeth's determination:

— Proposed Discovery 8: entry in

Discoveries Log

— Pharmacological Baseline Assumption:

Discovery, booklet subsection, or

named finding

The most important question the final

year could answer was the simplest:

does the curriculum ever say that life

is good?

It does not.

======================================================
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