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 Educational Options 

  

 
“I am the mother of four children.” 

“I am an advocate for deaf, hard of hearing, and deafblind 

children.” 

“I am a teacher of the deaf.” 

“I am deaf.” 

 

~Karla Giese 
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Educational Options 

The Facts on the Individuals with Disabilities Education Act 

When your child turns three years of age, he/she is no longer eligible to receive Early 

Intervention services and therefore transitions to special education services provided by the 

local school district. 

The Individuals with Disabilities Education Act (IDEA), the law that governs both Early 

Intervention services and special education services, provides you and your child with the 

following rights: 

• A free and appropriate public education, regardless of disability. 

• The State of Illinois can use Medicaid to pay for your child’s services but they cannot use 

your private insurance unless you agree. 

• If your child receives special education services, you must be given written notice within 

a reasonable time before any meetings, and before any service your child receives is 

changed or denied.  This notice must explain the procedures, the meeting or the proposed 

changes, and inform you of your rights. 

The IDEA has several steps to qualify a child for special education service.  Each step is 

explained in this chart: 

Step Action Explanation 

1 Referral A referral means sending a written request to the school district asking 

that a child be evaluated to determine if the child is eligible for special 

education services. 

You have the right to request that the school district evaluate your child 

and give them permission to do a case study evaluation of your child. 

Keep a copy of the written request at home. 

Also, your child’s teacher, a community service agency or any 

professional can make the referral. 

Making a referral does not mean your child has a disability.  The goal of 

a referral is to find out if your child has a disability and needs special 

education services. 

2 Case Study 

Evaluation (CSE) 

 

New Terminology: 

Eligibility Review 

After the referral is made, tests and evaluations are done on your child to 

see if your child has a disability and requires assistance in school.  These 

tests and evaluations are called a case study evaluation (CSE). 

Once the referral is made, the school district has 60 school days to 

complete the CSE. 
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The CSE must not be biased against your child’s race or culture. 

The CSE must be done in your child’s language or way of 

communication. 

3 Multidisciplinary 

Conference (MDC) 

After the CSE is finished, there must be a meeting with the parents, 

school district, and all the people who did the CSE on the child.  This 

meeting is called the multidisciplinary conference (MDC). 

At the MDC, everyone will look at the CSE results and decide if your 

child needs special education. 

If you don’t agree with the CSE, you have the right to ask for an 

independent evaluation at no cost to you.  A professional who does not 

work for the school district can do the independent evaluation. 

Even if your child does not qualify for special education services under 

IDEA, your child may be able to get help under another federal law 

called Section 504 of the Rehabilitation Act of 1973. 

4 IEP (Individual 

Education Program) 

If your child needs special education services, the school district must 

write an Individualized Education Program (IEP) for your child. 

The IEP is a written document that: 

• Sets reasonable learning goals for your child. 

• Lists and describes the services the school district will provide for 

your child. 

The IEP must include: 

• Present Levels of Performance–What your child can do now and 

what your child needs help with now. 

• Goals and Objectives or Benchmarks–Goals are what your child 

needs to learn and should be able to learn over the next year, 

Objectives are the steps your child needs to do to reach the Goals, 

and Benchmarks are ways to show that your child is making 

progress toward each Goal.  These must be specific, measurable, 

agreed-upon, realistic, and time-based. 

• Progress Reports–Reports by school staff that let you know how 

your child is doing with the IEP goals, and show if objectives or 

benchmarks are being met. These reports should be given as often 

as report cards are. 

Special Education Services–This describes what services your child will 

receive, when they will begin, how often, how long they will last, where 

they will be provided, and what related services are included. 

Related Services–These are services that your child might need to 

participate in school.  Such services include but are not limited to: 

transportation, speech-language pathology, audiology services, 

psychological services, physical therapy, occupational therapy, 
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recreation, early identification and assessment of dis- abilities, 

counseling, orientation and mobility services, medical services for 

diagnostic or evaluation purposes, school health services, social work 

services in school, and parent counseling and training. 

5 Implementation The school district must begin doing everything listed in the IEP on time 

and must finish all the services and programs before the end of the IEP 

year. 

It is important for all the teachers, professionals, and for the parent(s) or 

guardian(s) to have a copy of the IEP so they can make sure that each 

program and service is provided. 

If you disagree with the IEP or believe that the school is not following 

the IEP: 

Always try to work with your child’s teachers and the school 

district first. 

You can contact an attorney or advocacy organization, like Equip 

for Equality, to discuss your options. 

If that doesn’t work, you can request a due process hearing. A 

due process hearing is like going to court; each side usually has 

attorneys and a hearing officer (judge) decides the case. 

6 Monitoring The IEP team should pick one person to make sure that all services and 

programs are done on time for your child. 

This one person can also answer your questions and make sure that your 

child gets all the services and programs identified in the IEP. 

7 IEP Review Your child’s IEP must be checked every year. 

You also have the right to request an IEP meeting at any time –  you do 

not have to wait a year. You can ask for the IEP meeting if there is a 

problem with your child’s services or program. 

To request an IEP meeting, write a letter asking for the meeting and send 

it to your school case manager or special education director. 

8 Re-evaluation A new CSE (re-evaluation) of your child must happen at least once every 

3 years. 

However, you or your child’s teacher may request for a re-evaluation at 

any time. 
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Placement Options 

34 CFR 300.551 (a) states, “Each public agency shall ensure that a continuum of alternative 

placements is available to meet the needs of children with disabilities for special education and 

related services.” This language is often misinterpreted as a continuum of places instead of 

services.  Such an interpretation results in a linear model of placements often perceived as 

“best,” (a local classroom), to “worst,” (a residential school).  The Presidential Commission on 

Education of the Deaf (1988) recommended the following circular model which avoids bias and 

misinterpretation. 

In Illinois, the Illinois Best Practices Guide for the Education of Students who are Deaf/Hard of 

Hearing was adopted by the Illinois State Board of Education in June 2015.  Below is a picture 

of circular model referenced in the Best Practices Guide.  You can download a copy of the Best 

Practices Guide at http://www.ishi-il.org/deaf-education-resources 
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Placement Decisions 

Least Restrictive Environment considerations in the IEP must include a discussion of all the 

placement options for these students across the full continuum of services. 

Placement decisions should be based on the needs and services identified in the IEP.  The 

severity of the hearing loss of the child as well as the child’s language and communication 

needs must be considered in making placement decisions.  For example, children who have a 

slight to mild hearing loss may be placed in the general education classroom and provided 

speech and language, hearing impaired itinerant, or resource services whereas children with 

moderate to profound hearing loss may be placed in other school options that appropriately 

address their individual needs.  IEP teams should annually review current services needed to 

determine if their children are appropriately placed.  As children mature and change, so do their 

educational, emotional, and communication needs. 

 

Options and Service Considerations 

The 1997 amendments to IDEA mandated service considerations for students who are deaf or 

hard of hearing require the following: 

▪ Communication in a child’s and family’s preferred mode of communication – including 

direct communication and opportunities for direct communication with peers and 

professional personnel in the child’s language and communication mode 

▪ Linguistic needs 

▪ Severity of the hearing loss and potential for using residual hearing 

▪ Academic level 

▪ Social, emotional, and cultural needs, including opportunities for direct peer interaction 

and communication in academic and non-academic areas 

▪ Opportunities for direct instruction in the child’s language and communication mode 

▪ Whether the child requires assistive technology devices and services 

 

The 2004 IDEA updates clarify the following: 

▪ Schools are only responsible for ensuring surgically implanted devices and hearing aids 

are functioning properly during the school day.  They are not responsible for 

maintenance, upkeep, repairs, mapping, parts replacement, mapping, etc. 

▪ Interpreting services include oral transliteration services, cued language transliteration 

services, and sign language transliteration and interpreting services, and transcription 

services, such as communication access real-time translation (CART), C-Print, and 

TypeWell, in addition to special interpreting services for children who are deafblind. 
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▪ School-purchased assistive technology devices can be used in a child’s home or other 

settings if the IEP team determines it necessary for the child to receive FAPE (free, 

appropriate public education). For example, so that the child can complete his/her 

homework. 

▪ The IEP team MUST consider the communication needs of the child:  

o the child’s language and communication needs 

o opportunities for direct communication with peers and staff in the child’s language 

and communication mode 

o and opportunities for direct instruction in the child’s language and communication 

mode 

▪ Cochlear implants are NOT considered assistive technology devices to be purchased by 

the school. 

Placement options for students who are deaf or hard of hearing are listed below.  All options 

must be available to all students who are deaf or hard of hearing to serve the changing needs of 

the students, which include: 

▪ Home instruction 

▪ Hospital schools 

▪ Itinerant services (part-time instructional 

services, direct services, consultation) 

▪ Regular classroom with or without 

specialized services such as consultation, 

monitoring, interpreting, resource, or 

augmentative devices 

▪ Residential schools (part-time instructional 

services and partial mainstreaming or full-time instructional services) 

▪ Resource room (part-time instructional services and partial mainstreaming or full-time 

instructional services) 

▪ Special classes (part-time instructional services and partial mainstreaming or full-time 

instructional services) 

▪ Special schools (part-time instructional services and partial mainstreaming or full-time 

instructional services) 

 

The Commission On Education of the Deaf (COED) report to the President stated: 

“The educational process occurs through human interaction for the purpose of transmitting 

knowledge. Interaction is active; students are not passive in transmitting knowledge, but rather, 

participants in complex interactive behaviors…” 
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A positive self-concept, created through symbolic human interaction, enhances learning and is 

crucial for each child, disabled or not.  However, when the child has a disability which 

profoundly impacts communication, interaction with others and learning in the classroom will 

be superficial.  A student’s emotional stability and self-identity are at risk if the student is 

unable to communicate directly with peers and educational personnel.  If a child has low self-

esteem, tends to withdraw, or exhibits inappropriate behavior, the IEP should address the 

child’s emotional well-being.  Such a child needs direct communication in a language and mode 

shared by peers and adults who are deaf or hard of hearing.  Once the child is directly able to 

participate in a complex interaction both in and out of the classroom, self-esteem is raised and 

learning takes place. 

A critical mass of 40-50 students who are deaf or hard of hearing is essential for the 

development of social skills, language and communication skills, emotional well-being, and 

cultural identity.  These critical masses are generally available at cluster sites, special schools 

and residential schools for the deaf and hard of hearing. 

Considerations for Students Who Are DeafBlind 

Since the combination of vision and hearing loss compounds the disability, the term deaf-blind 

is used, and students must receive services based on both vision and hearing needs.  While 

IDEA specifically uses the hyphenated word “deaf-blind”, other words are also used.  In 

educational systems, the word “deaf-blind” or “deaf-blindness” is used.   

Like students who are deaf and hard-of-hearing, students with deaf-blindness often have 

additional disabilities including intellectual disabilities, physical disabilities, and other health 

impairments.  Project Reach, the agency that completes the required national count of students 

with deaf-blindness, notes that annually there are at least 400 – 420 Illinois students age birth – 

21, and of these students at least 70% have additional disabilities.  

(https://nationaldb.org/library/page/2199).  

A student who is deaf-blind may use many of the oral/aural or visual/sign modes described for 

persons who are deaf depending on their vision loss, onset and progression of sensory losses, 

and any additional intellectual/educational challenges.  If the vision and hearing loss are severe, 

the addition of tactile modes may be necessary.  If the student has lost vision and hearing after 

being able to read, Print on Palm may be used for communication.  Using the student’s hand as 

a base, the speaker draws in capital block letters on the student’s palm with an index finger.  

The use of a raised alphabet card or an alphabet glove may aid in communication if the student 

knows no sign language.  Information on these systems is available at 

http://www.hknc.org/Guidelines.html   
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Braille may become an important tool in communication if the student lost vision first, and later 

acquired hearing loss. The knowledge of braille would be important in order to use various low-

tech and high-tech communication devices.  Examples include Braille/Print Alphabet Cards and 

the Deafblind Communicator.  

Service Delivery Models 

Students who are deaf or hard of hearing have unique needs that may require special programs. 

Since this is a low incidence disability which profoundly affects communication and language, 

the educational and social-emotional needs of the students are best met by a critical mass of 

students who can directly communicate with each other as well as every person who provides 

services in the educational programs of the students.  I.D.E.A. law emphasizes that service 

providers be able to communicate in the language and mode of the students.  These children 

need a variety of support services and programs throughout their school careers.  A full 

continuum of services must be available in the State of Illinois to meet these unique needs. 

Special Education Cooperative Agreement Sites (Co-op sites) 

Co-op sites provide services to students who are deaf or hard of hearing.  These programs 

typically maintain a population of at least 40-50 students.  With large numbers of students, co-

op sites can provide a variety of curricular options and extracurricular activities which meet the 

unique communication, language, and social needs of the students.  Professional staff who work 

with these students are required to provide services in the language and communication mode of 

the students.  Students have opportunities to participate in mainstream school life, both in 

classes and extracurricular activities.  The students are also able to develop close social contacts 

with a number of peers who are deaf and can experience and learn about deaf culture.  On-site 

supervision of co-op programs is generally provided by supervisors certified both in educational 

administration and education of the deaf and hard of hearing. 

Academic options available to students at co-op sites should include: self-contained 

community-based classes; functional academic classes which teach the application of academic 

skills to daily life; self-contained academic classes with a typical, elementary through high 

school curriculum with modifications; and academic mainstreaming. 

A large percentage of students who are deaf or hard of hearing have secondary disabling 

conditions – such as behavior disabilities or learning disabilities – in addition to their hearing 

loss.  Cluster sites can provide special, related services such as occupational /physical therapy, 

social work, speech/language therapy, and counseling.  These can all be provided by 

professionals skilled in sign language and familiar with the needs of students who are deaf or 

hard of hearing. 
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Inclusive Settings 

School districts provide regular education classrooms in their neighborhood schools for students 

who are deaf or hard of hearing.  A variety of support services can be provided in these 

inclusive settings.  They may consist of inclusion facilitators who are certified teachers of 

students who are deaf or hard of hearing, interpreters, note-takers, speech and language 

pathologists, audiologists, counselors, and amplification equipment.  These related services in 

regular education classrooms must be provided by staff who can directly communicate with the 

students in their language and mode. 

Students are given complete access to both the full general education curriculum as well as 

extra-curricular activities.  An inclusion facilitator or itinerant teacher often acts as a case 

manager to coordinate all the general and special education services indicated on the student’s 

IEP. 

Itinerant Services 

Itinerant teachers provide direct instruction or consultation and monitoring.  These teachers 

should be hired by the special education cooperative, regional program, or local school district. 

Students who need direct instruction services are seen on a regular basis, as determined by their 

IEPs. 

Itinerant teachers use specialized techniques in a variety of skill areas related to the students’ 

disabilities to help them work toward the goals established on their IEPs.  Students receiving 

consultative services have their needs met through on-going contact between the itinerant 

teachers, classroom teachers, and other school personnel.  Itinerant teachers are very involved in 

the identification and follow-up of children who fail the required school hearing screening.  In-

service presentations for students and staff members are a vital part of the duties of itinerant 

teachers. 

Oral Schools 

Within the state of Illinois, there are private oral schools and some classrooms within some 

public schools that use an auditory-oral approach with students who are deaf or hard of hearing.      

The goals of this approach are to give the students the necessary spoken language skills to be 

mainstreamed in a regular classroom and to function independently in the hearing world.  

Students receive intense instruction on how to use their residual hearing to develop listening, 

speech and language skills.  Sign language is not used in this approach.  Early intervention and 

consistent amplification is essential.  Speech development requires a great deal of time, effort 

from the child, and strong parent support.  Small, self-contained classrooms focusing on the 
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development of spoken English, speech and listening skills are essential for success.  The 

teacher-student ratio is typically 1:4 in these classrooms.  Special knowledge and techniques are 

essential for the individualized instruction needed in this approach.  Most oral schools also have 

parent/infant programs which can bring together parents and their child who is deaf or hard of 

hearing, as well as a variety of professionals to work as a team to provide early education, 

guidance, and family support. 

Residential Schools 

Illinois provides a comprehensive educational and residential program for students who are deaf 

and hard of hearing between the ages of 3 through 21 at the Illinois School for the Deaf in 

Jacksonville.  For the birth to three population, there is also a parent-infant program which 

provides comprehensive services.  The school curricula offer a wide variety of options and 

follow standards prescribed for a typical elementary through high school programs as 

established by the Illinois State Board of Education.  Modifications are made as necessary to 

meet individualized needs of students. 

At the school, a variety of communication modes are utilized to ensure direct communication 

with the students.  Communication modes utilized across the campus in a variety of settings 

include American Sign Language, Cued Speech, and Listening and Spoken Language.  All 

personnel at the school – administrators, educators, vocational staff, related service providers, 

psychologists, speech pathologists, aides, recreation workers, extracurricular supervisors, 

residential workers, and nurses – communicate directly with the students using the most 

appropriate mode of communication to meet each student’s individual needs.  

Students have opportunities for a full range of related services, which includes mainstreaming 

in local public schools – as appropriate to their IEPs.  Additionally, students participate in 

numerous extracurricular activities, such as athletics, student body government, and leadership 

organizations. 

The Career Technical Education program includes school-to-work experiences and a wide range 

of vocational courses. 

The parent-infant program brings together parents, their infant or toddler who is deaf or hard of 

hearing, and a variety of professionals to work as a team to provide early infant education, 

parental guidance, and family support.  The parents participate as members of the team to 

develop an Individualized Family Service Plan to meet the specific strengths and needs of the 

family. 
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Specialized Schools 

In Illinois, there are some additional specialized schools that target those students who are 

deafblind, use Cued Speech, or need intensive behavioral supports.  These programs are 

considered non-public programs under the Illinois State Board of Education (ISBE) and are 

bound to the same standards as other ISBE approved schools throughout the state.  

Programming is individualized and designed to follow the individual IEPs of the students.   

CHOICES for Parents can help you get in touch with schools and programs specializing in 

working with children who are deaf, hard of hearing, or deafblind throughout the state of 

Illinois. 

 

You Can Be Your Child's Best Advocate 

Educate Yourself 

Learn all you can about your child and his/her hearing loss.  You can get help or information 

from many people and places, including advocacy organizations, your child’s doctor, therapist, 

teachers, and other parents.  Internet sites offer much information and you can explore by using 

keywords such as deafness, education, total communication, oral schools, etc.  

Get Organized 

You will get many documents from the school, the 

doctor, and others.  These include letters, consent forms, 

school records, evaluations, individualized education 

programs (IEP), progress reports, meeting notes, and 

many other important papers.  It is important to keep all 

these papers together.  Have a drawer, file or binder to 

keep all these special education papers together in one 

place in the order you receive them.  Many parents suggest that a good way to keep track of all 

these papers is to make a binder.  A three-ring binder will help you keep all the important 

papers in one place.  Each time you write notes, put them in the binder.  Each time you get any 

letters or documents from the school, put it in the binder. When you need to go to a meeting 

with the school about your child’s education needs, bring your binder of current information 

with you (i.e., recent audiograms, test results, etc.).  Always give a copy to the program to keep 

as well.  Be sure to ask the school for your child’s records each year. 
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Take the Time You Need 

Planning your child’s education will take a lot of time.  Make sure you are provided the time 

needed to understand and plan your child’s education.  You have the right to ask to reschedule a 

meeting if you feel you did not have adequate time to discuss, or are not happy, or if you are 

unsure what is happening with your child’s education plan.  You should be well prepared for 

the meeting with questions and requests to keep the meeting as productive as possible. 

Be Prepared 

Prepare and use checklists for the meetings.  Research everything before the meeting so you are 

ready.  Review every document in your notebook before the meeting.  Know what your child 

needs and be ready to ask for it at the meeting.  For example, if your child needs special 

equipment to learn in school, you need to be ready to ask the school for this equipment and 

where the school might be able to get it.  If you learn that there will be a meeting, find out the 

purpose.  If you have other reasons or issues that you want to discuss, be sure to let the school 

know before the meeting so they can be ready to discuss your issues.  Sometimes it is good to 

bring someone along to act as a note taker for you at the meeting.   

Read Correspondence 

Every time you receive a letter from the school, read it carefully.   If the letter says there will be 

a meeting, it should tell you who will be at the meeting, what the meeting is about, where the 

meeting will be, and when the meeting will be held.  If you 

do not understand the letter, call the school and ask them 

to explain.  The school must inform you every time they 

want to change your child’s education plan or take any 

kind of action with your child.  If you do not read or 

respond to letters from the school, then the school might 

go ahead and change your child’s education plan or take 

some kind of action with your child. Find out who your 

best contact person at the school is so you can direct 

questions or concerns to them. 

Put It in Writing 

Every time you ask the school to do something, make sure you make this request in a letter or 

some kind of written document.  You need to have proof that you asked the school.  Every time 

you make a request in writing, make sure you include your child’s name, school, and birth date.  

Make sure you date the letter, make your request clear so the school knows what you want and 
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sign the letter.  Try to send all your letters to the school through certified mail, return receipt 

requested.  Always make and keep a copy of the letter that you send to the school, and keep a 

copy of the return receipt when you get it from the post office.  Staple the return receipt to the 

letter, and this will be your proof that the school got your letter.  It is also good to follow-up 

meetings with a letter that restates what you understand will take place and to thank them for 

the meeting.   

Attend Parent Trainings 

You can learn a lot from parent trainings.  You can also make friends with and get information 

from other parents at the trainings. Equip for Equality offers parents trainings by advocates 

who are experts with special education issues and 

laws.  Illinois School for the Deaf Outreach also 

offers parent trainings.  You should go to parent 

trainings before going to any meeting with the 

school, so you can be ready for the meeting.  

Family Resource Center on Disabilities provides 

trainings in both English and Spanish.  An excellent 

website to learn more about your rights and special 

education law is www.wrightslaw.com 

Network 

Find other parents of children with disabilities. You can meet those parents at parent trainings, 

support groups, or at your child’s school.  Most likely, your child is not the only child receiving 

special education services at the school.  Ask your classroom teacher or program supervisor to 

help connect you with others.  Contact CHOICES for Parents or Illinois Hands & Voices 

Guide By Your Side for one-on-one and family support, as well as parent gatherings and 

workshops/trainings.   

Find an Advocate 

The special education process is difficult for any parent.  An advocate can help you understand 

what your child needs in school.  The advocate can support you and go to meetings with you so 

you do not feel alone when the school has many teachers and therapists at the meeting.  The 

advocate can also take notes for you.  Not just anyone is an advocate.  Contact a special 

education lawyer, support agency, or other parents to find this special person. 
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Involve Your Child 

When possible, involve your child in his/her 

educational program.  Encourage your child 

to tell you and the school what he/she wants.  

Help your child understand their disability 

as they grow older.   

Communicate with the School 

Learn who the people are at your child’s 

school.  Meet and talk with your child’s teachers, the principal, and therapists.  Get to know 

these people at your child’s school and get involved in your child’s education.  Sending a small 

journal or notebook to school with your child is a great way to keep in touch with the teachers 

and therapists working with your child.  Your teacher can alert you to your child’s homework, 

progress, problems, and other updates.  You can also share information with the staff about 

significant events in your child’s life or any concerns or progress you may see.  Plan to observe 

the class at least twice a year.  Ask teachers to videotape a lesson or therapy session. 

Be Polite, Assertive, & Persistent 

How you treat people is important.  Be respectful.  You should focus on what your child needs 

in school.  Share with professionals what you think your child needs; be assertive, yet polite.   

Put your requests in writing and record responses you receive.  If you are greatly concerned you 

are not being heard, request a staffing/meeting.  Work in a collaborative manner. 

Visit Classrooms and Observe 

Before placement decisions are made, it is a good idea to visit and observe classrooms.  After 

placement decisions have been made, it is a good idea to visit your child’s classroom to observe 

and ensure he/she is in the appropriate educational setting.  When visiting classrooms and 

observing, there are a variety of tools available to guide you in knowing what to look for.   

Some observation checklists are available from the Supporting Success for Children with 

Hearing Loss website http://successforkidswithhearingloss.com/wp-

content/uploads/2011/08/PARC_2011-Chap-7.pdf   
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The IEP Document 

COMMONLY ASKED QUESTIONS 

What is in the IEP? 

In each state or school district, the IEP form can look different.  Under the IDEA law, the items 

below must be in every IEP.  Each of these is discussed in detail below: 

1. Your child’s present levels of educational performance. 

2. Annual goals and short-term objectives. 

3. How your child’s progress will be measured. 

4. The specific special education, related services, and supplementary aids and services to 

be provided to or on behalf of your child, including program modifications or supports 

for school staff. 

5. An explanation of the extent (if any) to which your child will not participate with non-

disabled children. 

6. Any modifications your child will need when taking state or district-wide assessment. 

7. The dates when services will begin and end, the amount of services, as well as how often 

and where they will take place. 

8. How you will be informed of your child’s progress. 

9. By age 14, a statement of your child’s transition service needs, focusing on courses to be 

taken, and by age 16, a statement of your child’s transition service needs, including the 

roles of other agencies. 

10. Beginning at least one year before your child reaches the age of adulthood (18-21, 

depending on your state law), the IEP must include a statement that your child has been 

informed of any rights that will transfer to him or her upon reaching this age.  Reaching 

the age of adulthood is called the “age of majority” in the IDEA. 

~Reprinted from The Listening Room website: www.hearingjourney.com 
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The IEP Meeting 

COMMONLY ASKED QUESTIONS 

What is the purpose of an IEP meeting? 

The IEP has two general purposes: 

1. To set reasonable learning goals for a child, and 

2. To state the services that the school district will provide for the child. 

Where and when do IEP meetings take place? 

You and the school agree on where and when to have the IEP meeting.  Usually, meetings are 

held at school during regular staff time.  This means the meeting can happen before, during, or 

after the regular school day.  By law, the school must tell you in writing: 

✓ What the purpose of the meeting is; 

✓ The time and place for the meeting; 

✓ Who will be there; and 

✓ That you may invite other people who have knowledge or special expertise about your 

child to the meeting. 

ALSO, 

✓ The IEP must be done no more than 30 calendar days from the date your child is found 

eligible for special education services. 

✓ You must agree to the program, in writing, before the school can carry out your child’s 

first IEP. 

✓ The IEP must be reviewed at least once every 12 months. 

Who attends the IEP meeting? 

Under the IDEA, certain people must be part of the IEP team.  It is important to note that there 

doesn’t have to be a different person for every role.  Often one person can carry more than one 

responsibility on the team.  IEP team could consist of: 

1. You, as Parent(s) 

2. School Administrator 

3. General Education Teacher - if the child participates in the general education curriculum 

4. Special Education Teacher 
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5. Evaluation Personnel - school psychologist 

6. Your child - if appropriate 

7. Therapists or other professionals 

8. Translators or interpreters 

9. Transition personnel 

10. Others with knowledge or special expertise about your child 

What do different team members bring to the IEP process? 

There are many people who are a part of the IEP team and each person will share his or her own 

point of view and experience.  Specifically, the following team members might share the 

following information about your child: 

1. The Special Education Teacher will share information about how your child learns, 

behaves in the classroom, interpretation of assessment results and any additional concerns 

and needs that will influence your child’s IEP plan.  The Special Education Teacher may 

take the lead in developing your child’s goals and objectives. 

 

2. The General Education Teacher knows the curriculum for your child’s grade level and 

what students in general education classes are typically expected to do. If your child is 

going to participate in the general education classroom, the teacher will spend time 

discussing the transition, support and expectations.  

 

3. The Parent(s) bring very important information to the IEP meeting.  You know your 

child better than anyone.  Your knowledge can steer the team toward creating an IEP that 

will work best for your child. 

Your job at the IEP meeting is to: 

• learn and understand the process  

• share information 

• ask questions 

• offer suggestions 

• keep the team’s focus on “the big picture” and your child’s long-term needs 

• speak up on your child’s behalf 
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Being actively involved in your child’s IEP is your choice.  To help you participate, the 

school must make reasonable efforts to: 

• schedule the IEP meeting so that you can attend  

• provide an interpreter for you, if needed 

• inform you about the meeting  

• inform you of your rights 

 

However, if you decide not to participate in writing your child’s IEP, the school can hold 

the IEP meeting without you. 

 

4. Your Child. Depending on his or her age, your child can play an important role during 

the IEP meeting.  Requests and suggestions that come directly from your child can carry 

more weight than when you voice them.  Many parents are sometimes surprised when 

they hear their children speak about their disability, their educational desires, and their 

goals for the future.  And sometimes teacher learn things about their students that they 

didn’t know before. 

 

5. The Administrator at the IEP must know what resources the school has available.  This 

person must also have the power to commit the resources needed so that services can be 

provided as outlined in your child’s IEP. 

What happens at the IEP meeting? 

At the IEP meeting, the team will develop, review, and/or revise the IEP document.  You and 

the team members will work to create an IEP that is educationally appropriate and that everyone 

can agree on.  Before meeting, school staff usually write down their ideas of what needs to be in 

your child’s IEP.  It’s a good idea for you to jot down what is most important to you so that you 

can share your ideas with other members of the team before the meeting, if you wish. 

During the meeting, each person takes a turn in the discussion.  Part of the discussion will 

include talking about: 

1. Your child’s strengths 

2. Your concerns 

3. The results of your child's most recent evaluations 

4. The results of any general state or district-wide assessments your child has taken 

5. Asking and answering the following questions that are sometimes referred to as “special 

factors” or “special considerations.”  These questions are: 
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a. Does your child have communication needs? 

b. Does your child need assistive technology services and devices? 

c. Does your child’s behavior interfere with his or her learning or the learning of 

others? 

d. Does your child have a visual impairment and need instruction in or use of Braille? 

e. Is your child deaf or hard of hearing and have language and other communication 

needs? 

f. Does your child have language needs related to his or her IEP, because English is 

not his or her first language? 

If the answer to any of these questions is “yes,” the team will talk about what your child needs 

and include this information in the IEP. 

Usually, your child’s primary teacher goes first.  The teacher begins with how your child is 

doing in school.  He or she will describe your child’s strengths and needs and how the disability 

affects your child throughout the school day.  Then specialists, like a physical therapist or a 

speech therapist, will discuss how your child is doing in these areas.  They will talk about your 

child’s needs and how they plan to support your child’s education.  Goals and objectives, 

related services, and all the required parts of the IEP will be discussed and decided on.  It is 

important to remember that you as the parent are an equal member of the team and should plan 

to share your thoughts and ideas as well.  Keep in mind that the IEP meeting is a brainstorming 

session. 

The main purpose of the meeting is to agree on each part of the IEP so that the document can be 

written and services can start. 
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Parent Checklist—How to Advocate for Your Child 

1. Openly discuss the goals you have for your child with school personnel. 

2. Be familiar with the Law 

• The Individuals with Disabilities Education Act (IDEA) 

• The Rehabilitation Act of 1973 

• The Americans with Disabilities Act (ADA) 

• Specific laws of your state’s Department of Education 

3. Prepare for the IEP 

• Find out what programs are available in your district. 

• Gather and review all your child’s records from various professionals and school 

district. 

• List your goals for your child. 

• Talk with other parents within and outside of your area. 

4. Attend the IEP 

• Present yourself as an equal member of the team. 

• Bring all your notes and records. 

• Take notes. 

• Keep on topic. 

• If you need to talk with your spouse, ask for a break. 

• Remember that the team must work together for your child’s success. 

5. Follow-up 

• Write a summary of the meeting from your perspective. 

• Obtain and review IEP report from school. 

• If necessary, call or schedule another meeting to discuss any concerns. 

• Communicate often with your child’s educational team. 

• Keep up to date file of your child’s records. 

• Share information between school and programming center. 

~Reprinted from The Listening Room website at www.hearingjourney.com 
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“When I'm 3, Where Will I Be?” 

When I'm 3, Where Will I Be? A Family's Transition 

Workbook is a product of the Illinois Birth - 5 Transition 

Guidance Committee in collaboration with the Illinois State 

Board of Education (ISBE) and the Illinois Department of 

Human Services (IDHS). A formal transition process 

begins when your child is 2 years, 6 months of age. This 

workbook was developed by parents and early intervention 

and school personnel to provide information as you 

approach your child's transition from Early Intervention 

services. 

The workbook can be found at 

http://www.isbe.net/earlychi/pdf/transition_workbook.pdf 

 

 

 


